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MOTTOS 
“Learn from yesterday, live for today, hope for tomorrow.” 
(Albert Einstein) 
“It’s not the load that breaks you down, it’s the way you carry it.” 
( Lena Horne) 
 
“Why put off until tomorrow what you can do today?”  
(English Proverb) 
 
“Successful people keep moving. They make mistakes, but they don’t quit.” 
(Conrad Hilton) 
 
“So verily, with every difficulty, there is relief.”  
(Al-Qur’an, 94:5) 
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ABSTRACT 
 
 This research aims to improve the writing skills of Grade VIII A students of 
SMP N 5 Sleman using Quantum Learning Strategy. The main consideration was that 
the students of SMP N 5 Sleman especially grade VIII A had problems in writing 
skills especially in writing descriptive text because they have low motivation towards 
the teaching and learning process of writing. 
 The design of this research is action research since its aim is to solve the 
problems occurring in the teaching and learning process of writing. The research was 
conducted in SMP N 5 Sleman from the 22
nd
 of October to the 13
th
 of November 
2014. A total of 32 students of Grade VIII A at SMP N 5 Sleman participated as the 
subjects of the research. The research was conducted in two cycles. Each cycle 
consisted of three meetings. The data were collected both qualitatively through 
observation and interviews and quantitatively through pre-test and post-test. The field 
notes and interview transcripts were processed qualitatively using Burns’ model 
including assembling the data, coding the data, comparing the data, building 
meanings and interpretations, and reporting the outcomes. The students’ scores on the 
pre-test and the post-test were interpreted by using SPSS 16.1 to obtain the mean 
scores. In addition, the improvements were investigated by applying Paired-Sample 
T-test.  
 The results show that the implementation of the Quantum Learning Strategy 
was effective to improve the students’ writing skills. By using the design and the 
principles of this strategy, the students showed improvement in all aspects of writing 
namely content, organization, vocabulary, language use, and mechanics. This strategy 
also improved the teaching and learning of writing such as classroom interaction, the 
students’ participation and enthusiasm towards the learning. The findings were also 
supported by the quantitative data. The mean scores of the students’ writing test 
showed improvement from 64.5 to 75.05. Therefore, the use of the Quantum 
Learning Strategy in the teaching and learning process of writing was effective. 
Keywords: quantum learning strategy, motivation 
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CHAPTER I 
INTRODUCTION 
 
This chapter presents the background of the study, identification of the 
problems, limitation of the problems, formulation of the problem, objective of the 
research, and significance of the research. Each of them will be discussed below. 
A. The Background of the Study 
Language is the most important aspect in the life of all beings. Almost all 
human activities are conducted through the use of language. This is used for 
communication. Through language, people can store and transfer knowledge, transmit 
messages from one person to another person and from one generation to another. 
Besides, language can be used to express ideas, feelings, purposes, thoughts, and 
opinions through written, vocal or gestural symbols (Brown, 2000:5). 
English, as an international language, is used in most countries in the world 
for diplomacy, global tender, tourism, and education. Consequently, people are 
demanded to have the ability to communicate in that language. Realizing the 
importance of English in human life, the government has decided to teach English at 
schools as a foreign language. This is the reason why English needs to be taught 
beginning from elementary school. 
In teaching English, there are four language skills which should be taught to 
students namely listening, speaking, reading, and writing. Those four skills can be 
categorized into two main skills, receptive skills and productive skills. Listening and 
reading belong to the receptive skills, while speaking and writing belong to the 
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productive skills. Both receptive and productive skills are important because those 
skills support each other. Students also must learn them in a sequence that is 
receptive first then productive (Brown, 2000:34). Those four skills are essential in 
teaching and learning English, so students are expected to have a good mastery on 
them in order to be good English language users.  
As stated above, every skill is important to be mastered, for example the 
writing skill. According to Brown (2001:335), writing is the written products of 
thinking, drafting, and revising that require specialized skills on how to generate 
ideas, how to organize them coherently, how to use discourse markers and rhetorical 
conventions coherently into a written text, how to revise texts for clearer meaning and 
to edit texts for appropriate grammar and how to produce a final product. Meanwhile, 
Langan (2001:76) states that writing is transferring oral language into writing 
language. People communicate not only through spoken media but also through 
written media. There are so many communication media which use written language 
such as newspapers, magazines, blogs, websites, and even social media. Based on 
those reasons, it is clear that the writing skill is also important to be mastered in order 
to maintain a good communication with other people. Therefore, the English teaching 
and learning process in the classroom should include teaching the writing skill in 
correct ways in order to help students to build their ability and competence in written 
language.  
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As one of the basic language skills, writing has a complex process. Therefore, 
writing is not as easy as what some people think. Harmer (2007:278) states that 
mastering the productive skill especially writing can be very stressful if students do 
not know the appropriate words or grammar to express the idea. Brown (2000:335) 
also states that a good deal of attention was placed on “model” compositions that 
students would emulate and on how well their final product measured up against a list 
of criteria that included content, organization, vocabulary use, grammatical use, and 
mechanical consideration. It is clear that to be able to write correctly, language 
learners need to have a good mastery of every criterion that mentioned above. 
Although people already know the importance of the writing skills, in fact, the 
teaching and learning process in class somehow does not run smoothly. As a result, it 
does not show a successful achievement at the end of the teaching and learning of 
writing. The researcher had done an observation in grade VIII A students of SMP N 5 
Sleman to find some problems occurring during the teaching and learning process of 
English. Based on the observation, it was found that the students still had difficulties 
in writing. The researcher then did some interviews with some students to know 
further about the problems. The results of the interviews showed that writing was 
very difficult for the students. The observation also showed that they seemed 
unwilling when they were asked to write a text. Moreover, some of them tended to 
copy and paste from the internet or their friends’ work. Even some of them preferred 
not to submit their works and paid less attention in writing class. There were only 
some of the students who participated in the class by answering and responding to 
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their teacher’s questions and instructions. Instead, some students played their mobile 
phones and chit-chatted during the lesson. It could be concluded that their motivation 
to join the lesson was quite low. 
One of the causes of the students’ low motivation towards writing is writing 
skills were less valuable to be used in their social interaction outside their schools. 
That is why only few children who could be proficient at writing This is in line with 
Byrne (2002:5) who explains that many children simply do not enjoy writing, partly 
because, out of the school, it has little value for them as a form of social interaction. 
Very few children succeed in becoming really proficient at writing and many cease to 
use this skill once they leave school. 
Based on the situation, the writer thought that it is important to find ways to 
overcome the problem. One of the ways to solve the problem is by proposing a 
teaching model that is suitable, effective, easy, interesting and helpful to the students. 
Therefore, according to the writer, one of the alternative models that might be able to 
solve the writing problem is Quantum Learning. It is a comprehensive model that 
covers both educational theory and immediate classroom implementation. It 
integrates the process of teaching and learning in education into a unified whole, 
making content more meaningful and relevant to students' lives. This strategy is about 
bringing joy to teaching and learning. It helps teachers to present their content in a 
way that engages and energizes students (Reardon, et al, 2005:6).  
When the students learn English, especially writing, it is expected that they 
can enjoy the learning process and get the point or the essential part of writing 
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because writing is the key to enter the wider world. And as a part of writing, the 
descriptive text is one genre that must be taught to students at the junior high school.  
Based on the concept and function of English stated in the 2006 curriculum known as 
the “Kurikulum  Tingkat Satuan Pendidikan (KTSP) or School-Based Curriculum 
(SBC)” for Junior High School (Sekolah Menengah Pertama: 2 SMP), there are three 
genres of monolog texts that have to be taught in the teaching of writing for grade 
VIII Junior High School students. Those text genres are descriptive, recount, and 
procedure. Each of those genres has different functions and features which may give 
advantages and difficulties to the students. By learning writing descriptive text, the 
students can be more interested in learning and they can clarify their understanding of 
new subject matter material more, especially for their real life. This is an important 
part of language teaching as it also functions as an essential tool for learning in which 
students improve their knowledge of the language elements in real use” (Taselin, 
2010:104). 
By seeing the problems, the benefits of descriptive text writing and see the 
way Quantum Learning works, the researcher proposed Quantum Learning Strategy 
to improve the students’ writing skills especially in writing descriptive text.   
B. Identification of the Problems 
Based on the observation done in grade VIII A of SMP N 5 Sleman, there 
were some problems occurring during the teaching and learning process. To identify 
the problems occurring in the classroom, the researcher tried to identify five different 
factors which influence the teaching and learning process. Those factors are the 
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learning materials, the teaching methods and techniques used by the teacher, the 
teaching media, the teacher and the students. 
The first factor is the learning materials. All the learning materials for grade 
VIIIA are taken from Lembar Kerja Siswa (LKS). Based on the interview done with 
the teacher, the LKS chosen has been adapted to the curriculum. That is why the 
teacher does not use other learning resources. The researcher considered it as a 
problem because written texts exposed from an LKS is too limited. LKS contains 
only brief explanations, a few examples of text types being taught, and many 
exercises. Whereas, junior high school students need to be exposed to as many texts 
as possible from different sources. 
The second factor is the teaching methods and the techniques used by the 
teacher. The teacher used a conventional method in which he employed techniques 
such as question-and-answer practices dominantly following the tasks provided in the 
LKS. The teacher just spoke all the time and the students just listened to him. 
Besides, the activities were only in the classroom and the students never went out 
from the class. Based on the interview with the teacher, he said that he did not use 
various techniques in teaching because he did not have more time to plan certain 
techniques to improve the students’ writing skill. 
The third factor is the media. The media that used by the teacher for the 
teaching and learning process such as the whiteboard, boardmarker, and desks did not 
not help the students much in writing. Those media did not attract the students’ 
attention towards the teacher explanation. 
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The fourth factor is the teacher. In teaching, the teacher took roles both as a 
controller and a resource. The process of teaching and learning was in one line and 
made the classroom interaction more teacher-centered. On one side, he acted as a 
controller such as giving explanation and organizing question and answer work, but 
he also acted as a resource in which the students were free to ask questions related to 
the materials. This way does not give the students chance to improve their knowledge 
by their own way.  
The last factor is related to the students. Students of grade VIIIA had some 
problems in writing. The first problem was that they had something in their mind, but 
they could not express it on their paper. It was seen from many students who looked 
frustrated to transfer their ideas into the writing form although they have ideas in their 
mind. They said that they did not know the meaning of many words. They tried to 
develop the words into sentences but they got difficulties in vocabulary. Therefore, 
vocabulary became the next problem. The third problem was the lack of the students’ 
enthusiasm during the teaching and learning process of writing. It was shown by the 
fact that there were some students who did not pay attention to the teacher and were 
busy to talk to their friends. The last problem was the lack of the students’ 
participation especially in asking questions and giving opinions or ideas during the 
teaching and learning process of writing. 
C. Limitation of the Problems 
Based on the problems stated in the identification of the problems above, 
there were several problems occurring in the teaching and learning process. The 
8 
 
researcher decided to choose the problems coming from the students and the 
condition in writing as this is very important and crucial to solve. This limitation is 
based on the researcher’s observation and interviews with the teacher. The students’ 
writing ability was still low because they were not motivated and tended to be passive 
because of the monotonous activity in the writing class. That is why the grade VIII A 
students of SMP N 5 Sleman need a new strategy that can encourage them to be more 
interested in learning and be more active in the class. Thus, from the discussion in the 
background of the study and the identification of the problems, the student’s low 
writing ability can be improved through using Quantum Learning strategy. By 
implementing this strategy, the process of learning will be more enjoyable and the 
students will be involved in the learning.  
D. Formulation of the Problems 
Based on the limitation of the problems above, the problem was formulated as 
follows “How can the students’ writing skills in descriptive texts be improved 
through the use of Quantum Learning strategy?” 
E. Objectives of the Study 
The study is carried out to improve the students’ writing skills especially in 
descriptive texts by using Quantum Learning strategy. 
F. Significance of the Study 
The result of this study is expected to give some practical and theoretical 
significance for these following parties: 
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1. Practical significance 
a. The English teacher of SMP N 5 Sleman can use the findings of this study to 
solve the problem in the classroom. In other words, he can use this technique to 
improve the students’ writing skills. The findings of this study can also be used to 
motivate the teacher to vary his technique for teaching writing so that the students 
will not be easy to get bored with the teaching and learning process. This study 
can make the class situation more alive and communicative. 
b. As the subject of the research, the researcher hopes that this study will help the 
students of SMPN 5 Sleman writing’ ability increased and motivated to love 
writing. 
c. The collaborator and other researchers can make the results of this study as one of 
the references about the technique used in teaching writing that they can improve 
it using many other references. 
d. The researcher hopes that this study will give invaluable experience as the first 
study the researcher conducted. 
2. Theoretical significance 
Theoretically, this study provides beneficial and referential contributions in giving 
general knowledge of the way to improve the students’ writing skills especially in 
descriptive texts by using Quantum Learning strategy. 
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CHAPTER II 
THEORETICAL REVIEWS 
 
This chapter presents the theoretical review, the relevance studies, and the 
conceptual framework. Theoretical review presents some theories that become the 
foundation of the study. Relevant studies present some relevant research which is also 
related to the study. Conceptual framework presents the relation of the theories and 
the study. 
A. Review of Related Theories 
1. Writing 
a. The Definitions of Writing 
The researcher chose writing as the topic of the research because it was 
one of the problems that were really interesting and useful to solve and overcome. 
Writing is a learned skill so that people could learn it. This is in line with Brown L 
& Cash (2011:246) who state that the ability in writing could be developed. 
People who have good proficiency in writing, do not find difficulties in 
expressing their ideas. On the other hand, those who have poor writing will have a 
lot of difficulties in expressing their ideas in English. So, it can be concluded the 
important of writing to be able to express ideas in writing form.  
There are many experts who give their views about the definition of 
writing. According to Spratt et al. (2005:37), writing is an activity in which 
people communicate a message by making signs in a page. It means that in a 
writing activity, people should express their messages or ideas which are 
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represented by some signs such as letters and punctuation. These letters are 
combined into words, words into sentences, and sentences into paragraphs. In 
order to be able to write, people should think about what messages that they want 
to express and to whom their messages are being communicated to.  
The nature of writing is defined as both physical and mental activity that 
is aimed to express and impress (Nunan, 2003:88). It is categorized as a physical 
act because a writer is required to be able to do the act of committing words or 
ideas. As a mental work, the activities of writing focus more on the act of 
inventing ideas, thinking about how to express and organize them into clear 
statements and paragraphs that enable a reader to understand the ideas of the 
written work. In addition, Hamp-Lyons and Kroll in Weigle (2002:19) define 
writing as an act that takes place within a context, that accomplishes a certain 
purpose, and appropriately shaped for its intended readers.   
Furthermore, Palmer et al. (1994: 5) states that writing is a kind of 
thinking activity through written words. It requires complex thinking which is 
involved problem solving and decision making. It means that a good writing 
needs a careful thinking that can be represented in the form of generating the idea, 
choosing the suitable words or appropriate vocabulary, and arranging those ideas 
into a good sequence.  
In some ways, written language is different from spoken language. It 
makes writing as the product of written language has some characteristics. 
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According to Brown (2001:341) there are seven characteristics of written 
language. They are: 
1) Permanence: once something is written down and delivered in its final form 
its intended audience, the writer gives up a certain power; the power to 
emend, to clarify, and to withdraw. 
2) Production time: writer is given appropriate stretches time for developing 
efficient processes for achieving the final product. 
3) Distance: concern with the audience, the writer must anticipate how specific 
words, phrases, sentences, and paragraphs will be interpreted. A good writer 
can read their own writing from the perspective of the mind of the targeted 
audience. 
4) Orthography: the ideas are captured through the manipulation of a few dozen 
letters and other written symbols. 
5) Complexity: writer must learn how to remove redundancy, how to combine 
sentences, how to make references, how to create syntactic and lexical variety, 
and much more. 
6) Vocabulary: written language places a heavier demand on vocabulary use than 
does speaking. 
7) Formality: the most difficult and complex conventions occur in academic 
writing where students have to learn how to describe, explain, compare, 
contrast, illustrate, defend, criticize, and argue. 
In conclusion, there are many views about how to define the nature of 
writing. Overall, those views explain that writing as a product of written language 
has some characteristics that differentiate written language from the spoken one. 
Moreover, writing is an act that not only involves deep thinking in arranging the 
ideas and converting them into some words and sentences, but also making them 
suitable with the context, purpose, and audience. 
b. The Process of Writing  
According to Hedge in McDonough and Shaw (2003:163), the writing process is 
represented by the stages below: 
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Getting ideas together  planning and outlining  making notes  making a first 
draft  revising and redrafting  editing final revision 
Byrne in McDonough and Shaw (2003:163) also mentions that the writing 
process included: listing ideas, making an outline, writing a draft, correcting and 
improving the draft, and writing the final version. 
Furthermore, Richards and Renandya (2002: 316) state that process writing 
as a classroom activity incorporates the four basic writing stages; planning, 
drafting (writing), revising (redrafting) and editing. For each stage, various 
learning activities that can support the learning of specific writing skills are 
suggested. For instance, in the planning stage, teachers can help their students to 
improve their writing skills in generating ideas by giving activities, such as 
brainstorming, clustering, rapid free writing, giving motivational quote and 
playing music. The planned writing experiences for the students can be described 
as follows: 
1) Planning 
Planning or pre-writing is an activity of writing that is aimed to 
encourage and stimulate the students to write. This is the stage where a writer 
builds a foundation of what he/she will write. Since its function is to stimulate 
students’ ideas to write, the writing activities must be prepared to provide 
them learning experiences of writing, for example brainstorming clustering, 
rapid free writing, giving motivational quote and playing music. 
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2) Drafting 
At this stage, the students will focus on the fluency of writing and write 
without having much attention to the accuracy of their works. During the 
process of writing, the students must also focus on the content and the 
meaning of the writing. Besides, the students may be encouraged to deliver 
their messages to different audience such as peers and other classmates. 
3) Revising 
The students review and reexamine the text to see how effectively they 
have communicated their ideas to the reader. Revising is not simply an 
activity of checking language errors but it is done to improve global content 
and organization of the ideas so the writer’s intention is clearer for the reader. 
4) Editing 
At this stage, the students are focused on tidying up their works as they 
prepare the final draft to be evaluated by the teacher. The main activity done 
by the students at this stage is editing their mistakes on grammar, spelling, 
punctuation, sentences, diction and etc. 
On the other hand, there is also an expert who states that sometimes 
writing does not have to follow such an ordered sequence. According to Nunan 
(2003:89), the process of writing includes organizing, drafting, editing, reading, 
and rereading. This process of writing is often cyclical and sometimes disorder. It 
can be said as disorder because sometimes after the writers reach the next step, 
they have to repeat the previous step. Hyland (2003:11) also has the same ideas 
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that planning, drafting, revising, and editing do not occur in a neat linear 
sequence, but are recursive, interactive, and potentially simultaneous, and all 
work can be reviewed, evaluated, and revised, even before any text has been 
produced at all. This is in line with Tribble (1996: 37- 39) in Harmer (2007: 326) 
who states that in reality, the writing process is more complex and the stages of 
writing are done recursively. Thus at the editing stage, sometimes writers may feel 
to go back at the pre-writing stage and rethink about what they have written. 
To sum up, the arrangement of the steps cannot be separated because it 
works like a wheel. Each stage in the process of writing will work in line to help 
the students compose the text. 
c. Micro Skills in Writing  
          To master four language skills well, language learners must pay attention to 
the micro skills of them. These micro skills represent the basic mastery of the 
skill. According to Spratt et al. (2005:37), writing involves some sub skills in 
which some of those are related with the accuracy. It means that writing involves 
spelling correctly, forming letter correctly, writing legibly, punctuating correctly, 
choosing the right vocabulary, etc.  
    Moreover, Brown (2000: 343) also suggests that there are 12 micro skills 
of writing. Those skills are explained as the following: 
1) Produce graphemes and orthographic pattern of English. 
2) Produce writing at an efficient rate of speed to suit the purpose. 
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3) Produce an acceptable core of words and use appropriate word order pattern. 
4) Use acceptable grammatical system (e.g. tense, agreement, pluralization), patterns, 
and rules. 
5) Express a particular meaning in different grammatical forms. 
6) Use cohesive devices in written discourse. 
7) Use the rhetorical forms and conventions of written discourse. 
8) Appropriately accomplish the communicative functions of written texts according 
to form and purpose. 
9) Convey links and connections between events and communicate such relations 
such main idea, supporting idea, new information, given information, 
generalization, and exemplification. 
10) Distinguish between literal and implied meanings when writing. 
11) Correctly convey culturally specific references in the context of the written text. 
12) Develop and use a battery of writing strategies, such as accurately assessing the 
audience’s interpretation, using prewriting devices, writing with fluency in the first 
drafts, using paraphrases and synonyms, soliciting peer and instructor feedback, 
and using feedback for revising and editing. 
2. Teaching Writing skills 
Brown (2000: 7) defines teaching as showing or helping someone to learn 
how to do something, giving instructions, guiding in studying of something, 
providing with knowledge, causing to know or understand. By the definition 
above, the teacher should find a good way to teach writing to the students. One of 
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the ways of teaching writing is applying a writing process. In applying writing 
process in the classroom, a teacher should provide appropriate activities in writing 
class to the students. 
Some theories which are related to teaching writing will be discussed 
below. This discussion includes four main aspects in teaching writing. Those will 
be explained as the following: 
a. Approaches of Teaching Writing 
There are some approaches in the teaching of writing. Teachers must be 
able to decide which approach that they want to use. Harmer (2007:257) suggests 
four approaches. Teachers need to choose and decide which approach is better for 
their students. Teachers must decide whether they want to focus on the process 
rather than the product, whether to write based on certain genres, creative writing, 
writing individually or cooperatively.  
The most popular approaches are product-oriented approach and process-
oriented approach. Each of those approaches will be explained as follows: 
1) Product-oriented approach 
In the teaching of writing, teachers can either focus on the product of 
that writing or on the writing process. Product oriented approach was very 
popular many times ago. In this approach, the thing to be focused is on the 
final product. According to Brown (2000:335), there are some characteristics 
of product oriented approach. Those are (1) the compositions should meet 
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certain standards of prescribed English rhetorical style, (2) the compositions 
should reflect accurate grammar, and (3) they are organized in conformity.  
Furthermore, in this approach, students’ writing will be measured 
based on some criteria. Since the focus is on the final product, it is important 
to pay more attention to those compositions of the final product. In addition, 
the scoring criteria which are being used to measure involve some aspects 
including content, organization, grammar, vocabulary and writing mechanics. 
2) Process-oriented approach  
The process-oriented approach is the reversal of the product-oriented 
approach. In this approach, the focus is on the various stages that any piece of 
writing goes through Harmer (2007:257). Those stages are prewriting, editing, 
redrafting, and producing the final product. There is no right or wrong 
approach. However, the best thing that teachers can do is by letting the 
students experience as creators of language do the process of writing by 
putting their ideas and organize them. 
Furthermore, there are some characteristics in the process-oriented approach. 
Those characteristics are adapted from Shih (1986) in Brown (2000: 335) as 
follows: 
a) focus on the process of writing that leads to the final written products, 
b) help student to understand their own composing process, 
c) help them to build repertoires of strategies for prewriting, drafting, and 
rewriting, 
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d) give students time to write and rewrite, 
e) let students discover what they want to say as they write, 
f) give students feedback throughout the composing process (not just on the 
final product) as they attempt to bring their expression closer and closer to 
intention, 
g) include individual conferences between the teacher and the students during 
the process of composition. 
In conclusion, both the product-oriented approach and the process-
oriented approach are important. Teachers should put those approaches in a 
balance in the practice because students need to experience both of them in 
order to be able to produce a good writing. 
b. The Teaching of Writing in Junior High School 
English is taken as a compulsory subject for students of Senior High 
School. Teaching English in Junior High School must cover the four language 
skills, one of which is writing. There are some writing competencies that the 
students must accomplish according to the regulation of ministry of national 
education. Those competencies are written in the Standard of Competences and 
the Basic Competence. The content of the Standard of Competences and the Basic 
competence for Junior high school students especially grade VIII based on 
Curriculum 2006 can be shown in the table below.  
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Table 1: The Standard of Competences and The Basic Competence of 
Writing Skill for Junior High School Students Grade VIII 
Standard of Competence Basic Competence 
Menulis 
12. Mengungkapkan makna dalam 
teks tulis fungsional dan esei 
pendek sangat sederhana berbentuk 
descriptive dan procedure untuk 
berinteraksi dengan lingkungan 
terdekat 
12.1 Mengungkapkan makna dalam 
teks tulis fungsional pendek sangat 
sederhana dengan menggunakan 
ragam bahasa tulis secara akurat, 
lancar, dan berterima untuk 
berinteraksi dengan lingkungan 
terdekat 
12.2 Mengungkapkan makna dan 
langkah retorika dalam esei 
pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima 
untuk berinteraksi dengan 
lingkungan terdekat dalam teks 
berbentuk descriptive dan 
procedure 
 
From the table of standard competence and basic competence, it is seen that there are 
some texts that should be learned by the students. However, in this study, the 
researcher will only focus on Descriptive text. 
c. Descriptive text 
According to Hammond (1992: 78), the social function of the descriptive 
text is to describe a particular person, place, or thing. The generic structures of 
this text are: 
1. Identification: identifies the person, place or things to be described. 
2. Description: describes parts, qualities, characteristics. 
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The purpose of the descriptive text is used in all forms of writing to create 
a vivid impression of a person, a place, an object or an event for example: 
1. Describe a special place and explain why it is special 
2. Describe the most important person in your live 
3. Describe the animal’s habit in your report. 
d. Assessing Writing 
Another important thing to be considered in teaching writing in the 
classroom is how to assess students’ writing. According to Brown (2004:242), 
there are three scoring methods that can be used to assess writing. Those are 
holistic scoring, primary trait scoring, and analytic scoring. The first is holistic 
scoring. This scoring method is done by looking at some points on a holistic scale 
in which each point is given a systematic set of descriptors and the reader-
evaluator matches an overall impression with the descriptors to arrive at a score.  
The second method is primary trait scoring. Weigle (2002:110) in Brown 
(2004:242) defines primary trait as a scoring method which focuses on how well 
students can write within a narrowly defined range of discourse. This scoring 
method emphasizes the effectiveness of the written text in achieving the goal of 
that writing. This method pays more attention to the function of the text and it just 
implicitly evaluates the aspects such as organization, fluency, and syntactic 
variety.  
The last method is the most appropriate scoring method to apply in the 
classroom. This method is called the analytic scoring method or analytic 
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assessment. Classroom evaluation of learning is best served through analytic 
scoring, in which as many as six major elements of writing are scored (Brown, 
2004:243). In this scoring method, the learners will get advantages because they 
can see their weaknesses and their strengths. This will be the plus point of 
analytical scoring method.  
In this research, the researcher will use analytical scoring method in which 
the researcher will assess students’ writing based on five categories, namely 
content, organization, vocabulary, language use, and mechanics. (Jacobs et al., 
1981 in Hughes, 2002:104) 
e. The Role of the Teacher 
Brown (2001: 334) illustrates that writing is like swimming. It is because 
swimming and writing are skills that should be learned. Writing ability does not occur 
naturally as it needs some factors such as the availability of the teacher and the 
involvement in a literate society. In other words, during the process of teaching and 
learning writing, a teacher plays the important roles. However, the roles of the teacher 
can be different according to some situations and circumstances. According to 
Harmer (2007:57), there are three roles of the teacher. Those are: 
1) Motivator  
In writing task, a teacher plays role as a motivator. It means that teachers’ job is 
to motivate the students to do the writing task. To motivate the students, teachers 
can create the right conditions for generating the ideas, persuading them of the 
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usefulness of the activity, and encouraging them to make as much effort as 
possible for maximum benefit. 
2) Resource 
When the students do the writing task, teachers should be ready to supply and to 
give advice or suggestion. This kind of role can help the students to feel that they 
are always monitored by their teacher as they have progress in doing the task. 
3) Feedback provider 
Teachers should respond positively and encouragingly to the content of what the 
students have written. Teachers also should know how to give correction and 
feedback to their students in order to give the appropriate correction that will 
make them better and will not discourage them. 
To sum up, teachers play important role in teaching writing. They can play roles 
as a motivator, a resource, and a feedback provider. These roles should be done by 
the teachers in order to facilitate and help the students learn better. 
3. Quantum Learning Strategy 
a. Definition of Quantum Learning 
Quantum Learning Model was formerly introduced in 1982 by Bobbie 
DePorter. It was started at Super Camp, an accelerated Quantum Learning 
Program offered by the Learning Forum. In a 12-Day Staying Program, students 
got the strategies, ways or means that help them in recording, memorizing, 
reading, writing, making creativity, communicating as well as building up a 
relation. The outputs achieved in Super Camp were as follows: 68% increasing 
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the motivation, 73% increasing the score, 81% increasing self confidence, 84% 
increasing self respect and 98% continuing the use of skill DePorter & Hernacki 
(2008:19).  
There are some definitions of the Quantum Learning Strategy proposed by 
experts. DePorter & Hernacki (2008:16) defines Quantum Learning as 
interactions that convert energy into light. She equalized human body as material. 
As material, student’s objectives are achieving as much as possible interaction to 
convert the energy into light. In short, in quantum learning students are required 
to think, explore, and construct knowledge from their experiences with the guide 
from the teacher to get their success. This is in line with Vella (2002:31) who 
states that Quantum Learning is keeping all together structures specially and 
privately in order to construct meaningful information, using all of the neural 
networks in brain.  
Quantum learning is configured on theoretical foundations, atmosphere, 
design and environment. Theoretical foundations are relevant with believes, 
agreements and instructions. Whereas, honesty, trust and individual feelings 
compose the atmosphere. While design qualifies dynamic and interesting 
education program, environment is the structure which will increase and support 
learning (Ayvaz and others, 2007). 
Suryani (2013:55) defines Quantum Learning as a learning activity in a 
pleasant atmosphere. The characteristics of quantum learning are the arrangement 
of pleasant and comfortable learning environment. Playing instrumental music 
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will also help in teaching and learning. This is in line with Schuster and Schuster 
& Gritton (1986:78) who state music has a strong influence on the learning 
environment. This is also supported by Lozanov(1979) in DePorter et 
al.(2005:73) who states that music helps students to the condition of optimal 
learning. One of the examples that can be used by the teacher is Mozart music. 
This is in line with Rose (1987:98) who states that playing Mozart music will 
coordinate breathing, heart rhythm, and the rhythm of brain waves. This music 
affects the unconscious mind, stimulate receptive and perception. The use of 
music adjusted to the nuance and the use of various kinds of music becomes the 
key leading to the quantum learning, It provides backgrounds and strategies to 
improve the teaching and learning process and to make such process more 
enjoyable.  
Based on the definition above, it can be concluded that the Quantum 
Learning strategy is powerful and engaging teaching and learning methodology 
that integrates best educational practices into a unified whole. This synergistic 
approach to the learning process covers both theory and practice. It has been 
proven to increase academic achievement and to improve students' attitudes 
toward the learning process. These integrated, comprehensive programs turn 
abstract theory into practical applications that can be used immediately in the 
classroom. This procedure gives a teaching style empowering the students to 
make more achievement than that deemed possible. It also helps teachers enlarge 
the skills and motivation of students. 
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b. The Model of Quantum Learning 
DePorter et al. (2005:8) states that the form of Quantum Learning Model 
is almost similar with a symphony, dividing the elements of symphony builder 
into two categories, namely: context and content. In ‘context’, there are elements 
of environment, atmosphere, foundation and design. Whereas in ‘content’, there 
are elements of facility, presentation, and skills.  
On its learning process, the quantum model takes the base on cognition 
conditioning at the real world context. Suryani (2013:56) states that its 
conditioning into the real world context means that: (1) the tasks are not 
separated, but constituting part of a bigger context in which the teachers play the 
roles in establishing the understanding showing the larger context, relevant to the 
problems being encountered. (2) the real context is mostly referred to the tasks of 
the learners based on the information and ambient environment, (3) 
environmental context is very important (either inside or outside the classroom 
environment) because development of learning environment is able to stimulate 
and increase the active participation of students in establishing the understanding 
and the concept. 
c. The Quantum Learning Principles 
DePoter et al. (2005:7) says that there are five principles of Quantum Learning 
that have to be understood by the teacher. They are: 
1) Everything Speaks 
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Everything from surroundings, tone of voice and distribution of material, 
conveys an important message about learning. In every activity conducted, the 
students will understand and keep the message of what they are learning. This 
is good in order to make the students pay attention on what they are doing. 
2) Everything is on purpose 
Everything the teacher does have an intended purpose; students make 
meaning and transfer new content into long-term memory by connecting to 
existing schema. In every activity, the students will really understand the 
purpose what they are doing  
3) Experience before label 
Learning is best facilitated when students experience the information in some 
aspects before they acquire labels for what is being learned. Experience when 
the students learning a new material will give long term memories of what 
they are learning. The students will be remembering longer about the material 
they learn. 
4) Acknowledge every effort 
Acknowledgement of each student’s effort encourages learning and 
experimentation. However the results of the learning, the students effort need 
to be appreciated to motivate them try harder to get the better result. 
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5) If it’s worth learning, it’s worth celebrating 
Celebration provides feedback regarding progress and increases positive 
emotional associations with learning. The students need appreciation of what 
they are learning. Celebrate together with their friend will motivate them to be 
better.  
d. The Quantum Learning Design 
Quantum learning design should be taken into consideration while a 
learning-teaching process is planned. This design will enable an effective learning 
process.  
The learning design consisting six stages is bounded to correlative and 
mutual complementarily principle. The design called EEL Dr.C or in Bahasa 
Indonesia called TANDUR. It took its name from the first letters of the stages and 
each stage displays part – whole relationship in learning and teaching process. 
This design consisting of enrolling (Tumbuhkan), experiencing (Alami), labeling 
(Namai), demonstrating (Demonstrasikan), reviewing (Ulangi) and celebrating 
(Rayakan) phases should cover academic and lifelong learning skills effectively 
(DePorter, et al. (2005:10).  
1) Enrolling (Tumbuhkan): It’s an important stage from the respect of self-
learning skills, the phenomenon of students’ needs for pre-editing and 
learning should be made gained. They have to know what the aim of the 
lesson for themselves. It’s aimed that the student’s motivation towards the 
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learning increased. In this stage, the researcher should grab the students’ 
attention.   
2) Experience (Alami): An experience or an activity introducing them the class is 
mentioned for enabling them to find relations which check their prior 
knowledge about the subject and for creating a knowledge need that provides 
meaning and interest to the content. At the stage of experiencing, 
memotechnik (a memory developing technique by benefitting from exercises 
with team and group activities and associations), simulations, mind maps, 
metaphors can be used.   
3) Label (Namai): According to Dr. Georgi Lazanov, relevance the students’ 
topic with their life is a way to make the students achievement’s increased. 
Quantum note taking, memory techniques, graphics, posters and quantum 
study strategies can be used at this stage. 
4) Demonstrate(Demonstrasikan): Provide students with opportunities for their 
adapting of topic-related learning to other situations. Giving them additional 
activities in which they can apply the things they have learnt gives them 
confidence by making them see what they know 
5) Review (Ulangi): It is the stage where the knowledge and skills gained are 
nailed in brain. Repeating ensures nerve strings to strengthen and content to 
take place in mind. However, it is important for this reinforcement to include 
multiple intelligences and to address various senses (game, drama, 
demonstration, etc.)   
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6) Celebrate (Rayakan): This is a stage where the effort of the students 
appreciated. It will provide close relationship to honor effort, attentive study 
and success. Various activities can be used at the stage of celebration. Multi-
awarding contests which both entertain and make them enjoy for gaining new 
knowledge at the end of the lesson can be applied. 
e. Application of Quantum Learning in Teaching Writing 
It has been mentioned previously that the process of teaching writing 
consists of four basic stages; they are planning, drafting, revising and editing. The 
Quantum Learning strategy can be applied in all of the phases. The application of 
Quantum Learning strategy in teaching writing includes the use of Quantum 
Learning design and also Quantum Learning principles. The additional strategy is 
also added to the process of TL. 
Besides, in order to make the writing process become more effective, 
Deporter (2008:195) proposes the effective writing process that can be applied in 
the classroom. She developed it by seeing the physical surroundings and 
atmosphere of the classroom as the important part. By ensuring that the students 
are comfortable, confident and relax, the strategy will enhance the teaching and 
learning process. In its relation to writing, this model can be applied in order to 
support the students in learning writing and to help the teacher transfer the 
materials that engage and energize the students. It is because teaching a certain 
topic not only needs good material but also needs good atmosphere in the 
classroom. 
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Figure 1. An Example the Implementation of Quantum Learning Strategy in 
the Classroom; gives reward to students. 
 
B. Reviews of Related Studies 
 Meni Sihite conducted a research in Grade VIII-2 of SMP N 1 Kabanjahe 
in 2010. Her research findings showed that quantum learning can improve 
students’ achievement in descriptive writing. The result of the study shows that 
the use of Quantum Learning improves the students’ writing skill. Besides, the 
students became more active in learning writing.  
C. Conceptual Framework 
It has been discussed in chapter I that the students of SMPN 5 Sleman 
especially grade VIII A have problems in writing. The students’ writing skills then 
can be improved by Quantum Learning strategy. Using Quantum Learning 
strategy can help students by making the situation of TL process as joy as 
possible. By ensuring that the students are comfortable, confident and relax, it 
will enhance the teaching and learning process. In its relation to writing, this 
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strategy can be applied in order to support the students in learning writing and to 
help the teacher transfer the materials that engage and energize the students. It is 
because teaching a certain topic not only needs good material delivery but also 
needs good atmosphere in the classroom. 
Quantum Learning Method will be used in the whole process of Teaching 
and Learning. In the actions, the teacher will play instrumental music and make a 
good atmosphere by motivating the students when they are wrong and will never 
get mad. Finally the students will enjoy in learning the material and they can 
express their idea more easily. 
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The conceptual framework can be described as follows. 
 
 
 
 
 
 
  
 
 
 
 Figure 2. The Conceptual Framework of the Research 
 
 
 
 
 
 
 
 
The Students’ 
Problems in Writing 
 The Use of an Inappropriate Writing Strategy 
 The Use of an Inappropriate Writing material  
 The Lack of Expressing the Idea 
 The Lack of Enthusiasm during the Lesson 
 The Lack of Vocabulary Mastery 
 The Lack of Participation in the Lesson 
 
The Teaching and 
Learning Process of 
Writing 
Improvement in the Students’ Writing Skill 
Implementation of 
Quantum Learning 
Strategy 
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CHAPTER III 
RESEARCH METHOD 
 
In this chapter, the researcher presents the methodology which is used in this 
study. This chapter will discuss research design, research setting, the research 
subjects, data collection techniques, procedure of the research, data analysis 
techniques and research validity & reliability. Each of the items above will be 
discussed below. 
A. Research Design 
This research aims to improve the students’ writing skill in descriptive text 
through the Quantum Learning strategy especially for Grade VIII A students of 
SMPN 5 Sleman.  Therefore the type of the research is action research. According to 
Bassey (1998) in Koshy (2005:8), action research is research of which the purpose is to 
evaluate and then to change something in order to improve the educational practice. 
Action research is also a form of inquiry undertaken by participants in social situations in 
order to improve both social and educational practice, as well as the understanding of 
these practices and the situations in which practice is carried out (Carr and Kemmis in 
Burns, 1999:30).  This action research study focused on improving the real condition 
of the English teaching and learning process to reach the improvement of the 
students’ writing skill in descriptive text. 
The model action research used in this study is the model developed by 
Kemmis and McTaggart in Burns (1999: 32) with some modification. The researcher 
conducted the research collaboratively with a collaborator, the English teacher, and 
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the students. The action will be in the form of cycles based on Kemmis and 
McTaggart model.  
Kemmis and McTaggart model can be illustrated as this following picture. 
 
 
 
 
 
 
 
 
 
Figure 3. Kemmis and McTaggart Model of Action Research 
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B. Research Setting 
 The research was conducted in SMPN 5 Sleman. The school is located in 
Karangasem, Pandowoharjo, Sleman, Yogyakarta. It has 29 teachers and 320s 
students. 
 There are some facilities at this school such as a headmaster’s room, a 
teacher’s room, an administration room, a library, a school health unit, a science 
laboratory, a language laboratory, a room for guidance and counseling, the students’ 
association room, a mosque, a meeting room, a basketball field and a storehouse. 
 Grade VIII A students used the south side building of the school. There were 
32 students in the classroom. The classroom had a whiteboard, an attendance board, 
16 Tables and 32 chairs. There was no LCD and the wall was cleaned from any poster 
or sticker. The research study was conducted from the 22 October to 13 November 
2014.  
C. The Research Subjects 
 The research subjects of this study were the students of Grade VIII A of 
SMPN 5 Sleman in the academic year 2014/2015. The class consisted of 32 students; 
18 of them were female students and the others were male. The students were chosen 
as the subject of the research because their English achievement was still low. 
Besides, based on the observation, the students had problems in writing.  
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D. Data Collection Techniques 
The collected data were both qualitative and quantitative data. The qualitative 
data were collected through observation, and interviews. Meanwhile, the quantitative 
data were obtained from doing writing tests (pre-test and post-test) and the 
assessments in the end of each cycle. The techniques and the instruments of the data 
collection can be stated as the following table. 
      Table 2. The Data Collection Techniques 
Data Instruments Data Collection 
Techniques 
Pre-test, post-test and 
assessment scores 
Tests Tests 
Field Notes Observation checklists 
and field notes 
Observation 
Interview transcripts Interview guideline Interview 
 
E. Procedure of the Research 
As it has been stated previously that this research used Kemmis & McTaggart 
model which consists of planning, action, observation, and reflection with some 
modifications, the procedure of the data collection can be elaborated as follows:  
1) Reconnaissance 
The first step was reconnaissance. In this stage, the researcher identified the 
problems which occurred in the classroom where the research was conducted. To 
identify the problem, an interview with the English teacher about the obstacles 
which happened during the teaching and learning process was conducted. Some 
observations during the teaching and learning process were also carried out. After 
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that, the researcher identified and made lists of problems which were feasible to 
be solved collaboratively with the English teacher. 
2) Planning 
In this stage, the results of the observation and interview were used as references. 
Based on that data, the researcher started to prepare all of the actions and the 
materials for teaching writing descriptive text through Quantum Learning 
strategy. The preparation covered were preparing the lesson plans, preparing the 
materials, the media, and also the scoring rubric and other instruments. 
3) Action 
In the action step, the researcher taught writing using the Quantum Learning 
Design and Quantum Learning Principles. The researcher implemented the 
activities that have been planned before in lesson plan. The research was done in 
two cycles. Every cycle was done in 3 meetings. The researcher taught the class 
and the collaborator helped the researcher observe the teaching and learning 
process based on the observation checklists. Quantum Learning Design was used 
to teach the students as the guideline while the principles of Quantum Learning 
were used to support.   
4) Observation 
During the action, the collaborator and the researcher observed the teaching and 
learning process including the students’ writing based on the observation checklists. 
The observation checklists and the collaborator’s notes were used to make field 
notes in order to be interpreted. The things to be focused on this stage were 
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observing the effectiveness of using Quantum Learning strategy in the class, and 
students’ writing products.  
5) Reflection 
In the last step, the researcher and the collaborator evaluated the processes and the 
results of the implementation of the Quantum Learning Strategy in teaching 
writing. Finally, from the findings and interpretations, the conclusions and 
suggestions of the research were made. The reflection was conducted by 
interviewing the students and the collaborator about their responses to the actions. 
The successful actions were used and reapplied in the next cycle, but those which 
were unsuccessful were changed or improved into the more suitable ones. 
F. Data Analysis Technique 
The data analysis technique used by the researcher was according to Burns 
(1999:156) which consists of assembling the data, coding the data, comparing the 
data, building meanings and interpretations, and reporting the outcomes. The steps 
can be elaborated as follows. 
1) Assembling the data 
The researcher collected all the data from the observation, the interviews, and the 
tests which had been conducted. Those data were field notes, interview 
transcripts, and the students’ scores in both the assessments during the cycles and 
the pre-test and post-test. 
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2) Coding the data 
In this stage, the large amounts of the data were reduced into more manageable 
categories. The unimportant data was removed. The purpose of coding the data was 
to be able to identify the patterns more specifically. It was done to make the data 
easier to be analyzed. 
3) Comparing the data 
The researcher compared some data with other data to see the similarities and the 
contrast between one response to another response before and after the actions. 
The researcher also compared the students’ scores in the pre-test and the post-test. 
It was done by comparing the average score of both tests. 
4) Building meanings and interpretations 
The researcher and the collaborator tried to carefully develop explanations and 
interpretations from the data collected based on the comparison that had been 
made.  
5) Reporting the outcomes  
In this final step, the researcher reported the results of the research through 
writing the thesis. 
The quantitative data was analyzed by comparing the mean values of the 
students’ scores in the pre-test and the post-test using SPSS Statistics 16.0. The pre-
test and the post-test scores were compared using Paired Sample T-test to see if the 
Quantum Learning Strategy influenced the students’ writing skills. 
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G. Research Validity and Reliability 
In order to get the validity of the data, the researcher used five validities 
suggested by Burns (1999:161). Those validities are explained as the following:  
1) Democratic validity means allowing the participants of the research to give their 
idea or comment about the research. To get democratic validity, an interview with 
the English teacher and the students was conducted to get their view, opinion, or 
comment about the ongoing research. 
2) Outcome validity means that the outcome is needed to reflect on the research 
context. 
3) The process validity is related to the criteria to make the action research 
believable. To gain this validity, the researcher collected the data by observation 
and interviews.  
4) The catalytic validity is allowing the participants to deepen their understanding of 
the social realities of the context and how they can make change in it. This 
research involved the teacher who was related to the English teaching and 
learning process and the collaborator as a person who monitored the research 
process.  
5) The dialogic validity is the process of peer reviews of the value and the goodness 
of the research. This validity was fulfilled by discussing the research findings 
with the collaborators, the teacher, and the researcher’s consultant. The members 
of the discussion gave their opinions and their criticisms about the research 
report. 
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To enhance the trustworthiness of the research, the researcher also used triangulation. 
Additionally, Burns (1999:164) suggests four triangulation, namely time 
triangulation, space triangulation, investigator triangulation, and theoretical 
triangulation. This research uses time triangulation, investigator triangulation, and 
theoretical triangulation. Those are explained as follows: 
1) Time triangulation 
It relates with the timing of the data collection. This research collected the data at 
one point of time. This research was done in two cycles consist of six meetings 
during which, the process of data collection was done. 
2) Investigator triangulation 
There was more than one observer in this research. One observer was the 
researcher itself and the second one was the English teacher who was her 
collaborator. The aim of this was to avoid the subjectivity in the observation. 
3) Theoretical triangulation 
This research used more than one theoretical approach to interpret and support 
the data. The aim was to get a better understanding in making sense the data and 
the information during the research. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
 This chapter presents the process and the findings of the research. This part 
consists of five sub chapters namely reconnaissance, report of Cycle I, report of Cycle 
II, general findings, and discussion. Each of the items will be discussed below. 
A. Reconnaissance 
1. Identification of the Field Problems 
In this step, the researcher did the reconnaissance step to identify the existing 
problems. The reconnaissance step was carried out by conducting interviews with the 
English teacher and the students, doing classroom observation, and analyzing the pre-
test result in order to find out the problems in the field.  
The classroom observation was conducted on 19 May 2014 at 9 a.m. in class 
VIII A. The vignette below is one of the results of the observation during the teaching 
and learning process. It shows some problems related to the teaching and learning of 
writing.  
             At 09.00 the bell rang showing that the English class would be started. It was 
the English class in which the material was learning about writing descriptive text. The 
teacher, Mr. Agus Supriyanto, entered the classroom while some of the students were 
still outside because the previous activity was break after the ceremony. He brought an 
attendance list, some books and some markers. All students who were outside entered 
the classroom and went back to their seats. The teacher greeted the students, “Good 
morning?” and the students answered together, “Good morning”. There were several 
students who didn‟t answer the greetings and were busy with their own activities. 
Then, the teacher checked the students‟ attendance. All students were present. The 
topic of that day was writing descriptive text. The teacher explained the genre, the 
                                                                                                                         (continued)                         
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generic structure, the time to use the text and some examples of descriptive text. 
He wrote that on the whiteboard and asked the students to copy them. 
After finishing copying, the students were asked to take out their LKS and 
open page 13. “What is the title of the text?” asked the teacher. The students answered 
“The Eiffel Tower”. The teacher then asked, “Right, Kira kira text apa yang akan 
kalian pelajari?” The students were silent in a while. Some of them said in low voice; 
others said “Nggak tau pak”, others were busy with their own activities and there was 
a student who slept when the teacher taught. “Coba dilihat, text itu kira kira isinya 
apa? Kalian lihat isinya dulu coba.”The students seemed looking at the text and they 
said “Tentang menara Eiffel”. Then the teacher said, “Iya betul, berarti kalau begitu 
nama teksnya apa?” the teacher asked. They were still silent and did not want to 
answer the question although they had been explained before. The teacher answered 
his own question “Descriptive text”. “Now, look at the picture. What can you say 
about Eiffel Tower?” the teacher asked. There was a student said “ada di Perancis, 
pak”. Then the teacher asked them to find difficult words and asked them to find the 
meanings in the dictionary. In the previous meeting, he had asked the students to 
bring a dictionary, but there were still many students who did not bring it. Some of 
them said that they forgot to bring the dictionary; some others said that they did not 
have money to buy the dictionary and the other said that the dictionary was stolen and 
other reasons. By seeing the condition, the teacher finally helped them by translating 
the meanings. He asked “Mana yang kalian tidak tau artinya?”  The students didn‟t 
respond like they knew any word on the text. The teaching and learning process 
was in one direction in which the teacher dominated the classroom while the 
students did not care about the teaching and learning process. 
The activity was continued by the students doing the tasks in LKS while the 
teacher went out for a while. He said “Kerjakan task yang ada dari halaman 14 nanti 
dikumpulkan”. When the teacher had not left, the student seemed seriously doing the 
task although they did not actually do anything. After he left, the class began to be 
noisy. Almost all the students didn’t do the task and they were busy with their 
own businesses. Only some students did the task and they seemed getting 
difficulties to do the task. There were some tasks they had to do.                                                                                                      
After 15 minutes left, the teacher came back and asked whether the students 
had already finished the task or not. Then, they answered together “Belum, pakk”. 
After checking the students’ works one by one, the teacher asked them to leave 
their work first and asked them to pay attention to him again. The teacher said 
“Sekarang tinggalin dulu pekerjaan kalian yang itu. Sekarang buatlah sebuah 
descriptive text sederhana tentang idola kalian masing masing”. The teacher asked 
them to make a simple descriptive text. They were free to open books, open 
dictionaries or discuss with their friends, but they were not allowed to cheat others‟ 
                                                                                                          (continued)              
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works. He said “Kalian boleh membuka buku, kamus, berdiskusi asal tidak boleh 
sama atau mencotek pekerjaan teman kalian.” 
 The students seemed finding difficulties to develop their ideas. They said 
they didn’t have any idea about what to write on their writing. They also lacked 
the abilities to arrange words into sentences and sentences into paragraphs. 
There were some students who carelessly cheated their friend’s work. After a 
while, the teacher asked them “Bagaimana anak-anak mudah kan?”. “Susah pak, 
bingung”they answered. The teacher checked his student‟s works one by one. 
The lesson ended after the bell rang. The students were asked to study other 
materials from the LKS. They were given no homework for the next meeting. The 
teacher said goodbye to the students and dismissed the class. 
  (V01) 
 
The vignette indicates that the process of the teaching and learning of writing 
was not quite successful. There were some problems which occurred during the 
process of the teaching and learning of writing. The conditions of the teaching and 
learning process shown in the vignette above are also supported by the result of 
interview with the English teacher and the students. The following excerpts of 
interview transcripts explain further information about the overview of writing ability 
of grade VIII A students. 
The interviews with the teacher and the students were conducted in the library 
of SMP N 5 Sleman. The following is the interview transcript between the researcher 
and the English teacher and also some students which shows and supports the 
vignette above. 
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Interview transcript with the teacher 
 
R    :   Apakah proses belajar mengajar menulis di kelas 8A sudah memenuhi 
harapan? (Has the teaching and learning process of writing fulfilled your 
expectation?) 
T    : Ya bisa dikatakan belum ya mas, karena siswa masih mengalami kesulitan ya 
hampir dikatakan dalam semua aspek. Hasil ulangan harian siswa kelas A 
juga belum cukup memuaskan walaupun murid muridnya bisa dikatakan 
pilihan (I can say that it has not fulfilled my expectation yet, Mas, since the 
students still have problems in almost every aspect of writing. The 
students’ test scores have not been satisfactory even though they are the 
good students. ) 
R   :  Apakah siswa berpartisipasi aktif dalam proses belajar mengajar di kelas 
seperti bertanya, mengeluarkan pendapat, menjawab pertanyaan dan lain-
lain? (Do the students participate actively during the teaching and learning 
process in the classroom, for example by asking questions, giving opinions, 
answering questions and so on?) 
T   : Tidak  terlalu. Ya ada satu dan dua orang yang tanya, kalau yang lainnya ya 
diam-diam saja. Tapi kalau ditanya “Siapa yang mau menjawab nomor 
sekian?” banyak dari mereka yang mengangkat tangan. Tergantung gurunya 
sih mas. Harus pintar-pintar memancing supaya mereka mau bicara. (They 
are not really active. There are one or two students who like to ask, the 
others are silent. However, when they were asked, “Who wants to answer 
number X?” many of them raised their hands. It depends on the teacher 
who must be clever in encouraging them.) 
R   : Oh, begitu ya Pak. Media apa yang bapak gunakan untuk mengajar menulis 
misalnya seperti gambar, realia, video, dan lain-lain? (Oh, I see. What media 
do you use to teach writing for example pictures, realia, videos, and so on?) 
T:     Medianya saya sendiri, mas. Saya kalau mengajar banyak cerita, apalagi 
kalau mengajar Narrative. Kalau LKS itu kan kadang sudah ada gambarnya.  
(The medium is me myself, mas. When I teach, I always tell stories a lot, 
especially when teaching a narrative text. The LKS itself has contained 
pictures.) 
R:       Oh, begitu. Apakah bapak sering menggunakan laboratorium Bahasa Inggris 
untuk mengajar? (Oh, I see. Do you often use the English laboratory in 
teaching?) 
                                                                                                                     (Continued) 
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(Continued)          
 
 T :  Tidak pernah. Biasanya yang memakai Bu Darni. Kalau saya biasanya cuma 
di kelas saja. Saya juga tidak pernah menggunakan LCD untuk mengajar 
karena repot. (I never use it. Bu Dani often uses it. I usually prefer teaching 
in the classroom. I also never use LCD to teach because it is complicated.) 
R :  Lalu, apakah kemampuan menulis siswa telah memenuhi harapan bapak? 
(So, has the students‟ writing ability fulfilled your expectation, Pak?)  
T :  Belum. Siswa kelas 8A masih menemui kesulitan dengan menulis. (The 8A 
students still have problems in writing.)            
R :  Berarti siswa belum mampu menulis teks Bahasa Inggris dengan baik ya Pak. 
Menurut bapak, apa kesulitan yang dialami siswa pada saat menulis? (It 
means that the students have not been able to write down English text well. 
What do you think the difficulties that the students face when they are 
writing?) 
 T : Kesulitan utama mereka itu pertama, vocabulary. Khusus untuk menulis, 
sebagian besar karena tidak memiliki kosakata yang banyak karena ya itu 
mas mereka itu malas buka kamus. Sudah disuruh bawa kamus pun juga tidak 
bawa dan banyak alasan ya ini itulah. Kalau mereka tidak tahu arti kata-
katanya ya bagaimana mereka bisa menuangkan ide ide mereka ke dalam 
tulisan? Mungkin mereka tau Cuma yes atau no mas. Itu mungkin saja.Kedua, 
kadang mereka itu kesulitan dalam menuangkan ide gagasan mereka. Ya itu 
mas, kayak gapunya inisiatif tentang apa yang akan mereka tulis. Kalau 
sudah begitu kan ya bingung kan sebagai guru. Seupama disuruh buat text 
recount saja mereka bingung mau nulis apa karena tidak punya ide dan 
gagasan dalam pikiran mereka. Ya paling paling nanti liet punya temannya 
dan diganti dikit-dikit seperti itulah. (Their difficulty is, first, vocabulary. It 
is because most of them just have a little mastery of vocabulary. They are 
lazy to open a dictionary if they find difficult words. I had asked them to 
bring a dictionary but they still didn‟t bring it with many reasons. If they don‟t 
know the words, how will they express their ideas?  They only know “yes” or 
“no”. That is possible. Second, they got difficulties in expressing their 
ideas. They don‟t have initiative about what they have to write on their paper. 
If the condition is like that, it makes me confused. If they are asked to make a 
recount text, they don‟t know what to write. They will depend on their friend‟s 
work and change some points.  
   
 (IT 01 ) 
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Interview transcript with the students 
R : Menurut kamu apakah proses belajar mengajar menulis di kelas sudah 
memenuhi harapan?  
              (Do you think that the teaching and learning process of writing in the 
classroom have fulfilled your expectation?) 
S :  Belum. (Not yet) 
R :  Kenapa, dek? (why?) 
S : Karena Bahasa Inggris itu susah mas dan bapaknya mbosenin banget 
neranginnya. Kalau gak LKS, ya nanti disuruh nyatet mas.Bosen, trus gak 
jelas e neranginnya. Oiya sama kata katanya nya bahasa Inggris susah dan 
banyak mas 
              (English is difficult, mas and the way the teacher explaining the material 
was boring. He only used LKS, if not, he asked us to copy what he taught. 
He was also not clear in telling the material. Oya, I got difficulties in 
vocabulary. It‟s so many. 
(IT02) 
 
R    : Dek, menurut kamu apakah proses belajar mengajar menulis di kelas sudah 
memenuhi harapan atau belum? 
            (Dek, do you think that the teaching and learning process of writing in the 
classroom have fulfilled your expectation? ) 
S       : Belum.  
           (Not yet)  
R      : Kenapa ? 
          (why?) 
S       : Bingung mas. Banyak kata yang tidak tahu and kayake susah banget jadi bikin 
males.  (I‟m confused. There are many words that I don’t know and it is  
very difficult so it makes me lazy) 
R        :Kan kamu bisa nyari arti kata-katanya di kamus. (You can find the meanings    
in the dictionary.) 
S : Ya itu mas, saya kalau buka kamus males mas. Aku yo ga punya kamus. 
Kalau nggak pake kamus saya nggak ngerti sama sekali.(I am lazy to open a 
dictionary. I don‟t have any dictionary. If I don‟t use a dictionary, I don‟t 
understand anything.) 
P         : Kalau sudah pakai kamus, kamu bisa nulis nggak? (If you use a dictionary,  
can you write?) 
R      : Ya lumayan mas dari pada nggak pake sama sekali. Tapi bingung biasanya 
mau nulis apa kadang kadang.Dah punya pikiran tapi kadang hilang gitu mas 
trus gonta ganti. Kalo disuruh nulis tuh bingung aku. Belum lagi kalo kata 
katane gak ada yang tau mas. (It‟s better than not using any dictionary. But 
                                                                                                                  (Continued) 
49 
 
(Continued) 
sometimes I am confused of what I will write. I have an idea in mind but 
suddenly it disappears and changes. I am confused if I am asked to write. Moreover 
if there is no word that I know.) 
                                           (IT02) 
 
From the vignette and interview with the English teacher and the students 
above, it can be concluded that the problems came from some sources such as the 
students, the teacher, the media, and the technique used in the teaching and learning 
process of writing. The first problem coming from the students was related to the lack 
of motivation. It was indicated by the students‟ behaviors and attitudes toward the 
teaching and learning process of writing. Most of them did not pay attention to their 
teacher and were busy with their own businesses while their teacher gave explanation. 
When they were asked to do some tasks, some of them cheated their friends‟ work. 
They were also less active in participating during the teaching and learning process of 
writing. When the teacher asked them about the materials, only a few of them 
answered the questions while the others were silent. Their discipline was also still 
low that many of them did not bring a dictionary although the teacher had asked them 
to bring it. The next problem coming from the students was related to writing ability 
that they found difficulties to develop their ideas in order to construct a good writing. 
It was shown from the interview transcript that they had some ideas in mind but they 
were still confused how to develop and construct the ideas into a good writing.  They 
also lacked the mastery of vocabulary so they said that writing in English without 
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knowing many English words were very difficult. However, they were lazy to open 
their dictionary. 
The problems also came from the teacher himself. First, the teacher took a 
role as a controller who dominated the classroom in which he explained the materials 
and wrote them on the whiteboard while the students listened to him and noted down 
the materials on their books. He did not ask the students to share their opinions about 
the text they were discussing. Second, he did not provide sufficient pre-writing 
activities that could help the students write. Explaining about the generic structure of 
the text did not help the students much in writing the descriptive text. Third, the 
teacher did not give feedback in relation to the tasks that the students had done. He 
asked the students to leave the task and moved to the next task without giving any 
feedback. 
The next problems were related to the media used during the teaching and 
learning process of writing. The media used such as a whiteboard, desks, chairs, 
books, an LKS did not help the students much in writing. Those media could not 
attract the students‟ interest and encourage them to learn writing. The learning 
materials were also too limited since those were taken only from LKS. 
The last problem was related to the technique that the teacher applied. The 
activities conducted during the teaching and learning process of writing were not well 
arranged that those could not help the students much in writing. There were not 
various activities that gave more opportunities for the students to explore their writing 
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skill and to produce something in the target language. Moreover, the activities were 
less encouraging and interesting for the students.   
To gather further data about the writing ability of the students, a pre-test was 
needed to be conducted. The students were asked to write a descriptive text of a 
certain public figure that they had already known. Then, Inter-rater Reliability was 
equipped in which the students‟ writings were assessed by the researcher and the 
collaborator. They were assessed by using scoring rubric adapted from Jacob et al 
(1981).  The results of the pre-test were shown in the table below. 
Table 3. Pre test Scores Distribution of Class VIII A on Writing Descriptive Text 
Score Categorization Frequency Interpretation Total Percentage 
87.5-100 Excellent  Good 15 46.875% 
75-87.4 Very Good 6 
62.5-74.9 Good 9 
50-62.4 Fair 17 Poor 17 53.125% 
37.5-49.9 Poor  
25-37.4 Very poor  
 
The table above indicates that the students‟ writing ability was still low since 
more than half of the students still belong to the poor category. Even though there 
were 15 students out of 32 students who belongs to Good category, the number of 
students who got scores lower than average was greater. Overall, the result of the pre-
test is described in the following table. 
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Table 4. The Result of the Pre-Test 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
Pretest 32 52.00 81.50 64.5000 9.32738 
Valid N (listwise) 32     
 
From the table above, it can be seen that the range between the maximum and 
the minimum score was quite far. The mean score was still also below the standard of 
KKM. The scoring of the pre-test was based on five aspects of writing including 
content, language use, vocabulary, organization, and mechanics. It could be concluded 
that the students had difficulties toward writing skills especially in terms of content, 
language use, vocabulary, organization, and mechanics. 
From the explanation above, there were many problems which occurred 
during the teaching and learning process of writing which were obtained from the 
observation and interview. The researcher categorized the problems as follows. 
Table 5 . The Field Problems Found in the Reconnaissance Phase 
No Problem Code Source 
1. The students were not ready to study when the teacher 
came to the classroom. 
S Observation 
2. There were only conventional media such as a white 
board, board marker, and eraser. 
M Observation 
3. The students did not pay attention to the teacher‟s 
explanation. 
S Observation 
4. 
The students talked to their friends about something 
which was not related to the teaching and learning 
process. 
S Observation 
5. The students were so noisy in the class during the 
teaching and learning process. 
S Observation 
(Continued) 
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(Continued) 
No Problem Code Source 
6. The activities were boring and less encouraging for the 
students 
A Interview 
7. There were insufficient pre-writing activities A Observation 
8 Many students got confused and did not know what they 
want to write. 
S Observation 
11 The students were lazy to open a dictionary S Observation 
12 The students considered English as a difficult subject. S Interview 
13 The students considered writing as a difficult skill to 
learn. 
S Interview 
15 Most of the students did not have sufficient vocabulary 
mastery. 
S 
Interview 
Observation 
16 Most of the students were not confident in writing S Observation 
17 The students were not so active in asking questions 
and giving their opinion in the classroom.  
S Observation 
18 The students still had difficulties in terms of grammar, 
tenses, word order, spelling, and the use of the article. 
S Pre-Test 
19 Most of the students had difficulties in generating and 
developing the ideas. 
S 
Interview 
Pre-Test 
20 The students had low ability in writing. S Pre-Test 
23 The students had low motivation in the writing class. S Observation 
24 The students were lack of language practices in writing. Tec Observation 
25 The teacher had difficulty to increase the students‟ 
motivation in writing. 
T Observation 
S: student T: teacher Tec: technique M: media A: activity 
2. The Selection of the Problems Based on the Urgency Level 
The problems were weighted based on the most urgent and feasible problems 
to solve. From the table above, obviously the problems of grade VIII students of SMP 
N 5 Sleman dealt with the teaching and learning process of writing. Those problems 
came from the students, the teacher, media, activities and technique that the teacher 
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applied. All of the problems stated above were considered important to be improved. 
However, it was not possible to solve all of those problems due to the time limitation. 
Since the focus of the research was improving the students‟ writing ability the 
researcher and the collaborator decided to solve the problems which were related to 
the teaching and learning process of writing. The democratic validity was fulfilled 
because the researcher selected the problems together with the English teacher. Those 
problems could be classified as in the following table. 
Table 6. Feasible Writing Problems of VIII A Class SMP N 5 Sleman to be 
Solved 
No. Categorizations Problem Indicators 
1 Students‟ 
motivation in 
learning writing 
Most of the 
students had low 
motivation in 
writing.  
 The students did not pay 
attention to the teacher‟s 
explanation during the 
teaching and learning process. 
 The students were prefer to 
cheat their friends‟ writing. 
 The students were less active 
to participate during the 
teaching and learning process 
2 Students‟ 
writing ability 
Most of the 
students had 
difficulties in 
generating and 
developing the idea. 
 
 The students said that they 
could not develop the ideas 
they got in mind. 
 The students said that they 
were confused about what 
they should write. 
The students lack 
vocabulary 
mastery. 
 
 
 
 The students often asked their 
teacher in translating some 
words. 
 
                 Continued 
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No. Categorization Problem Indicators 
    The students often used 
inappropriate word choices. 
The students often 
made grammatical 
errors especially the 
use of verb 
 There were many grammatical 
errors found in the students 
writing 
Most of the 
students ignored the 
mechanics in 
writing. 
 The students made many 
errors in spelling and 
capitalization. 
3 Media The media was 
insufficiently used 
during the teaching 
and learning of 
writing. 
 The media used were too 
limited 
 The learning materials were 
only taken from LKS 
4 Learning 
activity and 
teaching 
technique 
The activities did 
not provide enough 
opportunities for 
the students to 
practice writing in 
the target language. 
 There were not sufficient pre-
writing activities 
 The activities did not attract 
students‟ interest during the 
teaching and learning process. 
 
3. Determining the Action to Overcome the Selected Problems 
After selecting the feasible problems to be solved, the researcher and the 
collaborator discussed some actions to solve those problems. To improve the 
students‟ writing ability, the researcher and the collaborator agreed to use 
Quantum Learning Strategy to solve the problems. It was considered as an 
appropriate strategy because one of the aims of using Quantum Learning strategy 
was to help students to get ideas about what they could write and to develop the 
ideas in order to construct a good writing. 
Continued 
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In applying Quantum Learning strategy during the teaching and learning 
process of writing, the researcher used Quantum Learning design namely 
“TANDUR” which includes 1) Tumbuhkan (Enroll), 2) Alami (Experience), 3) 
Namai (Learn and Label), 4) Demonstrasikan (Demonstrate), 5) Ulangi (Review 
and Reflect) and 6) Rayakan (Celebration) as well as Quantum Learning 
Principles including 1) everything speaks, 2) everything is on purpose, 3) 
Experience before label, 4) Acknowledge every effort, and 5) If it‟s worth 
learning, it‟s worth celebrating. Those QL design and principles were expected to 
be able to solve the selected problems. Briefly, those proposed actions could be 
summarized as in the following table: 
Table 7. The Actions to Overcome Selected Problems 
No
. 
Selected Problems Solutions Expected results 
1. 
 
 
 
 
 
 
 
 
 
 
 
The students had low 
motivation towards 
the teaching and 
learning process of 
writing. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Providing various 
activities 
 
 
 Arranging tables 
and chairs into 
semicircle 
(Tumbuhkan/ 
Enroll) 
 
 
 
 
 
 The students would be 
engaged in the 
activities that were not 
monotonous so they 
would not be bored 
with the TL process 
 The new situation in 
the classroom was 
expected to give new 
atmosphere to the 
students. The new 
atmosphere will bring 
a new spirit to study. 
The table arrangement 
also made discussion 
activity easier. 
 
              Continued 
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No Selected Problems Solution Expected Results 
   Sticking 
motivational 
posters on the wall 
by involving the 
students 
(Tumbuhkan/ 
Enroll) 
 Providing a text 
with interesting 
topic for the 
students for 
example: 
description of a 
public figure that 
the students were 
familiar with 
 Using Power Point 
Presentation with 
interesting pictures 
 
 Playing 
instrumental music 
during the 
teaching and 
learning process 
(Tumbuhkan/ 
Enroll) 
 Implementing QL 
Principles/ If it‟s 
worth learning, it‟s 
worth celebrating 
by giving rewards 
to the participative 
students 
 
 
 
 The students‟ 
motivation will rise by 
reading some 
motivation sentences 
on the wall. 
 
 The students would be 
happy to discuss the 
topic about a public 
figure that they had 
already known and it 
was expected to raise 
their motivation and 
confidence 
 
 The students‟ attention 
would be attracted to 
the materials on the 
PPT 
 
 
 The students‟ attention 
towards the lesson 
increased and engaged 
them in the process of 
learning 
 
 The students‟ 
participation towards 
the teaching learning 
process increased 
 
 
 
 
 
Continued 
              Continued 
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No Selected Problems Solutions Expected Results 
   Implementing QL 
Principles/ 
acknowledge 
every effort. 
 
 Celebrate the 
achievement of the 
student for what 
they have done 
(Rayakan/Celebrat
e) 
 The students will be 
more active and don‟t 
afraid in making 
mistakes and want to 
try more 
 
 The student will be 
more enthusiasm to the 
TL process  
 
2. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The students‟ 
writing ability was 
still low 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Implementing QL 
Design (Alami/ 
Experience): 
 Discussing a 
picture and a short 
descriptive text 
about a public 
figure 
 Brainstorming 
about what the 
students could 
write about a 
person 
 Discussing about 
the students‟ idols 
Implementing QL 
Design 
(Ulangi/Review). 
 Reviewing the 
results of the 
students‟ works. 
The students are 
really understand 
and know about 
the material 
 These activities were 
expected to allow the 
students to tap into 
their prior knowledge 
and make connections, 
adding meaning and 
relevance to the 
materials being 
discussed. 
 Helping the students 
get ideas of what they 
can describe about a 
person as well as to 
improve their 
vocabulary. 
 
 
 
 The activities were 
expected to make 
them really know 
about the materials 
they learn. 
 
Continued 
              Continued 
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No Selected Problems Solutions Expected Results 
3. The media was 
insufficiently used 
during the teaching 
and learning of 
writing. 
 Using LCD , PPT, 
handouts and 
worksheets 
 The TL process would 
become more 
effective that could 
engage the students‟ 
attention and 
participation 
4. The activities did not 
provide enough 
opportunities for the 
students to practice 
writing in the target 
language. 
 Using QL Design 
(Namai/ Learn and 
Label) in which 
the students would 
learn the materials 
of descriptive text 
including the 
social function, the 
generic structure 
and the language 
features of a 
descriptive text 
and do some well 
arranged exercises 
 Using QL 
Principles/ 
Experience before 
label in which the 
students have a 
chance to learn by 
themselves before 
the teacher takes 
the role. 
 Using QL Design 
(Demonstrasikan/ 
Demonstrate) in 
which the students 
would construct a 
descriptive text by 
themselves. 
 The students had more 
opportunities to learn 
writing  
 
Continued 
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B. Report Process 
1. Report of Cycle 1 
a. Planning 
The action of Cycle 1 was planned to be conducted in 3 meetings. They were 
on October 30
th
, November 1
st
 and 5
th
. In this first cycle, the researcher would teach 
descriptive texts and the topic was describing people. During these meetings, the 
students were expected to be interested in and motivated with the learning activities 
that were conducted through the researcher‟s method. It aimed to achieve some 
learning indicators, to focus on the lesson, to be more disciplined, and to be able to 
work both individually and in groups.  
In the planning stage, the researcher constructed a course grid and lesson 
plans for Cycle 1. The course grid was constructed by combining the model made by 
the government and Quantum Learning strategy. Meanwhile, the lesson plans were 
constructed based on the course grid. The materials were taken from the internet and 
some course books. The course grid and the lesson plans then were consulted with the 
researcher‟s lecturer and the English teacher. To observe the teaching and learning 
process during the action, the researcher was helped by a collaborator. 
In Cycle 1, the researcher planned to do these following actions: 
a) Teaching how to write a descriptive text about a person. By the end of the cycle, 
the students were expected to be able to write a descriptive text about their 
favorite public figures of idols.  
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b) Creating some interesting activities based on the design and the principles of the 
Quantum Learning Strategy to achieve some learning indicators such as 
understanding the use of a descriptive text, correctly using the correct verbs to 
describe a person, correctly using adjectives to describe a person, being able to 
describe a person based on the pictures given, and being able to describe a person 
with the correct generic structure. The activities would be based on QL Design 
including Enroll, Experience, Learn and Label, Demonstrate, Review and 
Reflect, and Celebration as well as Quantum Learning Principles including 1) 
everything speaks, 2) everything is on purpose, 3) Experience before label, 4) 
Acknowledge every effort, and 5) If it‟s worth learning, it‟s worth celebrating. 
c) Accustoming the students to opening dictionary 
d) Initiating the students‟ motivation and enthusiasm by arranging tables and chairs 
circularly and involving the students to stick motivational posters 
e) Promoting peer discussion to improve classroom interaction between the 
researcher and the students and among the students as well as to improve the 
students‟ participation 
b. Action and Observation 
1) First Meeting 
  The first meeting of Cycle 1 was conducted on Thursday, 30 October 2014. The 
lesson was running from 07.00 – 08.20 WIB. The researcher came into the classroom 
with the collaborator. He then greeted the students, led a prayer and checked the 
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attendance. There were 30 students in the classroom. A student was absent because of 
sickness.  
The researcher began the lesson by informing that he would teach them for about 
three weeks. He also told the learning objective that should be achieved. The teacher 
started to stimulate the students‟ background knowledge about the descriptive texts. He 
asked some questions to make the students involved in the discussion. Most of them had 
been familiar to descriptive text but when the researcher asked them whether they had 
difficulties in writing, the students said that their problems were difficulty to get ideas 
to write and the limitation of vocabulary mastery as shown in the vignette below. 
 
(V02) 
 
The researcher then proposed Quantum Learning Strategy as a strategy they would 
use during the teaching and learning process of writing. He introduced the strategy to 
the students, explained the strategy generally and told them that the aim of that 
strategy was to solve their problems in writing. 
He asked whether the students had difficulty in writing especially descriptive 
text. Almost all students said, “Yes.” They said that they found difficulties in 
writing especially because they did not know what they would write down on 
the paper. They were also said that they did not know the meanings of many 
words. “Susah mas, bingung mau nulis apa (It is difficult and confusing to 
decide what I should write)” one of the students said. The other said “Bingung 
mau nulis soalnya gak tau bahasa Inggrisnya mas (I am confused about what I 
should write because I don‟t know many words in English)”. 
63 
 
 
Figure 4. Arranging Tables and Chairs into Semicircle 
The researcher started the activities of the lesson by implementing the Quantum 
Learning principles “Everything is on purpose” by asking the students to change the 
arrangement of the table into a circle and put some posters containing different 
motivational sentences on the wall. The researcher was also implementing the 
Quantum Learning Design “Enroll” to increase their motivation by asking them to 
read, understand, and keep in mind the content of those posters. The students seemed 
enthusiasm and interested to gain the meaning of each word in the motivational 
poster. 
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Figure 5. Sticking Motivational Posters on the Wall by Involving the Students 
All students were involved in this activity although some of them were confused 
of the reason behind this activity. Therefore, the implementation of Quantum 
Learning Design “Everything is on Purpose” required the researcher to tell the the 
objective of the activity to the students as shown in the following vignette. 
 
 (V02) 
 
Then the researcher prepared all the media to teach such as a laptop and an LCD 
projector. He presented a famous public figure, Christiano Ronaldo, asked the 
students to look at the picture and initiated the students‟ participation by asking what 
the students know about the public figure. The students showed their enthusiasm 
“Tolong kalian tata mejanya menjadi bentuk melingkar biar kalian tidak bosan. 
Oiya, sekalian bantu mas nempelin poster poster ini di dinding ya (Please 
change the arrangement of the tables into a circle so they won‟t to get bored. 
Besides, please help me to stick these posters on the wall)” the researcher said. 
The students responded it by saying “mang buat apa sih mas kok pake acara 
nempel poster segala (What is this activity for?)?” “Biar kalian termotivasi dan 
jadi semangat untuk belajar khususnya belajar bahasa Inggrisnya (It is for 
motivating you so you will get more spirit in learning English” answered the 
researcher. 
65 
 
because they were familiar with the public figure and answered the researcher 
enthusiastically. Then, the researcher also distributed handouts he had prepared to all 
of the students until each student got one handout. The first page of the handout 
contained the same picture as on the LCD screen. The researcher said that the activity 
of the day would be dealing with writing a description about Christiano Ronaldo. 
Then he asked further the students about what they could write about Christiano 
Ronaldo. Some students gave answers in Indonesian but after the researcher asked 
them to use English, they answered in English. 
To initiate the students‟ ideas about what they could write about Christiano 
Ronaldo, the researcher involved them in an activity of “Enroll” in which the 
researcher conducted brainstorming activity as shown in the following vignette. 
 
(V02) 
 
The next activity was a peer work activity in which the students chose a partner to 
sit aside. This is in line with the Quantum Learning Principles to give an experience 
before labeling. The classroom became noisy for a while. After that, the researcher 
asked the students to discuss with their peers and construct some simple sentences 
using the words written on the whiteboard. At first, they looked finding difficulties to 
do the activity. However, after the researcher gave them some examples, they could 
He then write “Football player in the edge of a line. Then he wrote “face” in 
another line. He asked, “How about his face?” Some students answered,  
“Handsome”. Then he continuously initiated the students‟ ideas about what 
they can write about Christiano Ronaldo including his hair, body, skin, part of 
face, and so forth until the whiteboard was full with lines and words. 
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work in peers and wrote on their worksheets. They looked enthusiastic with the 
learning.  
 
Figure 6. One of the Students Comes Forward to Write the Results of Her Peer 
Discussion  
 
After a few minutes, the researcher initiated the students to do one of the 
Quantum Learning Design “Demonstrate” by asking a volunteer to write their 
sentences on the whiteboard but there was no student who wanted to try first. The 
researcher then called on one of the students namely Addis. She seemed still hesitate 
but the researcher encouraged her not to be afraid of making mistakes. She then wrote 
a simple sentence on the whiteboard. Then, the researcher asked another girl who sat 
next to Addis. She could write more complex sentences than Addis. Then the 
researcher asked the students to continue writing some sentences as the examples on 
their worksheet. Many students asked the researcher if their writing was correct and 
some other students confirmed about the meaning of some words even though they 
had checked the words on the dictionary.  
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After all students finished with their work, the researcher asked them to submit 
the worksheet. The activity was continued by discussing with their peers about 
everyone‟s idol and his or her physical characteristics. The class situation was free 
and fun. The students shared their idols while laughing and joking although they 
sometimes used Indonesian.  
The time was up so the researcher closed the class and allowed the students to 
leave the class. He and the collaborator left the class then. 
2) Second Meeting 
 The second meeting of Cycle 1 was conducted on Saturday, 1 November 2014. 
The lesson was running from 09.15 – 10.35 WIB. The researcher came into the 
classroom with the collaborator. He then greeted the students, led a prayer and 
checked the attendance. There were still 30 students in the classroom. 
The material of the day was continuing the previous material. The tables were 
still circularly arranged and the posters were still tucked on the wall. The researcher 
started the material by reviewing previous materials. Almost all the students still 
remember the materials. The researcher then asked the students to pay attention to the 
LCD screen showing other materials of a descriptive text including the definition, the 
generic structure, and the language features of a descriptive text such as simple 
present tense and adjectives.  
The researcher then distributed handouts contained the same materials as that 
on the LCD screen followed by some exercises to the students. The researcher 
explained those materials to the students while initiating the students‟ participation so 
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the teaching and learning process was not only in one direction but interactive. He 
related the materials to the activities in the previous meeting in which the students 
learned to write about Christiano Ronaldo.  
The next activity was continued by discussing a new text about another public 
figure namely Sule Sutisna and doing some exercises including identifying the 
generic structure of a descriptive text, describing pictures of different public figures 
with different physical characteristics, and doing grammar exercises. The situation of 
this activity can be described by the following vignette. 
 
                                                                                                               (V04) 
 
The next activity was determining the part of a descriptive text. In the 
handout, the students were provided a picture of comedian, Sule/ Entis 
Sutisna. Then the researcher told the students to look at the picture and read 
the text. “I‟ll give you 5 minutes. Look at the picture and read the text. Kira-
kira text itu isinya apa (What do you think the text will be about)?” said the 
researcher. “Mendeskripsikan Sule (Describing Sule)”, said some students 
before they read the text.  Then the researcher asked the students to write the 
correct generic structure based on the organization of the descriptive text. 
Most of the students could do the exercise correctly. Only a few students were 
still confused to differentiate between identification and description.    
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                                                                                                                  (V04) 
 
Both vignettes above showed most of the students‟ enthusiasm in learning 
writing and their progress. At first, they still had difficulties in word order and the 
difference between identification and description. They could do the exercise better 
after being helped by the researcher and consult their dictionary if they found difficult 
words. However, some of them did not do so. They were still lazy to consult their 
dictionary and even cheat their friends‟ work as shown in the following vignette. 
 
 
 
                                                                                                            (V04) 
After all students were done with the exercises, the researcher was also 
implementing one of the Quantum Learning Principles “Demonstrate” in this time by 
The next activity was describing the picture. The students were asked 
to describe 9 pictures of 10 public figures with different face characteristics. 
The researcher gave some examples and he asked the students to use 
adjectives they had learned to make the sentences. At first, the students found 
difficulties because they were not familiar yet with the adjectives and they still 
made mistakes in word order but after the researcher helped them with several 
examples, most of them could do the exercises.  
The last activity of that day was choosing the true word from two that 
provided. They had to choose by circling the correct form. After the students 
were done all the exercise, they were asked to exchange their work with their 
partner and then discussed together with the researcher.   
 
Some of the students did not want try harder and prefer to ask to the 
researcher about the meaning of some words. “Mas bahasa Inggrisnya 
pirang apa (Mas, what is the English word of pirang)?” they said. “You 
can open it in the previous task. You have finished that task, so you have to 
know how to answer it” the researcher answered. They were seemed 
confused and some students prefer to cheat their friend‟s work. 
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checking the answer together. The researcher asked the students one by one to write 
the answer on the white board.   
They moved to the last activity that was grammar exercises by choosing the 
correct word from two words provided. They had to choose by circling the correct 
form so the sentences became grammatically correct. After the students were done all 
the exercises, they were asked to exchange their work with their partner and then 
discussed together with the researcher.  The researcher did not forget to give feedback 
about the exercises to fulfill the requirement of one Quantum Learning Principles “If 
it‟s worth learning, it‟s worth celebrating.  
 
Figure 7. The Researcher is Giving Feedback about the Exercise the Students 
have done.   
Before the lesson ended, the researcher asked the students to bring a picture of their 
idols on the next meeting. They asked whether it should be colorful of not and the 
researcher said that the color printed picture was better than the white black picture. 
After the bell rang, the researcher dismissed the class. 
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3) Third Meeting 
The third meeting was conducted on Thursday, 20 February 2014. The 
teaching and learning started at 07.00 and ended at 07.40. The researcher and the 
collaborator had been in the classroom. The researcher greeted the students. They 
responded to the greetings. The researcher asked them whether they were ready to 
start the class. Some of them said “Ready.” Others asked permission to go to the 
canteen but the researcher did not allow them. Then the researcher led the prayer and 
checked the attendance. The researcher also reminded about previous meeting.  
After finished in discussing the previous meeting, the researcher asked the 
student about the photo/picture they had to bring. Again, there were some students 
didn‟t bring because many reasons as shown in the following vignette. 
 
 
 
 
 
                                                                                                                        (V05) 
 
The researcher then asked the chairperson to distribute papers containing a 
blank space and a worksheet for each student. He asked the students to cut the photo 
as large as the paper provided. The researcher helped the students who got difficulties 
and answered anything they asked about the task. He asked the students to describe 
After finished in discussing the previous meeting, the researcher 
asked the student about the photo/picture they had to bring. Again, there were 
some students didn‟t bring because many reasons. “Oke, sekarang keluarkan 
apa yang saya suruh bawa di pertemuan sebelumnya. Adakah yang tidak 
membawa?” the researcher asked. Some students raised their hands and said 
“Saya mas, lupa” The other said”tidak punya fotonya mas”. Fortunately 
there was a student who brought a newspaper containing many public figure 
photos. 
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their idol in the worksheet provided in the next page. They could write anything about 
the public figure but with the correct arrangement like what they have learned for two 
days. They might take a descriptive text about Sule as an example. The students 
looked enthusiastic to stick their pictures to their worksheet. After that, they started to 
write while opening the previous worksheet containing the text about Sule. Some 
students asked the researcher to check whether their writing was already correct or 
not. Most of the students were more active to open their dictionary during writing. 
Before the bell rang, the researcher asked the students to submit their work. 
Before ending the class, the researcher praised the students for their enthusiasm and 
good job during the teaching and learning process. The researcher asked the students 
to celebrate the successful of the day meeting by singing and clap the hand together. 
The researcher then dismissed the class and left from the class. 
c. Reflection 
After the whole actions in Cycle 1, the researcher and the collaborator found 
some changes in the students‟ writing ability and the teaching and learning process of 
writing. The changes during the implementation of the actions in Cycle 1 are 
elaborated in these reflections. These reflections would be useful to know whether 
there would be another more cycle in order to achieve the objective of this research 
and to plan the actions that would be implemented in the next cycle. In order to fulfill 
the democratic validity, all of the research members could give their opinions, 
comments, and suggestions about the implemented actions. Therefore, these 
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reflections were made based on the observation and the interviews with some 
students and the collaborator. The reflections can be elaborated as follows. 
1) Teaching writing a descriptive text about a person. By the end of the cycle, the 
students were expected to be able to write a descriptive text about their favorite 
public figures or idols.  
 At the end of Cycle 1, most of the students were able to write a descriptive 
text about their idols. All students submitted their writing on time. However, the 
result of this action was not satisfying yet for both the researcher and the 
collaborator because they still found problems in this action. Most of the students 
depended on the example given to them. Many of them could not develop their 
own ideas as shown in the following transcripts. 
 
      
R : Gimana menurut kamu dengan hasil writing anak-anak, Ris? (What 
do you think about the result of the students‟ writing, Ris?) 
C : Beberapa siswa sudah berhasil menulis deskriptif dengan baik. 
Sayangnya tadi banyak yang  masih tergantung pada contoh yang  diberikan. 
Mereka tidak mengembangkan ide mereka karena  sebagian dari mereka 
hanya mencontoh text tentang Sule.  (Some of the students had been 
successful in writing descriptive texts well. Unfortunately, many other 
students still depended on the example given. They did not develop their 
ideas because some of them were imitating the text about Sule.) 
                (Continued) 
74 
 
 
            (IT 09) 
 
Based on the interview transcript above, all of the students wrote a 
descriptive text but many of them depended on the example of the descriptive 
text about Sule that they had learned before so that the structure and most of the 
sentences were similar to the example. Therefore, the students did not free their 
own ideas to write a descriptive text using the skill and knowledge that they had 
learned but only imitate the text about Sule. Based on the problems, the 
researcher and the collaborator thought that the result was not maximal yet. 
2) Creating some interesting activities based on the procedure and the principles of 
the Quantum Learning Strategy to achieve some learning indicators such as 
understanding the use of the descriptive text, correctly using the correct verbs to 
describe a person, correctly using adjectives to describe a person, being able to 
(Continued) 
Sebenarnya nggak papa sih, tapi sebenarnya mereka bisa lebih 
mengembangkannya lagi. Mungkin karena sebagian dari mereka tidak benar-
benar menyukai tokoh yang mereka pilih karena kan tadi banyak yang tidak 
membawa foto dan hanya meminta temannya yang membawa koran tadi. (It is 
not a big problem, but actually they could have been able to develop more 
ideas. Maybe it was because they did not really like the public figure that they 
chose. Many of them  did not bring any picture and only asked their friends 
who brought a newspaper.) 
R : Mungkin begitu. Bahkan beberapa tulisan sama dengan tulisan 
temannya. Berarti hasilnya belum maksimal ya Ris? (Maybe, you‟re right. 
Even, some of their writing was similar to their friends. So, the results were not 
maximal, right?) 
C : Belum menurutku. Mungkin kita bisa meningkatkannya di Cycle 
selanjutnya. (Not yet, I think. Maybe we can improve it in the next cycle.) 
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describe a person based on the pictures given, and being able to describe a person 
with the correct generic structure using QL Design or TANDUR framework 
including Enroll, Experience, Learn and Label, Demonstrate, Review and 
Reflect, and Celebration. 
 During “Experience” activities, the researcher and the students discussed 
about Christiano Ronaldo and brainstormed any ideas the students could think 
about him. The brainstorming activity ran well. The students looked enthusiastic 
with the topic and they actively participated in the brainstorming activity by 
giving ideas about what they can describe about Christiano Ronaldo as shown in 
the following vignette. 
  
 
 
 
 
 
 
 
 
                 
 
                                                 (V04) 
The researcher asked the students to look at the picture and ask whether they 
were familiar with the public figure on the picture. They said “Ronaldo”, 
enthusiastically. Then the researcher asked them to write anything about the 
picture. He gave an example by drawing Christiano Ronaldo on the white 
board and adding some lines around the picture. Then he asked the students, 
“What can you write about this person?”. Firstly, the students looked 
confused, not understanding what the researcher said. “Apa yang bisa kalian 
tuliskan tentang Christiano Ronaldo?” he repeated in Indonesian. A student 
answered, “Pemain bola”, another said, “Madrid”. The researcher asked 
them to answer in English. “Football player,” said the students. He then 
write “Football player in the edge of a line. Then he wrote “face” in another 
line. He asked, “How about his face?” Some students answered,  
“Handsome”. Then he continuously initiated the students’ ideas about 
what they can write about Christiano Ronaldo including his hair, body, 
skin, part of face, and so forth until the whiteboard was full with lines 
and words. 
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Based on the vignette above, the students seemed interesting with the activity and 
they could develop ideas by describing the physical characteristic of the public figure 
so they could use the ideas on their writing.   
 Based on “Learn and Label” framework, the students learned the materials of 
the descriptive texts and did some exercises as pre-writing activities including 
identifying the generic structure of descriptive text, describing pictures using correct 
noun phrases, choosing the correct verbs to construct good sentences, and writing a 
complete descriptive text about their idols. During those activities, the students made 
progress in vocabulary mastery, generic structure, and language features used in 
descriptive text including simple present tense, adjectives, and noun phrases. 
However, in doing those exercises, some students still cheated their friends‟ work as 
shown in the following vignette. 
 
                                                 (V04) 
When the researcher asked them to write the answers of the exercises on the 
whiteboard, the students were still shy and not willing to do so as shown in the 
following vignette. 
 
             (V03 – 13 February 2014) 
Some of the students did not want try harder and prefer to ask to the researcher 
about the meaning of some words. “Mas bahasa inggrisnya pirang apa (What is 
the English word of “pirang”?)” they said. “You can open it in the previous task. 
You have finished that task, so you have to know how to answer it” the researcher 
answered. They were seemed confused and some students prefer to cheat their 
friend’s work. 
 
The researcher asked them whether there was a volunteer who wanted to come 
forward to write the answer on the whiteboard but they appointed one another. 
Finally, the researcher appointed the students one by one to write the answer on the 
white board.  
 
 
77 
 
Based on the last two vignettes above, the researcher and the collaborator agreed to 
consider students‟ low confidence as a problem that should be improved in the next 
cycle. 
3) Accustoming the students to opening a dictionary 
 On the reconnaissance phase, the researcher found that many students found 
difficulty in writing because they do not know many English word but they were lazy 
to open a dictionary and even to bring a dictionary to the classroom. However, during 
Cycle 1, the students started to be more active to consult their dictionary if they found 
difficult words as shown in the following vignette. 
 
 
 
                                                (V04 ) 
 
4) Improving the students‟ motivation and enthusiasm by arranging tables and 
chairs circularly and involving the students to stick motivational posters 
 Based on “Enroll” framework, the researcher tried to create unusual and 
different atmosphere in the classroom in order to improve the students‟ motivation in 
learning writing by arranging tables and chairs into semicircle and sticking some 
posters containing motivational sentences to the wall. Most of the students were 
involved in this activity but there were a few students who only watched their friends 
sticking posters to the wall. Some students said that they like the new condition of the 
classroom as stated in the following interview transcript. 
Some students‟ asked the researcher to check whether their writing was already 
correct or not. Most of the students were more active to open their dictionary 
during writing. 
78 
 
 
                                                    (IT10) 
  
However, some other students did not feel comfortable with the table arrangement as 
they said in the following interview transcript. 
 
                                                    (IT10) 
 
5) Promoting peer discussion to improve classroom interaction between the 
researcher and the students and among the students themselves as well as to 
improve the students‟ participation. The students discussed their own favorite 
public figures with their peers so this activity could improve classroom 
interaction between the students and their peers. Compared with the classroom 
interaction in the reconnaissance phase, the classroom interaction during Cycle 1 
is better and more intense. However, as it has been discussed above that not all 
R : Gimana pendapatmu tentang kondisi kelas yang tadi? Apa kamu 
 suka  dengan penataan meja yang seperti tadi? (What do you think 
 about the classroom‟s condition? Do you like the table arrangement?) 
S : Sama aja mas, malah enak yang kayak biasanya soale kalau liet ke 
papan tulis gak miring. (It‟s just same, mas. Even it‟s better in usual 
condition because I don‟t need to tilt my head to the board.) 
 
R : Gimana pendapatmu tentang kondisi kelas yang tadi? Apa kamu 
 suka  dengan penataan meja yang seperti tadi? (What do you think 
 about the classroom‟s condition? Do you like the table arrangement?) 
S : Ya seneng, Mas. Soalnya beda dari biasanya. (Yes, I like because 
 it was different from usual.) 
R : Apakah kamu bisa memahami makna kalimat yang ditempel di 
 dinding? (Can you understand the meaning of the sentences on the 
 posters stucked on the wall?) 
S : Bisa mas, soalnya kata-katanya mudah dipahami dan tadi kan 
 sempat dibahas sebentar. (Yes, I can because the sentences were  
 simple and we had discussed a little bit about them last time.) 
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students participate actively during the discussion. Therefore, the students‟ 
interaction and participation need to be improved in the next cycle. 
 Based on the reflection of the actions above, the researcher and the 
collaborator concluded that there were some points as the findings of Cycle 1. 
The following statements are the findings of Cycle 1. 
1) The successful actions 
a) The students‟ mastery of vocabulary improved. 
b) The classroom interaction was getting better and intense. 
c) Most of the students showed enthusiasm toward the lesson and the activities. 
d) The students made progress in their writing ability 
2) The unsuccessful actions 
a) The students did not develop their ideas maximally in writing 
b) Some students still cheated their friends‟ work 
c) The students‟ participation and confidence still needed to be improved 
In conclusion, there were some improvements on every indicator in each 
action. However, some problems occurred during Cycle 1. In order to solve the 
problems in Cycle 1 and to improve the students‟ writing ability, the researcher 
would continue to implement several actions in the next cycle. 
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2. Report of Cycle 2 
a. Planning 
Although there were some improvements as the result of implementing the 
actions in Cycle I, there were still many problems which had not been solved yet. The 
researcher worked collaboratively with the collaborator discussing other plans to reach 
the goal of the research. Therefore, Cycle II needed to be done. It also covered planning, 
action and observation, and reflection. It was conducted in three meetings. 
In Cycle 2, the researcher planned to do these following actions: 
1) Teaching writing descriptive text about a place that they had ever visited. By the 
end of the cycle, the students were expected to be able to write a descriptive text 
about the place. 
2) Giving freedom to the students to sit down while they were writing. They might 
write in wherever they wanted as long as they were still at school and they 
submit their work on time. 
3) Implementing more Quantum Learning Design and Quantum Learning Principles 
to the teaching and learning process for every activity they did. 
4) Playing instrumental music in the classroom during writing activity to make the 
students more relax when they were writing. It was expected to refresh their 
minds and to stimulate them in getting and developing ideas 
5) Holding a quiz to initiate the students‟ participation and giving rewards to 
stimulate their confidence and enthusiasm towards the task given 
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6) Initiating group work activity to enhance classroom interaction among the 
students. 
b. Action and Observation 
1) First Meeting 
The implementation of the action of the first meeting in Cycle 2 was held on 
Thursday, 6 November 2014. The lesson started at 07.00. The researcher and the 
collaborator entered the classroom. The classroom situation was still fresh because it 
was still morning. The researcher greeted the students, led a prayer, and checked the 
attendance. A student was absent. The students were ready with a dictionary, books, 
and ballpoints.  
 
Figure 8. Playing Music during the Teaching and Learning Process 
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The classroom situation had been back to normal in which the tables were in 
usual position. The researcher asked the students to sit as comfortable as possible 
even allowed them to arrange tables as they wanted. This is in line with the Design of 
Quantum Learning “Enroll” that is to improve the students‟ motivation and that way 
was one of some experts suggested. Some students moved their chairs and brought 
them to other students‟ tables. What made the atmosphere more different was that the 
researcher brought a laptop and a speaker, set these up and played some instrumental 
music during the teaching and learning process. He set the volume of the speaker into 
average so that the music could be listened to by the students while he was 
explaining. Some students looked confused why the researcher played the music but 
there was no student asking. The researcher asked the students to be relaxed during 
the teaching and learning process and asked them to listen to the music for a while. 
 
Figure 9. The Use LCD Projector to Attract Student’s Attention 
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Continuing the activity, the researcher said to the students that they would be 
discussing the same text; a descriptive text but with different topic. They would not 
describe a person anymore; instead, they would describe places. The first activity, the 
researcher implemented the Principle of Quantum Learning “Experience before 
Label” to give a view about the materials they would got. The activity was sharing 
about place/places that the students had ever visited. They shared many places such 
as Bali, Jakarta, Lampung and others places they had ever visited. Then, the 
researcher displayed a PPT on the LCD screen showing some pictures of one of the 
famous tourism objects in Bali, Kuta Beach. The students paid attention to the 
pictures. Some of them said that they had ever gone there. Then the researcher 
divided the students into some groups each of which consisted of 4 students. Each 
group was asked to discuss together about what they knew about Kuta Beach. After 
that, the researcher moved to the next slide showing a text about Kuta Beach and 
distributed handouts containing the same text to the students. He asked each group to 
identify the text including the social function, the generic structure, and the language 
features of the text. All of the students were engaged in the discussion activity. Some 
of the groups need help and the researcher came to help them. 
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Figure 10. The Researcher is Giving Help to the Students   
The lesson ended after the bell rang. The teacher said goodbye to the students 
and dismissed the class. 
2) Second Meeting 
The implementation of the action of the second meeting in cycle two was held 
on Saturday, 8 November 2014. The lesson started at 07.00. The researcher and the 
collaborator entered the classroom. The researcher greeted the students, led a prayer, 
and checked the attendance. The condition of the classroom was still the same as the 
previous meeting. Most of the students looked tired and bored. They responded to the 
greeting not so enthusiastically. Realizing the situation, the researcher raised the 
students‟ spirit by asking them to sing together while clapping hands as shown in the 
following vignette. 
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                                           (V07) 
 
  As the previous meeting, the researcher played some instrumental music 
again. After that, he distributed handouts until each student got one handout. The 
handout contained some exercises. The first exercise was filling in the blank space 
with the appropriate verbs. Many students got difficulties to differentiate the use of 
v/vs, have/has, and is/are. After a few minutes they seemed to be frustrated so the 
researcher decided to help the students by giving them an alternative way to 
remember that materials as shown in the following vignette. 
 
                                           (V07) 
Most of the students did not found many difficulties in doing the next 
exercises in which the students needed to arrange jumbled words into good and 
correct sentences. The students then wrote the right answer on the whiteboard by 
turns. In the last exercise of the day, the students were provided with 5 pictures of 
some tourism objects in Indonesia. They were asked to write at least two sentences 
that described each picture. Some students tried to cheat their friends‟ work but when 
the researcher notices, they were asked to do by themselves.  
He used I, You, They, We that shortened into AYUDEWE. “A for I, YU for You, 
De for They, WE for We”. After they were reminded again and got an easy way to 
remember the material they could answer the exercise with no big problem.   
 
Before the TL started, the researcher asked them to stand up, singing Disini 
Senang, Disana Senang” and clapped their hands. They looked more enthusiastic 
after singing. 
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After the students finished doing the exercise, the researcher asked them to 
exchange their work to their partner to be checked and discussed together with the 
researcher. The researcher also gave some feedback if there were some mistakes on 
their work.  
 
Figure 11. A Student Comes Forward to Answer a Quiz from the Researcher 
There were still 10 minutes left before the bell rang while the students and the 
researcher had done discussing the exercises. The researcher implemented two items 
in this activity. They were Quantum Learning Design “Review” and the Quantum 
Learning Principles “Acknowledge every effort”.  The researcher gave some quizzes 
to the students about the materials that they had learned so far. He gave opportunities 
to the students who wanted to come forward to answer his questions and he promised 
a prize for those who want to come forward and answered correctly. There were two 
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students who raised their hands namely Dimas and Sekar. The researcher asked 
Dimas about the generic structure of descriptive text and he could answer the 
question correctly. Sekar was also successful to answer the second question about the 
social function of a descriptive text. The researcher asked the other students to give 
applause to them. He also praised them as shown in this vignette. 
 
    (V07) 
 
Before ending the class, the researcher asked the students to bring a picture of 
a place that was impressing for the students or a place that they had ever visited 
before. They could search the picture on the internet and print the picture. They were 
The class was end 10 minutes left. The researcher gave opportunities to the 
students who were willing to come forward. They would be asked back about the 
material they have acquired during their learning process and he promised at the 
end of the learning process will be given a prize for those who want to come 
forward and gave a correct answer. There were two students who raised their hands 
and they were ready to be asked by the researcher. Their names were Dimas and 
Sekar. The researcher gave a question for each student. For Dimas, the question 
was “What is the Generic Structure of Descriptive text?”. While for Sekar the 
question was” What is the function of Descriptive text?” . Both of Dimas and 
Sekar could answer the question correctly.  The researcher asked the other students 
to give applause to them. The researcher said to both of them “ Kalian hebat 
karena berani maju, dan jawabnya juga benar. Mas salut sama kalian, pertemuan 
besok mas kasih hadiah buat kalian ya. Sekarang kalian silahkan duduk”. (Both of 
you are great because you two were brave to come forward and were successful to 
answer questions correctly. I proud of you) The researcher also gave some advice 
to the others “ Kalian tidak usah takut akan salah dalm belajar. Salah awal dari 
kalian tahu apa itu yang benar. Kalian bisa mencontoh Dimas sama Sekar ya”. 
(You don‟t need to be afraid of mistakes in learning. A mistake makes you know 
which one is correct. You can take Dimas and Sekar as examples)”. 
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allowed to gain much information from the internet or other resources about the 
place. 
3) Third Meeting 
The third meeting of Cycle 2 was held on Wednesday, 12 November 2014. 
The researcher and the collaborator entered the classroom. She greeted the students, 
led a prayer, and checked the attendance. Taufiq was still absent. 
The researcher asked the students to take out the pictures of their favorite 
places. Almost all of them brought the pictures. Only two students raised their hands. 
The researcher asked them to make description about their favorite place without any 
picture. 
The researcher then asked the chairperson to distribute papers containing a 
blank space and worksheet for each student. He asked the students to stick their 
pictures on the paper and then asked them to describe the places (according to the 
pictures they brought) on the worksheet provided on the next page. They had to write 
a descriptive text based on what they knew about the place. They might open 
dictionary during the activity. The researcher also gave freedom to the students to 
choose the most comfortable place to write their description. They might write in or 
outside the classroom as long as they completed their writing and submitted it on 
time. The situation was described in the vignette below. 
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       (V08) 
All students had done with their writing 10 minutes before the bell rang. After 
all the students‟ work had been submitted, the researcher gave the students advice and 
asked them to give applause to themselves as shown in the following vignette. 
 
                                           (V08) 
 
The researcher then gave the prize for two students who answered correctly 
the quiz in the previous meeting. This is in line with two items of Quantum Learning 
“If it‟s worth learning, it‟s worth celebrating” and also the Design of Quantum 
Learning “Celebrate”. The activity was shown in the following vignette. 
After all the students‟ work had been submitted, the researcher said a motivation 
words,“Kalian telah belajar dan berusaha dengan baik. Kalau kalian tetap 
bersemangat dalam belajar saya yakin kalian akan menjadi orang yang sukses. 
Tepuk tangan untuk kita semua. (You had studied and tried well. If you keep your 
spirit to study, I am sure you will be successful. Give applause to all of us.)” 
“Silahkan kalian tulis text descriptive tentang tempat yang ingin atau pernah kalian 
kunjungi, sesuai foto ya, di halaman kedua. Susunannya yang benar sesuai yang 
telah kalian pelajari ya. (Please write a descriptive text about a place that you want 
to or you had ever visited based on the picture you brought on the second page. The 
structure should be correct based on what you had learned so far.)” the researcher 
said. The researcher gave freedom for the students to do the task. They could do the 
task in the library, under the tree, in the mosque, inside the classroom while 
listening to the music, etc. Consequently, they were not allowed to make a noise. 
They were also asked to submit the task 10 minutes before the bell rang.  
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(V08) 
 
 
Figure 12. The Researcher is Giving Reward to the Participative Students 
 
The researcher then thanked the students and said sorry if he made any 
mistake during the teaching and learning process. He then led a prayer and dismissed 
the class. 
 
 
The researcher also didn‟t forget to give the prize for Dimas and Sekar. He said 
“Buat Dimas dan Sekar tolong maju ke depan. Ini ada sedikit hadiah dari saya 
untuk yang kemarin itu. Terus pertahankan keberanian kalian, pantang takut 
untuk salah dalam belajar. Silahkan duduk lagi. Buat yang lain kasih tepuk 
tangan yang meriah untuk teman kalian, dong. Jangan sampai kalah ya. Terus 
semangat” . (For Dimas and Sekar please come forward. I have a price for you. 
Keep your brave, never afraid in learning. Please back to your sit. For the others, 
gives them applause. Keep your spirit. 
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c. Reflection 
After the whole actions in Cycle 2, the researcher and the collaborator found 
some changes in the students‟ writing and the teaching and learning of writing. The 
researcher also gathered comments and suggestions from research members about the 
implemented actions as what he did after the implementation of Cycle 1. The 
reflections of Cycle 2 were based on the interviews with some students and the 
collaborator as well as the observation. 
The reflections of the actions implemented in Cycle 2 can be elaborated as 
follows. 
1) Teaching writing a descriptive text about a place that they had ever visited. By 
the end of the cycle, the students were expected to be able to write a descriptive 
text about the place. 
With this new topic, the students were freer to develop their ideas. They 
choose a place that they had ever visited before and tried to write a descriptive 
text on their worksheets after sticking the picture of the place on their worksheet. 
The students were also active to consult their dictionary during writing and 
sometimes asked the researcher about the meaning of some words that they were 
not sure about. At the end of cycle 2, the students were able to write a descriptive 
place about a particular place and they were successful to submit it on time. 
2) Giving freedom to the students to do wherever they want while they were 
writing. They might write in wherever they wanted as long as they were still at 
school and they submit their work on time. 
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Different from Cycle 1, in Cycle 2 the students were free to choose any 
place that they felt comfortable to write a descriptive text. Some students wrote 
inside the classroom, some other students were outside the classroom choosing 
the mosque terrace and the school park to write. It was considered effective 
because some students said that they were more comfortable to write outside the 
classroom and they could get more inspiration there as they said in the following 
transcript. 
 
                                                                   (IT13) 
 
3) Implementing more Quantum Learning Design and Quantum Learning Principles 
to the teaching and learning process for every activity they did. 
     By implementing the design and the principles of Quantum Learning, the 
student‟s writing„s skill and their motivation towards the teaching and learning 
process increased as stated by the students below. 
R         : Gimana pendapatmu tentang kondisi kelas yang tadi? Dengan 
bebas memilih tempat untuk mengerjakan tugas seperti tadi apa 
kalian menyukainya? (What do you think about the classroom‟s 
condition? Do you like the freedom to chose the place to do your 
exercise ?) 
S             : Ya seneng, Mas. Soalnya beda dari biasanya. (Yes, I like because 
it  was different from usual.) 
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                                      (IT14) 
 
4) Playing instrumental music in the classroom during writing activity to make the 
students more relax when they were writing. It was expected to refresh their 
minds and to stimulate them in getting and developing ideas. 
Playing instrumental music during the teaching and learning process of 
writing was effective because it could stimulate the students‟ ideas and made 
them more relax. Some students said that it was useful and helped them get 
inspiration but a few of the students said that it did not give any influence to 
them as stated by the students below.  
 
                                                                                                                   (IT14) 
 
5) Holding a quiz to initiate the students‟ participation and giving rewards to 
stimulate their confidence and enthusiasm towards the task given. 
R : Gimana pendapatmu kalau pas lagi pelajaran dikasih music seperti 
tadi? Apa kamu  suka? 
               (What do you think  about listening music in teaching and learning 
process like what we have done? Do you like it?) 
S : Iya, Mas. Bikin belajar jadi rilex and menyenangkan. Tapi tadi 
kurang  keras musiknya. hahaha 
(Yes, mas. It makes study more relax and enjoy. But, the volume 
was too low at that time) 
 
R : Gimana pendapatmu dek sama pembelajaran yang sudah kita 
lakukan? Kayak mas kasih hadiah, terus pake LCD, dan lain 
lain?Apa kamu suka? 
               (What do you think  about the learning we had done? Do you like 
when I gave u prize, used LCD and the other? 
S : Iya, Mas. Bikin belajar jadi rilex and menyenangkan. Tapi tadi 
banyak mas beng beng nya. hahaha 
(Yes, mas. It makes study more relax and enjoy. I like it. But, the 
beng- beng not much) 
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In Cycle 1, most of the students were still unwilling to raise their hands if 
they were asked to answer questions. However, during this activity, the students 
were more active to participate in the quiz as shown in the following vignette. 
     
                                            (V07) 
 
Based on the vignette above, it can be said that the action was successful because 
the students were more active and more confidence to share their thoughts. 
6) Initiating group work activity to enhance classroom interaction among the 
students 
In cycle 1, the students‟ were involved in peer work activity and they 
could share ideas with their partner. In Cycle 2, there were activities which 
involved group work activity. The students were actively involved during group 
work activity such as discussing about the social function, the generic structure, 
and the language features of the descriptive text. With those activities, the 
interactions among the students were getting better than before. 
Based on the reflection above, all the actions implemented during Cycle 
2 was successful in improving both the students‟ writing skill and the teaching 
and learning of writing.  
 
 
There were two students who raised their hands and they were ready to be 
asked by the researcher. Their names were Dimas and Sekar. The researcher 
gave a question for each student.  
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C. General Findings 
This part presents the general findings gained in Cycle I and Cycle II during the 
research. They consist of qualitative and quantitative data. The qualitative data are 
presented by describing the progression of the implementation of the Quantum Learning 
Strategy in the teaching and learning process of writing. The progression during Cycle 1 
and Cycle 2 was elaborated in this following table. 
Table 8. The Students’ Changes during the Teaching and Learning Process of 
Writing in Cycle 1 and Cycle 2 
 
Cycle 1 Cycle 2 
1. The activities in “Enroll” stage in 
which the students stuck motivational 
posters on the wall in the classroom 
gave new atmosphere to the students. 
Some of them like the new atmosphere 
but the others are not comfortable with 
the situation in the classroom. 
1. The students were more relax in 
“Enroll” activities that were conducted 
by playing instrumental music while 
the researcher explaining the 
materials. When the music was played 
while the students were writing, some 
of them said that it was useful and 
helped them get inspiration but a few 
of the students said that it did not give 
any influence to them. 
2. The students made progress in term 
of vocabulary mastery in “Experience” 
stage in which the students with the 
researcher did brainstorming activity 
together. Moreover, many students 
actively gave their ideas of what they 
could write to describe a public figure. 
2. In “Experience” activities in Cycle 
2, the students gave more ideas by 
sharing about place/places that they 
had ever visited.  
3. In “Learn and label” activities in 
which the students did some pre-
writing activities, they made progress 
in the vocabulary mastery, generic 
structure and language features of 
descriptive texts. However, there were 
still many of them cheated their 
friends‟ work. 
3. The students‟ found it easier to do 
the activities and tasks. When the 
students were asked to review what 
they have learned in “Review” 
activities, they could answer the 
questions easily. 
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4. Most of the students were able to 
write a descriptive text but many of 
them still depended on the example 
 
 
4. The students were freer to develop 
their ideas and they were also active to 
consult their dictionary during writing 
and sometimes asked the researcher 
about the meaning of some words that 
they were not sure about.  
5. The students started to be more 
active to consult with their dictionary 
if they found difficult words. Their 
vocabulary mastery increased 
5. The students participated actively 
during the brainstorming activity to 
give their ideas. 
 
6. The students‟ enthusiasm towards 
the teaching and learning improved 
especially when they were taught 
using LCD and with the new 
atmosphere. However, there were still 
some students who were not 
enthusiastic. Instead, they made noise 
during the teaching and learning 
process. 
6. The students were more enthusiastic 
and more engaged in the lesson after 
the researcher played instrumental 
music  
 
7. Some of the students got a few 
difficulties in expressing their ideas 
while they had to do their task in the 
classroom. They said that they found 
it difficult to get inspirations. 
 
7. It was considered when the students 
were given a freedom to choose 
wherever they want to do their task. It 
was effective because some students 
said that they were more comfortable 
to write outside the classroom and they 
could get more inspiration. 
 
 
8. The peer work activity was not 
quite effective because not all students 
participate actively during the 
discussion. The students still shy and 
not confidence 
8. The students were actively involved 
during group work activity. With those 
activities, the interactions among the 
students were getting better than before 
and their confidence increased 
9. While doing the task, there were 
some students still cheated their 
friends‟ work 
9. The students had did their task by 
themselves. They got freedom to do the 
task as they want 
 
10. The classroom interaction both 
the interaction between the researcher 
10. The classroom interaction both the 
interaction between the researcher and 
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and the students and among the 
students improved through discussion 
and presentation. 
the students and among the students 
improved through discussion and 
presentation. 
 
 
The quantitative data also supported the findings. To obtain the data, a pre-test 
and a post test were conducted. The post-test in this study was the last writing that the 
students did in Cycle 2. The students‟ writing were assessed by using inter rater 
reliability. The scoring which was done by the researcher and the collaborator were 
based on the scoring rubric of Jacobs et al. Therefore, the tables below will present 
the mean scores of each aspect gained from the pre-test, Cycle 1 and Cycle 2. 
Table 9. The Mean Scores in the Aspect of Content 
Rater Pre-Test Cycle 1 Cycle 2/ 
Post-Test 
Researcher 20.31 22.34 22.63 
Collaborator 21.88 23.38 23.91 
Mean scores of the rater 21.10 22.86 23.27 
 
The table above indicates that the students writing skills in the aspect of content 
improved. The mean scores were increased cycle by cycle. Overall, the gained score 
from pre-test and pos-test obtained was 2.17 that show significant progression. 
Table 10.  The Mean Scores in the Aspect of Organization 
Rater Pre-Test Cycle 1 Cycle 2/ 
Post-Test 
Researcher 12.06 14.41 14.22 
Collaborator 13.66 15.38 15.34 
Mean scores of the rater 12.86 14.90 14.78 
 
Based on the table, there was also an improvement in the aspect of 
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organization. The scores of the students‟ writing in the aspect of organization 
increased in every cycle. Furthermore, the gained score obtained was 1.92.  
Table11.  The Mean Scores in the Aspect of Vocabulary 
Rater Pre-Test Cycle 1 Cycle 2/ 
Post-Test 
Researcher 12.75 14.72 15.41 
Collaborator 14.06 15.75 16.63 
Mean scores of the rater 13.41 15.24 16.02 
 
From the table above, it can be seen that the students‟ mastery of language 
use also increased. Cycle by cycle, the students got better scores in the aspect of 
language use in their writing. The gained score gained was 2.61. It was a considerable 
improvement. 
Table 12. The Mean Scores in the Aspect of Language Use 
Rater Pre-Test Cycle 1 Cycle 2 
Researcher 12.94 15.72 16.31 
Collaborator 14.34 17.02 17.25 
Mean scores of the rater 13.64 16.37 16.78 
 
The table above showed that there was also an improvement in the aspect of 
vocabulary. The scores improved in every cycle. The improvement in the aspect of 
vocabulary is indicated by the gained mean score obtained which was 2.52. 
Table 13. The Mean Scores in the Aspect of Mechanics 
Rater Pre-Test Cycle 1 Cycle 2 
Researcher 3.50 3.41 3.69 
Collaborator 3.60 3.72 3.81 
Mean scores of the rater 3.55 3.57 3.75 
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The aspect of mechanics also improved even though the amount was not 
significant. The students paid attention more to the spelling, capitalization, and 
punctuation in writing. The gained score obtained was 0.20. Furthermore, the scores 
above are presented in the graph below. 
Figure 13 . The Graph of Students’ Writing Score in the Five Aspects 
 
The researcher then compared the students‟ scores in the pre-test and those in 
the post-test. Those data were analyzed using SPSS 16.0 by applying Paired-Sample 
T-Test to know whether the use of the Quantum Learning Strategy influenced the 
students‟ writing skill. There were 32 students involved both in the pre-test and the 
post-test. The result of the data analysis is shown in the following tables 
Table 14. Paired Samples Statistics of the Pre-Test and the Post-Test 
Paired Samples Statistics 
  
Mean N 
Std. 
Deviation 
Std. Error 
Mean 
Pair 1 pretest 64.5000 32 9.32738 1.64886 
posttest 75.0469 32 10.36772 1.83277 
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Table 15 . Paired Samples Test of the Pre-test and the Post-Test 
 
Paired Samples Test 
  Paired Differences 
t df 
Sig. (2-
tailed) 
  
Mean 
Std. 
Deviatio
n 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
  Lower Upper 
Pair 
1 
pretest - 
posttest 
-
1.054
69E1 
11.2839
9 
1.99475 
-
14.6151
9 
-6.47856 
-
5.287 
31 .000 
 
The data show that the probability value (p-value) is 0.00. The result is 
statistically significant because the p-value is lower than the significance level (0.00 
< 0.05). It means that the use of the Quantum Learning Strategy influences the 
students‟ writing skill. 
D. Discussion 
     Quantum learning is imitating learning teaching process to the rhythm of a 
symphony orchestra. This orchestra is a structure which contains a lot of variables 
and components effecting the environment simultaneously through different sources, 
and which is in harmony with the voice, body language, atmosphere and music used, 
and which focused to demonstrate a show. A teacher is the chief of that orchestra who 
handles the mission of making the process effective and organizes the environment 
with his on time directions and evaluations. From this point of view, DePorter defines 
quantum learning as “student achievement orchestra” (DePorter, 2005:5).  
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The implementation of Quantum Learning in this research brought some 
successful improvements in the students‟ writing skills on descriptive text and the 
teaching and learning process. The improvement was achieved by using the Quantum 
Learning strategy which is defined by Suryani (2013) as a learning activity in a 
pleasant atmosphere. The use of QL strategy gave much improvement towards the 
learning by serving a pleasant atmosphere in the classroom. The implementation of 
freedom to do the task wherever the students want helps the students so much in 
stimulate their brain to produce creative idea.  
Based on the findings of the research, the first improvement was related to the 
student‟s skill in writing. Stimulation that was given by the teacher to open the 
dictionary gave a good impact to the students. Their vocabulary mastery was 
increased because of that way. Besides, every stage in Quantum Learning Design and 
Principles supported the students in writing especially in relationship with the context 
that they want to write.  
The second one is the improvement of motivation and the enthusiasm of the 
students towards the learning. All strategies in Quantum Learning did not burden the 
students and even Quantum Learning gives an enjoyable and easy ways to learn the 
materials. This is in line with Suryani (2013:55) who states that the implementation 
of learning model, which is conducive, enjoyable and challenging enables students to 
have activities to develop themselves based on the learning experience they have got 
and the creativity they have done, will be able to stimulate the learning interest of 
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students in which in the end will be able to increase the achievement of their learning 
competence, because the interest has the functions to:  
(1) motivate someone to perform an activity 
(2) motivate someone to enjoy and continue the activity 
(3) motivate the growth of attention to a certain object 
(4) motivate someone to tend to perform an activity and try to finish it. 
Students having high interest will be more perseverant, more attentive and more 
serious in completing the activities as the best possible. In other words it can be stated 
that there is an influence interaction between the learning model and the learning 
interest to the achievement of learning competence 
The students were also more engaged in the lesson after the researcher played 
instrumental music. The students were more relax and they could accept the materials 
faster than usual. This is in line with Schuster and Schuster & Gritton (1986) who 
states that music has a strong influence on the learning environment. Learning is 
easier and faster if the students are in a relaxed and receptive condition. This is also 
supported by Lozanov(1979) in DePorter (2005:73) who states that music helps 
students to the condition of optimal learning.  
The implementation of Quantum Learning model and the principles of 
Quantum Learning were giving many differences to the students towards the TL 
process. Based on the findings of this research, the framework of 
“Tumbuhkan”(enroll) and “alami”(experience) were effective activities to activate the 
students‟ background knowledge of the topic being discussed because they could 
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brainstorm many ideas related to the topic based on their prior knowledge in order to 
transfer ideas into the writing form. This finding is in line with Zaid (2005) who 
states that brainstorming activity allows the students to make use of their prior 
knowledge or experiences. He adds that the students‟ prior knowledge is useful as a 
stepping block to new knowledge. The framework “rayakan”(celebrate) and The 
principles “if it‟s worth learning, it‟s worth celebrating” was also made the students 
participative actively towards the lesson and more motivated. This is in line with 
DePorter (2005:93) who states that hold a celebration for students will encourage 
them to strengthen the sense of responsibility and initiate their own learning process.  
Applying Quantum Learning strategy is one of the solutions that can be taken 
by the teachers. The application of quantum learning strategy will be much easier in 
involving the student activities, so that it is expected that it can materialize the more 
conducive and enjoyable learning atmosphere compared to the Expository learning 
model which tends to be teacher centered learning, in which teachers have very 
dominant roles. The conducive and pleasant learning atmosphere is quite possible to 
increase the student achievement; in this case the student‟s writing skills.  
  At the beginning, some students may not get used to and may object to this 
approach during the application of quantum learning. This may stem from students 
objection to take responsibility and not willing to be expected much apart from sitting 
& listening to the teacher or not being in the habit of group work. In this situation, the 
teacher must give chances to the students by encouraging them to participate in the 
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lesson and make them feel comfortable during the process. For this reason, the stage 
of celebration must be structured effectively.  
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
This chapter presents the conclusions, implications, and also some 
suggestions of the research. Those items above will be discussed below. 
A. Conclusions 
This action research aimed at improving the writing ability of grade VIII A 
students of SMP N 5 Sleman using the Quantum Learning strategy. The subjects of 
the research were the students of grade VIII A. The research was begun on 19
th
 of 
May and ended on 12
 th
 of November 2014.  
Based on the research findings, it was indicated that the writing ability of 
grade VIII A students of SMP N 5 Sleman improved after the implementation of 
Quantum Learning in writing descriptive texts. The research was conducted in two 
cycles. Every cycle consisted of three meetings. In every cycle, some research steps 
namely planning, action and observation, and reflection were done collaboratively. At 
the end of the research, some conclusions could be drawn. 
After implementing the actions in the Cycle 1, there were some changes in the 
teaching and learning process of writing as well as the students‟ writing ability. 
However, to solve the unsuccessful actions and to bring more improvement, some 
actions were revised in Cycle 2. The findings of the research in Cycle 1 and Cycle 2 
are presented below. 
1. The use of the Quantum Learning Strategy during the teaching and learning of 
writing was effective to improve the students‟ writing ability. This strategy could 
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help the students write a descriptive text better than before. They could also 
implement their ideas more easily than before.  
2. The Quantum Learning design and principles were effective and successful to 
improve the student‟s engagement towards the learning in the classroom. The 
students were more active and participate to the learning  
3. The use of QL strategy gave much improvement towards the learning by serving a 
pleasant atmosphere in the classroom. The implementation of freedom to do the 
task wherever the students want helps the students so much in stimulate their 
brain to produce creative idea. 
Based on the quantitative data that can be seen from the result of the pre-test 
and the post-test, the results show that the students‟ writing ability has improved. The 
difference between the pre-test score and the post test score was 7.61. This justifies 
that the students‟ writing ability has improved. 
B. Implications 
Based on the conclusions, some further implication could be made. It can be 
implied that the use of the Quantum Learning Strategy was useful to improve the 
students‟ writing ability. It could improve the students‟ vocabulary, motivation and 
help them write text better. Besides, this strategy was also useful to improve the 
teaching and learning of writing such as improving classroom interaction and the 
students‟ participation. Therefore, it is suggested that the English teacher use this 
strategy in the teaching and learning of writing. 
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C. Suggestions 
1. For the English Teachers 
Quantum learning does not only contribute to the academic achievement of 
students but also to the development of their attitudes. For this reason, the English 
teacher must be encouraged to use quantum learning approach properly. It is good 
to use that strategy during the process of the teaching and learning writing, 
especially the descriptive texts, since it cover and can be combined with the 
curriculum in Indonesia.  
2. For the Students 
The students should manage themselves to always have positive attitudes towards 
English lesson. They should also have motivation in learning writing for their 
own benefits. They should know that it is important for them to really explore 
their ideas and always practicing writing and equipping the right writing 
strategies are useful to write text better and to improve their vocabulary. In 
addition, they should always actively participate in the process of teaching and 
learning and do the tasks given by the teacher. They should also manage 
themselves to work in pairs, in groups, or individually. This is  also suggested for 
the students to practice their descriptive writing by using quantum learning because 
this technique provide music, pictures and games that support the writing process, so 
the writing process will not be boring and hard. 
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3. For Other Researchers 
Other researchers could use this study as a reference for conducting further 
research of the relevant topics. They may conduct other researches about the use 
of the Quantum Learning Strategy to teach other text types to improve the 
student‟s writing skills. 
Through quantum learning approach, researchers may do experimental 
studies on different academic levels and grades. In addition, studies may be done 
on different lesson and unit. 
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VIGNETTE 1  
No  : V 01 
Date/ Day : Monday, 6 October 2014 
Time  : 09.15 – 10.35 WIB (2x40 minutes) 
Activity  : Pre-Observation 
             At 09.15 the bell rang showing that the English class would be started in class 
VIII A. It was the English class in which the material was learning about writing 
descriptive text. The teacher, Mr. Agus Supriyanto, entered the classroom while some 
of the students were still outside because the previous activity was break after the 
ceremony. He brought an attendance list, some books and some markers. All students 
who were outside entered the classroom and backed to their seats. The teacher 
greeted the students, “Good morning?” and the students answered together, “Good 
morning”. There were several students who didn’t answer the greetings and were 
busy with their own activities. Then, the teacher checked the students’ attendance. All 
students were present. The topic of that day was writing descriptive text. The teacher 
explained the genre, the generic structure, the time to use the text and some examples 
of descriptive text. He wrote that on the whiteboard and asked the students to copy 
them. 
After finished copying, the students were asked to take out their LKS and 
open page 13. “What is the title of the text?” asked the teacher. The students 
answered “The Eiffel Tower”. The teacher then asked, “Right, Kira kira text apa yang 
akan kalian pelajari?” The students were silent in a while. Some of them said in low 
voice; others said “Nggak tau pak”, others were busy with their own activities and the 
others were still silent. “Coba dilihat, text itu kira kira isinya apa? Kalian lihat isinya 
dulu coba.”The students seemed looking at the text and they said “Tentang menara 
Eiffel”. Then the teacher said, “Iya betul, berarti kalau begitu nama teksnya apa?” the 
teacher asked. They were still silent and did not want to answer the question although 
they had been explained before. The teacher answered his own question “Descriptive 
text”. “Now, look at the picture. What can you say about Eiffel Tower?” the teacher 
asked. There was a student said “ada di Perancis, pak”. Then the teacher asked them 
to find difficult words and asked them to find the meanings in the dictionary. In the 
previous meeting, he had asked the students to bring a dictionary, but there were still 
as they forgot to bring the dictionary, they did not have money to buy the dictionary, 
they did not have a dictionary, the dictionary was stolen and other reasons. By seeing 
the condition, the teacher finally helped them by translating the meanings. He asked 
“Mana yang kalian tidak tau artinya?”  The students didn’t respond like they did not 
know any word on the text. The teaching and learning process was in one direction in 
which the teacher dominated the classroom while the students did not care about the 
teaching and learning process. 
The activity was continued with the students did the tasks in LKS while the 
teacher went out for a while. He said “Kerjakan task yang ada dari halaman 14 nanti 
dikumpulkan”. When the teacher had not left, the student looked seriously doing the 
task although they did not actually do anything. After he left, the class began to be 
crowded. Almost all the students didn’t do the task and they were busy with their own 
businesses. They didn’t have any motivation to increase their knowledge. Only some 
students did the task and they looked getting difficulties to do the task. From the task, 
the writer saw that there were some tasks like: identify the characteristic of person, 
arrange words into a good sentence, etc. 
After 15 minutes left, the teacher came back and asked whether the students 
had already finished the task or not. Then, they answered together “Belum, pakk”. 
After checking the students’ works one by one, the teacher asked them to leave their 
work first and asked them to pay attention to him again. The teacher said “Sekarang 
tinggalin dulu pekerjaan kalian yang itu. Sekarang buatlah sebuah descriptive text 
sederhana tentang idola mereka masing masing”. The teacher asked them to make a 
simple descriptive text. They were free to open books, open dictionaries or discuss 
with their friends, but they were not allowed to cheat others’ works. He said “Kalian 
boleh membuka buku, kamus, berdiskusi asal tidak boleh sama atau mencotek 
pekerjaan teman kalian.” 
 The students found difficulties to develop their ideas. They were curious about 
what they should write although they had something in their mind. They didn’t know 
how to implement their ideas into writing. They also lacked the abilities to arrange 
words into sentences and sentences into paragraphs. There were some students who 
carelessly cheated their friend’s work. After a while, the teacher asked them 
“Bagaimana anak-anak mudah kan?”. “Susah pak, bingung”they answered. The 
teacher checked his student’s works one by one. 
The lesson ended after the bell rang. The students were asked to study other 
materials from the LKS. They were given no homework for the next meeting. The 
teacher said goodbye to the students and dismissed the class. 
 
 
 
 
 
 
 
VIGNETTE 2 
No  : V 02 
Date/ Day : Thursday, 22 October 2014 
Time  : 09.15 – 10.35 WIB (2x40 minutes) 
Activity  : Pre-Test 
 
At 09.10 the researcher has arrived in the school and entered class VIII A. The 
researcher brought a pile of test paper and answer sheets. The researcher greeted the 
students, “Good morning, class,” and they responded together, “Good morning, mas 
Rasyiid”. “How are you today?” asked the researcher. “I’m fine, thank you. And 
youuuuu……” responded the students. The researcher told to the students that he 
would teach them for about a month. “Perkenalkan saya Rasyiid dari UNY yang dulu 
pernah PPL di sini. Masih ingat kan? Saya akan menggantikan pak Agus untuk 
mengajar kalian bahasa Inggris selama kurang lebih satu bulan?” Some students 
cheered, “Yeeeeeee…”. The researcher continued,“Saya akan mengajar writing 
nantinya. Tolong diperhatikan apa-apa yang akan saya ajarkan karena pasti akan 
sangat bermanfaat bagi kalian. Nah, hari ini akan diadakan tes untuk mengetahui 
seberapa jauh kemampuan kalian dalam Bahasa Inggris. Oke?” “yaaaaah, kok 
langsung tes sih mas…..” The students responded.  
The researcher said that he would do a research in SMP N 5 Sleman especially 
in Grade VIII A. He told that he would focus on teaching writing. He asked to the 
students, “Di antara kalian siapa yang suka pelajaran Bahasa Inggris tunjuk 
tangan…” There are only a few students who raised their hands. “Cuma sedikit? 
Kenapa? Susahkah?” One of the students answered,”Susah mas, nggak tahu 
artinya.” “Ok, selama sebulan ini saya akan mengajar kalian bahasa Inggris 
khususnya dalam hal menulis dengan strategi yang sangat asyik dan bisa membuat 
kalian tertarik, namanya adalah Quantum Learning. Tapi, sebelumnya, hari ini kita 
akan melakukan pre-test untuk mengetahui sejauh mana kemampuan menulis bahasa 
Inggris kalian. Ini saya punya lembar kerja yang akan saya bagikan ke kalian” One 
of the students said,“Masa baru mengajar pertama langsung ngasih soal mas?” The 
researcher said,“Tenang aja, mudah kok. Kalian cumin diminta menulis semampu 
kalian tentang sosok yang ada di lembar kerja ini. Sosok yang ada disini juga kalian 
pasti kenal kok jadi kalian pasti bisa mengerjakan dengan mudah. Oke? Semangat! 
Who is the chairperson of this class?” “Yaaaaahhhhh…..” most of the students 
complained. The chairperson of the class raised his hand. “What is your name?” She 
answered, “Annisa.” “Annisa, please help me distribute these worksheets,” said the 
researcher to the chairperson. “Silahkan kalian isi nama, nomer absen di bagian yang 
telah disediakan. Waktunya sampai jam bahasa Inggris ini berakhir”. “Kalau nggak 
selesai mas?” one of the students asked. “Pasti selesai kok, kan Cuma nulis satu teks 
saja waktunya juga masih cukup lama.” the researcher said. 
When the students did the test, they like not interested on it. They were still 
busy with their own business such as; played their handphone, chit chat, etc. The 
researcher said, “Kok malah sibuk sendiri, ayo dikerjakan” “Bingung mas mau nulis 
apa terus nulisnya gimana” one of the students said. The researcher asked them to do 
the test as far as they can. He said “Kerjakan sebisanya saja gapapa, ini gak 
dimasukin nilai kok, mas cuma mau liat gimana kemampuan bahasa Inggris kalian. 
The students did the test noisily. Some of them did the test by themselves. Others 
moved to another’s chair cheating their friend’s work, and the other asked permission 
to go to the toilet followed by a number of other students. The researcher often asked 
them to stay on their chair doing the test by themselves, but many of them ignored. 
The researcher walked around to check the students’ work. Most of them had almost 
done with the test when the time was thirty minutes left. Finally, 15 minutes before 
the bell ringing, all of them had submitted their sheets and got ready to break. The 
researcher asked them to stay in the classroom until the bell rang. When the bell rang, 
the researcher closed the class and allowed the students to leave the class. He and the 
collaborator left the class then.  
 
VIGNETTE 3 
No  : V 03 
Date/ Day : Thursday, 30 October 2014 
Time  : 07.00 – 08.20 WIB (2x40 minutes) 
Activity  : Cycle 1 Meeting 1 
 
It was the first meeting in cycle 1. The researcher come earlier because he 
wanted to prepare the equipment for teaching such as; LCD, Laptop, etc. At 07.00 the 
bell rang showed that the class should be started. In this meeting, the researcher 
accompanied with a collaborator. She is Riska Gestina Barayanti. They entered the 
classroom and greeted the students. The students responded, “Good morning…..” 
“How are you, today?” They responded together, but some of them seemed not ready 
yet to start the class. The researcher asked, “Are you ready to start the class?” They 
answered, “Ready.” The researcher then led a prayer and checked the attendance. One 
of the students namely Taufiq was absent. The researcher didn’t forget to introduce 
the collaborator; the one who will help him in the research. The students were 
informed that they would learn writing. The researcher reminded the students that 
they would be discussing descriptive text.  Most of them had been familiar to 
descriptive text and opened their note. He asked whether the students had difficulty in 
writing especially descriptive text. Almost all students said, “Yes.” They said that 
they found difficulties in writing especially because they did not know what they had 
to write down on the paper. They were also said that did not know the meanings of 
many words. “Susah mas, bingung mau nulis apa” one of the students said. The other 
said “Bingung mau nulis soalnya gak tau bahasa Inggrisnya mas”.  The researcher 
then told the students in those meeting that he would help them to improve their 
knowledge and ability in writing by using Quantum Learning (QL) strategy. The 
researcher told them what is QL and how QL could change their mind set in studying. 
He also told them the goal of the teaching learning process.   
Before the teaching and learning process started, the researcher asked the 
students to rearrange the condition/situation of the classroom. The researcher asked 
them to rearrange the table circularly and put some poster on the wall. The poster 
contained motivation sentences. “Tolong kalian tata mejanya menjadi bentuk 
melingkar biar kalian tidak bosan. Oiya, sekalian bantu mas nempelin poster poster 
ini di dinding ya” the researcher said. The students responded it by saying “mang 
buat apa sih mas kok pake acara nempel poster segala?” “Biar kalian termotivasi 
dan jadi semangat untuk belajar khususnya belajar bahasa Inggrisnya” answered the 
researcher.  After the entire poster was put on the wall, the teacher asked the students 
to read and find the meaning of the motivation poster. The researcher asked them to 
hold the sentences on their mind “Silahkan kalian baca dengan seksama dan 
tanamkan kata kata yang ada di dalam benak kalian. Kalo kalian bisa menanamkan 
hal tersebut, saya percaya kelak kalian akan sukses”.  
Then the researcher opened his laptop, turned on the LCD. The situation of 
the class was noisily. After all was well prepared, the researcher opened a ppt and 
asked the students to pay attention. There was a big picture containing one of world 
footballer, Cristiano Ronaldo. The researcher asked the students to look at the picture 
and ask whether they were familiar with the public figure on the picture. They said 
“Ronaldo”, enthusiastically. Then the researcher asked them to write anything about 
the picture. He gave an example by drawing Christiano Ronaldo on the white board 
and adding some lines around the picture. Then he asked the students, “What can you 
write about this person?”. Firstly, the students looked confused, not understanding 
what the researcher said. “Apa yang bisa kalian tuliskan tentang Christiano 
Ronaldo?” he repeated in Indonesian. A student answered, “Pemain bola”, another 
said, “Madrid”. The researcher asked them to answer in English. “Football player,” 
said the students. He then write “Football player in the edge of a line. Then he wrote 
“face” in another line. He asked, “How about his face?” Some students answered,  
“Handsome”. Then he continuously initiated the students’ ideas about what they can 
write about Christiano Ronaldo including his hair, body, skin, part of face, and so 
forth until the whiteboard was full with lines and words. 
After they had done in writing the description, the researcher asked them to 
discuss with their partner by cross checking the answer. The students found it difficult 
to engage in discussion. Then the researcher and the students discussed the answer 
together. When they were offered to be volunteers to tell their answer, there was no 
hand raised. They preferred to be chosen. The researcher then pointed one of the 
students namely Addis. She looked still confuse. The researcher told her that was 
okay if she was wrong and finally she wanted to say what she had wrote. Then, the 
researcher asked another girl. She could tell her description better than Addis. The 
next activity, the researcher asked the students to engage in discussion with their 
partners. They were asked to share their own idol/s to their partner. When the bell 
rang, the researcher closed the class and allowed the students to leave the class. He 
and the collaborator left the class then. 
VIGNETTE 4 
No  : V 04 
Date/ Day : Saturday, 1 November 2014 
Time  : 09.15 – 10.35 WIB (2x40 minutes) 
Activity  : Cycle 1 Meeting 2 
 
The bell rang. The researcher and the collaborator entered the classroom. Like 
the previous meeting, before the TL process started the researcher checked the 
attendance. There was a students who absence namely Taufiq. The researcher started 
the activity by reminding the students the material in the previous meeting. He asked 
“ Siapa yang masih ingat apa yang kita pelajari kemarin?” There was a student who 
said “ Descriptive text, mas”. The researcher then asked her “Bagus, lalu what is the 
function of descriptive text?” The students together answered “Untuk 
mendeskripsikan sesuatu mas”. After finished discussing about previous meeting, the 
students were asked to pay attention to the PPT Slide. The ppt was containing 
materials about descriptive text (describing people), the example of descriptive and 
also photo. Then the researcher told the students about the descriptive text from the 
ppt. There was the definition of descriptive text, the generic structure of descriptive 
text, language feature of descriptive text.. After the researcher showed all about 
descriptive text, then he showed an example of descriptive text. The activity was 
continued with identifying the example together.  
The condition of the classroom still same like the previous meeting; the table 
still circularly ordered and the poster still tacked on the wall. The researcher spread 
handout and every student got one handout. The handout contained the description of 
descriptive text and some fun exercise. “Please open the first page of your handout. 
You can see what I have told you yesterday on that page. There is the purpose, part 
and the language feature of Descriptive text” Then the researcher asked the students 
to take the first page for them. “Silahkan kalian ambil halaman pertama. Itu buat 
kalian”.  
The meeting was continued by doing some exercise. The first exercise was 
describing things. The things was put on the back while the adjective in the front of 
that. The students were asked to find the meaning of the adjective that included 
shape, color and size, and also the meaning of the thing itself. Most of them got 
difficulties in finding the meaning of each word. They were not familiar for each 
word the researcher provided. The activity was continued by discussing together. The 
researcher asked the meaning one by one by pointing the students one by one. The 
researcher told them the arrangement in describing things. “Kalau kalian 
mendeskripsikan benda/orang susunannya kayak yang di kertas itu ya. Jadi adjective 
dulu baru bendanya apa. Ada yang belum paham?”. “Sudah mas” the students 
answered it together.  
The next activity was deciding the part of descriptive text. In the handout, the 
students were provided a picture of comedian, Sule/ Entis Sutisna. Then the 
researcher told the students to look at the picture and read the text. “I’ll give you 5 
minutes. Look at the picture and read the text. Kira-kira text itu isinya apa (What do 
you think the text will be about)?” said the researcher. “Mendeskripsikan Sule 
(Describing Sule)”, said some students before they read the text.  Then the researcher 
asked the students to write the correct generic structure based on the organization of 
the descriptive text. Most of the students could do the exercise correctly. Only a few 
students were still confused to differentiate between identification and description.    
The next activity was describing the picture. The students were asked to 
describe 9 pictures of 10 public figures with different face characteristics. The 
researcher gave some examples and he asked the students to use adjectives they had 
learned to make the sentences. At first, the students found difficulties because they 
were not familiar yet with the adjectives and they still made mistakes in word order 
but after the researcher helped them with several examples, most of them could do the 
exercises. Some of the students did not want try harder and prefer to ask to the 
researcher about the meaning of some words. “Mas bahasa inggrisnya pirang apa 
(Mas, what is the English word of pirang)?” they said. “You can open it in the 
previous task. You have finished that task, so you have to know how to answer it” the 
researcher answered. They were seemed confused and some students prefer to cheat 
their friend’s work. 
 The last activity of that day was choosing the true word from two that 
provided. They had to choose by circling the correct form. After the students were 
done all the exercise, they were asked to exchange their work with their partner and 
then discussed together with the researcher.   
Before the class was closed, the researcher asked them to bring photos of 
public figure they love for the next meeting’s activity. “Silahkan kalian bawa 
foto/gambar idola masing masing kalian di pertemuan selanjutnya ya” Usahakan 
gambarnya jelas dan kalian benar benar mengetahui tokoh tersebut. Jangan sampai 
lupa ya”. “Buat apa mas gambarnya?”  One student asked. The researcher answered 
“Pokoknya kalian bawa saja dan jangan lupa bawa lem” . The lesson ended after the 
bell rang. The researcher and the collaborator left the class.  
 
VIGNETTE 5 
No  : V 05 
Date/ Day : Wednesday, 5 November 2014 
Time  : 07.00 - 07.40 
Activity  : Cycle 1 Meeting 3 
 
The ball rang at 07.00. The researcher and the collaborator had been in the 
classroom. The researcher greeted them. The students responded to the greetings. The 
researcher asked them whether they were ready to start the class. Some of them said 
“Ready.” Others asked permission to go to the canteen but the researcher did not 
allow them. Then the researcher led the prayer and checked the attendance. One of 
the students namely Taufiq was still absent. The researcher also reminded about 
previous meeting.  
After finished in discussing the previous meeting, the researcher asked the 
student about the photo/picture they had to bring. Again, there were some students 
didn’t bring because many reasons. “Oke, sekarang keluarkan apa yang saya suruh 
bawa di pertemuan sebelumnya. Adakah yang tidak membawa?” the researcher 
asked. Some students raised their hands and said “Saya mas, lupa” The other 
said”tidak punya fotonya mas”. Fortunately there was a student who brought a 
newspaper containing many public figure photos.  
The researcher then asked the chairperson to distribute papers containing a 
blank space and worksheet for each student. Then he said “Silahkan kalian potong 
poto atau gambar yang kalian bawa dengan ukuran maksimal sesuai bingkai di 
kertas yang saya kasih.  Kemudian tempel menggunakan lem. Saya kasih waktu 5 
menit. Motongnya yang rapi ya” The researcher helped the students who got 
difficulties and answered anything they asked about the task. After 5 minutes left, the 
researcher told the task of that day. He asked the students to describe their idol in the 
worksheet provided in the next page. They could write anything about the public 
figure but with the correct arrangement like what they have learnt for two days.. 
“Silahkan kalian tulis text descriptive tentang public figure yang kalian idolakan di 
halaman kedua. Susunannya yang benar sesuai yang telah kalian pelajari ya.” the 
researcher said. Before the bell rang, the researcher asked the students to submit their 
work. After all the students’ work had been submitted, he told that the next meeting 
they still discussing Descriptive text but in different case. They would learn how to 
describe place. The researcher then dismissed the class and left from the class. 
 
VIGNETTE 6 
No  : V 06 
Date/ Day : Thursday, 6 November 2014 
Time  : 07.00 – 08.20 WIB (2x40 minutes) 
Activity  : Cycle 2 Meeting 1 
 
The bell rang. The researcher and the collaborator entered the classroom. The 
researcher greeted the students. They responded to the greetings. The researcher led a 
prayer and checked the attendance. Taufiq was still absent. “Ada yang tau kenapa 
Taufiq tidak pernah masuk?” the researcher asked. “Sakit mas” a student answered. 
The researcher asked whether they were still passionate to continue the lesson for the 
day. “Masih semangat yaa…. Masih pagi lhoo…” said the researcher. Some students 
said, “Semangaat….” Some of them put out their dictionaries, book and ballpoint. 
While the others were busy with their own activity.  The researcher asked whether all 
of them brought a dictionary. Most of the students brought dictionaries. 
Different with the previous meeting, the students were asked to re-arrange the 
condition/situation of the classroom as they want. They were free to arrange it like 
what they want. The researcher also used speaker to play instrumental music that was 
played during the Teaching and Learning process. The researcher played music from 
Secret Garden and Kitaro. After the music was played, the researcher asked the 
students to listen the music. The researcher told them that they would be discussing 
the same text; descriptive text but with different theme; describing places. The first 
activity was sharing about place/places that the students ever visited/want to visit. 
They were asked to share as far they remember to the whole class. They were also 
asked to share to their partner. 
The researcher then put out his laptop and plugged it to the projector cable. He 
asked one of the students to turn on the projector. The students paid attention to the 
LCD. Then the researcher distributed handouts to the students. The researcher turned 
on the laptop and opens the ppt. He asked the students to see the slides provided in 
the ppt. The slides were containing pictures of one tourist place in Bali “Kuta Beach”. 
In group of 4, they were asked to identify that place as far they know. After they were 
done in doing the exercise, the researcher asked to each group about their analysis of 
Kuta Beach. With the guide of the researcher, the students identify the example of 
descriptive text; including: social function, language features, etc. The lesson ended 
after the bell rang. The teacher said goodbye to the students and dismissed the class. 
 
VIGNETTE 7 
No  : V 07 
Date/ Day : Saturday, 8 November 2014 
Time  : 09.15 – 10.35 WIB (2x40 minutes) 
Activity  : Cycle 2 Meeting 2 
 
The bell rang. The researcher and the collaborator entered the classroom. 
Most of the students looked tired and bored. The researcher greeted them. The 
students responded to the greetings. The researcher asked them whether they were 
ready to start the class. Some of them said “Ready.”  Before the TL started, the 
researcher asked them to stand up, sing “disini senang, disana senang” and clap their 
hands. The condition of the classroom was stills same like the previous meeting. The 
instrumental music also still played slowly.   
The researcher spread handout and every student got one handout. The 
handout contained some fun exercises. The first exercise was filling the blank space 
with appropriate verb. Many students got difficulties in the first time they saw the 
questions. They were got difficulties in differentiate the use of v/vs, have/has,is/are 
which actually they had to have understood in class VII. After a few minutes they 
seemed so stressful, the researcher decided to teach that material again. The 
researcher gave some alternatives way to remember that materials. He used I, You, 
They, We that shortened into AYUDEWE. “A for I, YU for You, De for They, WE for 
We”. After they were reminded again and got an easy way to remember the material 
they could answer the exercise with no big problem.   
The next exercise, the students were asked to arrange disordered words into a 
good sentence. The students had to arrange the words into sentence which concerned 
not only on grammar but also the sentence had to have meaning (make sense). There 
were 10 points and number one was for example. The next exercise was asking to 
write minimum two descriptive sentences for each picture provided in the work sheet. 
There were 5 pictures; Monas, Borobudur, Lake Toba, Alun- alun jogja and 
Monumen Jogja Kembali.  
After the students finished doing the exercise, the researcher asked them to 
exchange their work to their partner to be crosscheck and discussed together with the 
researcher. The researcher also gave some feedback if there were some mistakes on 
their work.  
The class was end 10 minutes left. The researcher gave opportunities to the 
students who were willing to come forward. They would be asked back about the 
material they have acquired during their learning process and he promised at the end 
of the learning process will be given a prize for those who want to come forward and 
gave a correct answer. There were two students who raised their hands and they were 
ready to be asked by the researcher. Their names were Dimas and Sekar. The 
researcher gave a question for each student. For Dimas, the question was “What is the 
Generic Structure of Descriptive text?”. While for Sekar the question was” What is 
the function of Descriptive text?” . Both of Dimas and Sekar could answer the 
question correctly.  The researcher asked the other students to give applause to them. 
The researcher said to both of them “ Kalian hebat karena berani maju, dan 
jawabnya juga benar. Mas salut sama kalian, pertemuan besok mas kasih hadiah 
buat kalian ya. Sekarang kalian silahkan duduk”. The researcher also gave some 
advice to the others “ Kalian tidak usah takut akan salah dalm belajar. Salah awal 
dari kalian tahu apa itu yang benar. Kalian bisa mencontoh Dimas sama Sekar ya”.  
The researcher asked the students to bring pictures of a place they have ever 
visited or the place they want to visit. The researcher also asked the std to resize the 
picture. He said “ Tolong perhatikan. Untuk pertemuan selanjutnya, mas minta kalian 
bawa sebuah foto/gambar tempat yang pernah atau ingin kalian kunjungi. Kalian 
boleh cari info dari tempat itu di internet terlebih dahulu. Potong gambarnya tidak 
lebih dari ini ya(menunjukkan ukuran kertas).“ The bell rang showed the class end. 
The researcher and the collaborator left the class.   
 
 
 
  
 
 
 
VIGNETTE 8 
No  : V 08 
Date/ Day : Wednesday, 12 November 2014 
Time  : 07.00 - 07.40 (1x40 minutes) 
Activity  : Cycle 2 Meeting 3 
The bell rang. The researcher and the collaborator entered the classroom. The 
researcher greeted the students. They responded to the greetings. The researcher led a 
prayer and checked the attendance. Taufiq was still absent.   
 “Why do you look so happy, class?” asked the researcher. One of the students 
said, “Mau studi tur, Mas….” “Oh, iya. Mau studi tur ke Bali ya…?” asked the 
researcher. “Iya Mas….” “Jangan lupa oleh-olehnya ya…” said the researcher. 
“Oleh-olehnya capek Mas…” said a student. 
The researcher said that it was the last meeting for him to teach the class. He 
asked the students about the photo/picture they had to bring. Almost of them brought 
the photos. “Oke, sekarang keluarkan apa yang saya suruh bawa di pertemuan 
sebelumnya. Adakah yang tidak membawa?” the researcher asked. Only two students 
raised their hands.  
The researcher then asked the chairperson to distribute papers containing a 
blank space and worksheet for each student. He asked the students to put the photo 
that they had brought to the paper. The researcher helped the students who got 
difficulties. After 5 minutes left, the researcher told the task of that day. He asked the 
students to describe the place (according to the photo he brought) in the worksheet 
provided in the next page. They could write anything about the the place but with the 
correct arrangement like what they have learnt for two days.. “Silahkan kalian tulis 
text descriptive tentang tempat yang ingin atau pernah kalian kunjungi(sesuai foto ya) 
di halaman kedua. Susunannya yang benar sesuai yang telah kalian pelajari ya.” the 
researcher said. The researcher gave a freedom for the students to do the task. They 
could do the task in library, under the tree, in the mushola, inside the classroom with 
listening to the music, etc. They were free to choose but with consequent they were 
not allowed to make noisy. They were also asked to submit the task 10 minutes before 
the bell rang.  
After all the students’ work had been submitted, the researcher said a 
motivation words “ Kalian telah belajar dan berusaha dengan baik. Kalau kalian tetap 
bersemangat dalam belajar saya yakin kalian akan menjadi orang yang sukses. Tepuk 
tangan untuk kita semua. The researcher also didn’t forget to give the prize for Dimas 
and Sekar. He said “Buat Dimas dan Sekar tolong maju ke depan. Ini ada sedikit 
hadiah dari saya untuk yang kemarin itu. Terus pertahankan keberanian kalian, 
pantang takut untuk salah dalam belajar.Silahkan duduk lagi. Buat yang lain kasih 
tepuk tangan yang meriah untuk teman kalian, dong. Jangan sampai kalah ya. Terus 
semangat” . The researcher said thank you to the students and he also said sorry if he 
made any mistake during the teaching and learning process. He then led a prayer and 
dismissed the class. 
INTERVIEW GUIDELINE 
BEFORE THE ACTION 
 
A. Interview with the Teacher 
1. Bagaimana pendapat Bapak mengenai kemampuan siswa kelas VIII A jika dilihat dari 
empat kemampuan berbahasa? 
2.  Bagaimana pendapat Bapak mengenai kemampuan menulis siswa kelas VIII A? 
3. Apakah proses belajar mengajar menulis di kelas sudah memenuhi harapan? Jika belum, 
mengapa? 
4. Apakah siswa berpartisipasi aktif dalam proses belajar mengajar di kelas seperti 
bertanya, mengeluarkan pendapat, menjawab pertanyaan, dan lain-lain? 
5. Metode/ teknik/ strategi apa yang Bapak terapkan untuk membantu siswa dalam 
menulis? 
6. Apakah metode/ teknik/ strategi tersebut dianggap efektif dan telah cukup membantu 
siswa dalam menulis? 
7. Media apa sajakah yang Bapak gunakan untuk mengajar menulis? 
8. Darimana sajakah sumber belajar yang Bapak gunakan untuk mengajar menulis? 
9. Apakah kemampuan siswa dalam menulis sudah memenuhi harapan? Jika belum, 
mengapa? 
10. Apa sajakah kesulitan siswa dalam menulis? 
 
 
 
 
 
B. Interview with the students 
1. Apakah proses belajar mengajar menulis di kelas sudah memenuhi harapan? Jika belum, 
mengapa? 
2. Apakah kamu berpartisipasi aktif dalam proses belajar mengajar di kelas seperti 
bertanya, mengeluarkan pendapat, menjawab pertanyaan, dan lain-lain? 
3. Apakah kalian memiliki kesulitan dalam menulis dengan menggunakan bahasa Inggris? 
Lalu kesulitan apa sajakah kesulitan yang kalian alami? 
4. Apakah kalian mengalami kesulitan dalam penggunaan tenses? 
5. Apakah kalian mengalami kesulitan dalam mencari ide untuk menulis? 
6. Apakah teknik mengajar guru dapat membantumu dalam belajar menulis? 
7. Apakah media belajar yang digunakan untuk belajar banyak membantu dalam menulis? 
8. Strategi apakah yang kamu gunakan untuk belajar menulis? Apakah strategi tersebut 
cukup efektif dan membantu dalam menulis? 
 
 
 
 
 
 
 
 
 
INTERVIEW GUIDELINE 
AFTER THE IMPLEMENTATION 
 
A. Interview with the teacher 
1. Bagaimana pendapat Bapak tentang penerapan action saya? 
2. Apakah Quantum Learning sudah secara gak langsung  membantu dalam proses pembelajaran 
khususnya untuk membantu siswa dalam menulis? 
B. Interview with the students 
1. Apakah Adik merasa lebih bisa menulis setelah saya menerapkan pengajaran dengan 
menggunakan Quantum Learning? 
2. Apakah Adik suka dengan pembelajaran seperti yang telah kita lakukan? 
3.  Apakah motivasi kamu meningkat dengan? 
4. Apakah Adik merasa terbantu dengan cara saya mengajar? 
5. Jika merasa terbantu dalam hal apa dan mengapa? 
 
 
 
 
 
 
 
 
 
 
 
INTERVIEW TRANSCRIPTS 
 
Interview Transcipt 1 (Reconnaisance) 
 
Hari/ Tanggal : Sabtu, 6 Oktober 2014 
Waktu   : 09.00 WIB  
Tempat  : Perpustakaan SMP N 5 Sleman 
Keterangan  : P = Peneliti G = Guru 
 
P  : Selamat pagi,pak 
G  : Pagi..Gimana kabarnya mas Rasyiid? 
P  : Alhamdulillah, baik pak 
G  : Gimana, jadi mau penelitian di sini? 
P  : Iya pak. Insya Allah saya jadi mengadakan penelitian di sini. 
G  : Iya biasanya yang PPL di sini memang penelitiannya juga di sini. Teman teman PPL  
mas kemarin juga penelitian di sini. Judulnya apa mas? 
P  : IMPROVING STUDENTS’ WRITING SKILLS IN DESCRIPTIVE TEXT THROUGH 
QUANTUM LEARNING STRATEGY OF GRADE VIII A OF SMP N 5 SLEMAN IN 
THE ACADEMIC YEAR 2014/2015 pak.  
             Dulu pada saat pra-PPL, saya merasa kemampuan siswa dalam menulis itu masih kurang  
pak jadi saya ingin meningkatkannya. Menurut bapak bagaimana? Apakah proses belajar 
mengajar menulis di kelas 8A sudah memenuhi harapan? 
G  : Ya bisa dikatakan belum ya mas ya, karena siswa masih mengalami kesulitan ya hampir 
dikatakan dalam semua aspek. Hasil ulangan harian siswa kelas A juga belum cukup 
memuaskan walaupun bisa dikatakan mereka adalah siswa pilihan. 
P  : Oh, begitu Pak. Oh, iya pak. Ini saya juga sekalian ingin bertanya-tanya sedikit kepada 
bapak tentang pembelajaran Bahasa Inggris di kelas 8A selama ini untuk menemukan 
masalah yang akan saya teliti.  
G  : Oh, iya silahkan. Kebetulan habis ini saya kosong kok. 
            ----------------------------------------------------------------------------------------------- 
P  : Terima kasih atas waktunya, pak. Ini ada beberapa pertanyaan yang telah saya siapkan. 
Yang pertama, bagaimana menurut Bapak kemampuan Bahasa Inggris jika dilihat dari 
keempat skill, khususnya kelas 8? 
G  : Untuk kemampuan bahasa inggris dilihat dari keempat kemampuan itu yang paling 
menonjol itu memang anak-anak reading. Kan reading itu passive English ya mas. 
Sehingga kalau baca text yang simple sebagian besar mereka paham tapi nanti ketika 
kalo harus sentence per sentence mungkin mereka banyak kosakata yang gak paham. 
Tapi intinya ketika saya minta untuk baca, paham gak, ya sebagian besar paham. Dan 
kemudian kalo speaking, speaking kan berkaitan dengan expression itu ya. Biasanya 
saya praktek terus silahkan Anda dialog di depan itu tapi masih baca. Kalo diurutkan ya 
mungkin reading lalu speaking tapi masih baca. Kalau listening, listening kan juga sulit 
ya. Tapi kalo listening itu nanti kalau saya biasanya saya bacakan sendiri kemudian ada 
pertanyaan ya dari bacaan itu, dia paham nggak ya masih sulit. Kemudian kalo pake 
audio, itu apalagi, karena kan kadang pake native speaker, kadang cepet. Sama writing 
itu. Mungkin kalau di perseni listening sama writing agak sama ya. 
 
P  : Berarti bisa dikatakan writing merupakan hal sulit buat mereka ya pak dibandingkan 
dengan skill yang lain? 
G  : Ya soalnya anak-anak masih minimum requirement, kesalahan minimum requirement 
itu masih banyak, harus S, harus V, verb kedua dsb. Itu ketoke yang masih sulit. Kalo 
reading, speaking ketoke lumayan walaupun tidak semuanya ya hanya tertentu yang 
bisa. Kalo dari keempat skill ya itu. 
P  :Kemudian, apakah siswa berpartisipasi aktif dalam proses belajar mengajar di kelas 
seperti bertanya, mengeluarkan pendapat, menjawab pertanyaan dan lain-lain? 
G  : Tidak  terlalu. Ya ada satu dan dua orang yang tanya, kalau yang lainnya ya diam-diam 
saja. Tapi kalau ditanya “Siapa yang mau menjawab nomor sekian?” banyak dari mereka 
yang mengangkat tangan.Tergantung gurunya sih mas. Harus pintar-pintar memancing 
supaya mereka mau bicara. 
P  : Metode, teknik, atau strategi apa yang bapak terapkan untuk membantu siswa dalam 
menulis? 
G  : Kalau menurut saya asalkan siswa tau arti vocab yang ada dalam teks mereka akan bisa 
memahami isi teks tersebut. Jadi saya selalu berpesan pada murid-murid untuk selalu 
menambah penguasaan vocab mereka. 
P  :  Dari mana sajakah sumber belajar yang bapak gunakan untuk mengajar menulis? 
G  : Tidak tentu Mas. Kadang dari LKS, dari BSE sedikit-sedikit. Kalau BSE itu ada 
kuncinya di belakang jadi siswa tidak termotivasi untuk mengerjakan sendiri.Kadang ya 
saya gunakan cuma saya modifikasi, saya bikinkan soal yang berbeda jadi tidak ada 
kuncinya. 
P  : Oh, begitu ya Pak. Media apa yang bapak gunakan untuk mengajar menulis misalnya 
seperti gambar, realia, video, dan lain-lain? 
G  : Medianya saya sendiri, mas. Saya kalau mengajar banyak cerita, apalagi kalau 
mengajar Narrative. Kalau LKS itu kan kadang sudah ada gambarnya.  
P  : Oh, begitu. Apakah bapak sering menggunakan laboratorium Bahasa Inggris untuk 
mengajar? 
G : Tidak pernah. Kalau saya biasanya cuma di kelas saja. Saya juga tidak pernah 
menggunakan LCD untuk mengajar karena repot. 
P  : Lalu, apakah kemampuan menulis siswa telah memenuhi harapan bapak? Jika belum, 
mengapa? 
G  : Belum. Siswa kelas 8A masih menemui kesulitan dengan menulis. Khusus untuk 
menulis, sebagian besar karena tidak memiliki kosakata yang banyak karena ya itu mas 
mereka itu malas buka kamus. Sudah disuruh bawa kamus pun juga tidak bawa dan 
banyak alasan ya ini itulah.  
P  : Berarti siswa belum mampu menulis teks Bahasa Inggris dengan baik ya Pak. Menurut 
bapak, apa kesulitan yang dialami siswa pada saat menulis? 
G  : Kesulitan utama mereka itu pertama, vocabulary. Kalau mereka tidak tahu arti kata-
katanya ya bagaimana mereka bisa menuangkan ide ide mereka ke dalam tulisan? 
Mungkin mereka tau Cuma yes atau no mas. Itu mungkin saja. Lalu juga masalah 
Grammar. Mereka sering kebolak balik menyusun kata menjadi kalimat dalam bahasa 
Inggris. 
P  : Kalo pemunculan ide bagaimana Pak?  
G  : Iya mas. Tur harus ada contoh. Atau kadang anu Mas, kalau writing kadang kosakatanya 
dibawah kemudian disuruh mengisikan. Kalau tidak ya yang jumbled paragraph itu, 
nanti disuruh mengurutkan. Anak-anak sudah lumayan kalo itu. Kalo ngarang ya harus 
pake contoh dan nanti biasanya hasilnya anak-anak mirip contohnya seperti itu. 
P  : Apakah juga susah menuangkan idenya juga ya Pak? 
G  : Tergantung anak. Kalo anak sing kreatif langsung bisa nulis bisa panjang. Tapi biasanya 
anak yang anu dikasih contoh ya terpaku pada contoh itu. Nanti kalo pake gambar kan 
bisa idenya sendiri to mengembangkan dari apa yang dilihat. Developing topic kan 
berarti. Anak diminta itu aja Mas, berimajinasi dalam Bahasa Indonesia dulu, kalau 
langsung Inggris nanti terkungkung. 
P  : Iya Pak. Jadi masalahnya terfokus ke kosakata, grammar, sama ide ya. Terus yang 
kemarin waktu PPL itu saya lihat beberapa banyak yang copy paste dari internet gitu 
Pak. 
G  : Nah anak perlu dikasih pengertian Mas ini tugas untuk latihan jadi jangan copy paste. 
Benar atau salah gak penting. Yang penting kita berani mencoba. Menyemangati anak 
seperti itu saja Mas. Tapi kadang ya kalau untuk meningkatkan motivasi anak ya 
kadang pun sulit. Sudah diuyak-yak we kadang males Mas. 
P  : Baik, Pak. Terimakasih sekali untuk informasinya. Pada saat saya observasi kelas bapak 
ketika mereka masih di kelas 7A, saya juga merasa mereka kurang bisa lancar dalam 
menulis yak arena beberapa factor yang bapak sebutin tadi saya sependapat. Menurut 
saya masalah mengembangkan ide itu pak yang paling penting karena itu hal pokok, 
sementara kalau vocab sebenarnya bisa dengan kamus. Sementara grammar sambil 
jalan Insya Allah bisa. Karena itu saya mengusulkan untuk menggunakan teknik 
Quantum Learning. Bapak sudah pernah mendengar tentang teknik itu? 
G  : Kebetulan pernah mendengar tapi tidak begitu memahami. Jadi sebatas tau aja mas 
belum. Bagaimana itu mas? 
P     :  Jadi inti dari quantum learning ini adalah memperkenalkan dunia kita ke mereka, dan  
membawa dunia mereka ke dalam pembelajaran. Jadi membuat mereka itu mendapatkan 
hasil belajar mereka dari hasil dengan interkasi dengan elemen2 yang ada seperti alam, 
manusia atau teman mereka dan mungkin pakai alat seperti music seperti itu pak.  
 
 Jadi nantinya dalam pembelajaran semua itu berbicara, semua pembelajarannya 
mempunyai tujuan. Kemudian dalam memberikan suatu pengetahuan baru harus dikasih 
pengetahuan dulu. Jadi nanti akan banyak penggunaan media untuk menambah 
pengetahuan mereka secara real pak. Metode ini dengan systems TANDUR pak.  
 
1. Enroll ( Tumbuhkan) 
2. Experience (Alami) 
3. Learn and Label (Namai) 
4. Demonstrate ( Demonstrasikan) 
5. Review and Reflect( Ulangi ) 
6. Celebration (Rayakan) 
G  : Oh, seperti itu. Kalau dilihat agak ribet ya mas, tapi saya rasa akan membantu siswa 
dengan adanya pengalaman lapangan dan ya mereka memang suka kalau dipuji jadi 
saya rasa bagus.  
P  : Iya Pak, dengan experience, siswa akan bisa lebih mendalami apa yang nantinya akan 
mereka tulis jadi ide ide mereka akan terstimulus seperti itu pak. 
G         : Oh, iya mas. Pokoknya saya setuju sekali kalau ingin meningkatkan writing, ya karena 
memang sulit untuk speaking dan writing itu buat mereka karena mereka harus 
memproduksi hal hal baru. Ya dengan itu moga bisa membantu mereka. Masalah lain 
itu motivasi mas, benar2 kurang. Mungkin mereka sudah menganggap bahasa Inggris 
itu susah jadi mereka malas untuk belajar. Sama sekali mereka tidak bersemangat kalau 
pelajaran bahasa Inggris. Beda halnya kalau jam olahraga mereka sangat antusias. Ya 
harapannya dengan metode jenengan bisa merubah itu semua mas. 
P  : Oh, begitu Pak. Jadi masalahnya ialah kemampuan siswa dalam menulis masih kurang 
karena hal hal tersebut juga. Ya Insya Allah dengan metode yang saya gunakan bisa 
pak. 
G  : Mereka juga seperti tidak respect kepada guru mas. Kadang mereka menyepelekan apa 
yang diperintahkan guru. Ya kayak tadi yang saya sebutin, suruh bawa kamus saja 
paling yang bawa cuma beberapa saja. Mereka itu kalau sekarang diterangin sampai 
mudheng, besok ditanya juga dah lupa.Menyepelekan sukanya terhadap pelajaran. 
Kapan kira-kira mas Rasyiid akan mulai? 
P  :  Kira-kira bulan Oktober pak. 
G  : Oke, kapan saja bisa kok mas. Untungnya mas Rasyiid cepat-cepat kesini jadi bisa 
memilih kelasnya.Soalnya mbak Rahma yang dulu PPL di sini juga pernah bilang ingin 
mengadakan penelitian di kelas 8A juga.Tapi karena Mas Rasyiid yang datang duluan 
ya untuk mas Rasyiid saja. Biar nanti mbak Rahma ke kelas yang lain. Oh, iya. Teksnya 
nanti descriptive ya? 
P  : Iya pak karena jenis text ini yang mudah untuk diaplikasikan quantum learning. 
G  : Oh, ya Bagus. Sip. 
P  : Ini proposal saya Pak. 
G  : Oh, ini untuk saya? 
P   : Iya. Untuk selanjutnya mungkin saya akan beberapa kali bertemu bapak untuk 
mengkonsultasikan instrument pembelajaran. 
G  : Oh, iya. Boleh saja. 
P  : Terimakasih ya Pak atas waktu dan informasinya. 
G  : Sama-sama mas. Saya juga terimakasih Mas mau mengajar di sini.Muridnya juga dapat 
ilmu yang baru, saya juga jadi ringan pekerjaannya.Tapi kelas 8A itu sering sulit diatur, 
tapi nggak papa ya Mas, biar menantang. 
P  : Oh, iya Pak, untuk kolaborator nanti saya bisa dengan bapak atau saya bawa sendiri? 
G  : Kalau biasanya bawa kolaborator sendiri… 
P  : Baik Pak, kalau begitu. Terimakasih ya Pak. Selamat siang. 
 
 
 
 
Interview Transcipt 2 (Reconnaisance) 
Hari/ Tanggal : Senin,  6 Oktober 2014 
Waktu   : Istirahat kedua 
Tempat  : Ruang kelas 8A 
Siswa   : Siswa kelas VIII A  
Keterangan  : P = Peneliti S = Siswa (Sultan) 
 
P : Siang dek, maaf ya ganggu waktu kalian. 
S : Iya mas, gimana mas? 
P : Aku mau tanya-tanya dikit tentang pembelajaran menulis bahasa Inggris di kelas. 
S : Oh ya mas. 
P : Sebelumnya, namanya siapa? 
S : Saya Sultan mas.  
P : Menurut kamu apakah proses belajar mengajar menulis di kelas sudah memenuhi 
harapan?  
S : Belum.  
P : Kenapa, dek? 
S : Karena Bahasa Inggris itu susah mas dan bapaknya mbosenin banget neranginnya. 
Kalau gak LKS, ya nanti disuruh nyatet mas.Bosen, trus gak jelas e neranginnya. Oiya 
sama kata katanya nya bahasa Inggris susah dan banyak mas 
P : Kan kamu bisa nyari arti kata-katanya di kamus. 
S : Ya itu mas, saya kalau buka kamus males mas. Aku yo ga punya kamus. Kalau nggak 
pake kamus saya nggak ngerti sama sekali. 
P : Kalau sudah pakai kamus, kamu bisa nulis nggak? 
S : Ya lumayan mas dari pada nggak pake sama sekali. Tapi bingung biasanya mau nulis 
apa kadang kadang.Dah punya pikiran tapi kadang hilang gitu mas trus gonta ganti. 
Gapunya ide mas kalo disuruh nulis tuh bingung aku. Belum lagi kalo kata katane gak 
ada yang tau mas. 
P : Terus, apakah kamu berpartisipasi aktif selama proses belajar mengajar di kelas? 
Misalnya kalau pas ada kesulitan kamu bertanya, kalau disuruh maju ya maju, aktif 
menjawab pertanyaan dan lain-lain? 
S:    : Hehe, enggak mas. Lha bapake we tanyane paling cuma dah paham dan jelas 
belum.yaudah dijawab udah  
P : Apakah teknik mengajar guru dapat membantu kalian? 
S : Iya mas tapi bosen di kelas terus pengin ke lab sebenere 
P : Membantunya bagaimana? 
S : Ya pak guru membantu kalau kesulitan. Kalau gatau kata katanya kan bisa langsung 
tanya mas. Kadang ya tanya teman yang lebih pintar. 
P : Kalo media belajarnya apa aja ya dek? 
S : Medianya ya kadang LKS kadang buku cetak, kadang dikasih kertas kertas gitu mas 
P : Oh kalo itu kan sumber belajarnya. Kalo medianya, seperti misalnya pake gambar atau 
alat peraga gitu. 
S : Wah jarang mas kalo biasanya nggak ada yang kaya begitu.  
P : Berarti kamu belum merasa cukup puas ya dengan hasil yang kamu capai selama ini? 
S : Belum merasa puas sama sekali. 
P : Apakah kamu punya strategi sendiri untuk meningkatkan kemampuan writing kamu? 
S : Hehe..nggak punya mas. Nggak tahu.Paling saya cuma aja nyontek aja mas kalo 
ngerjain soal. 
P : Hehe..gitu ya dek. Yaudah deh kalo begitu makasih ya udah boleh tanya-tanya. 
S : Ya mas sama-sama. 
 
Interview Transcipt 3 (Reconnaisance) 
Hari/ Tanggal : Senin, 6 Oktober 2014 
Waktu   : Istirahat kedua 
Tempat  : Ruang kelas 8A 
Siswa   : Siswa kelas VIII A  
Keterangan  : P = Peneliti S = Siswa (Arif) 
 
 
P : Siang dek, tanya-tanya dikit tentang pelajaran Bahasa Inggris boleh ya… 
S : Iya mas, monggo..tapi jangan lama-lama ya mas mau istirahat. 
P : Iya, bentar aja kok. Namanya siapa? 
S : Arif Setiawan mas 
P : Dek, menurut kamu apakah proses belajar mengajar menulis di kelas sudah memenuhi 
harapan atau belum? 
S : Sudah mas. 
P : Wah, kalau begitu kamu sudah nggak mengalami kesulitan dong ya dalam menulis teks 
bahasa Inggris? 
S : Masih mas, hehe…. Kalau suasana belajarnya sih sudah enak mas. Gurunya santai… 
nggak galak…Tapi bosen mas tiap hari gitu gitu mulu 
P : Berarti kalo santai kesempatan buat rame dong ya..hehe… 
S : Iya mas kadang-kadang. 
P : Kamu aktif nggak selama proses belajar mengajar di kelas? 
S : Kadang-kadang. Kalau bertanya jarang, paling kalau nggak ngerti saya tanya temen. 
Tapi kalau disuruh menjawab atau maju ya saya mau. 
P : Apa kesulitan terbesarmu dalam menulis text bahasa Inggris? 
S : Kata-katanya banyak yang tidak tahu dan juga sulit memahami topik bacaan mas. Males 
buka kamus aku.  
P : Apakah teknik mengajar pak guru bisa membantu kamu bisa menulis text dengan baik? 
S : Bisa. Biasanya dibantu kok mas pak Agus keliling terus kita kalau mau Tanya apa saja 
nanti juga dibantu. Hehehe 
P : Oh, gitu. Berarti menurut kamu teknik itu cukup efektif ya? 
S : Iya. Tapi kalau suruh nulis sendiri ya masih susah mas kalau tanpa bantuap pak Agus 
P : Ada nggak media belajar yang biasanya digunakan untuk membantu selama proses 
pembelajaran writing di kelas? 
S : Enggak mas. Pak Agus pake LKS 
P : Oh, gitu. Oke deh dek, makasih ya buat waktunya. 
S : Sama-sama mas. 
 
 
 
 
Interview Transcipt 4 (Reconnaisance) 
Hari/ Tanggal : Senin, 6 Oktober 2014 
Waktu   : Istirahat kedua 
Tempat  : Ruang kelas 8A 
Siswa   : Siswa kelas VIII A  
Keterangan  : P = Peneliti S = Siswa (Sekar Dewi) 
 
P : Namanya siapa dek? 
S : Sekar Dewi mas 
P : Suka pelajaran bahasa Inggris nggak? 
S : Nggak begitu suka mas, soalnya susah. 
P : Yang susah apanya? 
S : Kata-katanya banyak yang nggak tahu. Harus buka kamus. 
P : Yaudah. Biasanya kamu selama pembelajaran di kelas aktif nggak? 
S : Saya nggak terlalu aktif mas.  
P : Apa pembelajaran menulis di kelas sudah memenuhi harapan kamu? 
S : Belum mas. Saya sering nggak bisa konsentrasi karena kelas terlalu bising karena pada    
rame dan bosen juga 
P : Kamu juga ikut bikin bising? 
S : Ya kadang-kadang mas. Tapi lebih sering temen-temen saya itu lho mas 
P : Apakah teknik mengajar guru sudah cukup membantu kamu dalam membaca? 
S : Lumayan membantu mas, soalnya gurunya kan sabar.  
P : Kamu ada strategi nggak untuk bisa nulis dalam bahasa Inggris dengan baik? 
S : Strateginya cuma tanya sama temen mas, hehe. 
P : Itu aja? 
S : Ya kadang tanya sama Pak Agus 
P : Yaudah makasih ya dek udah mau diwawancara. 
S : Sama-sama mas 
 
 
 
 
  
 
 
 
 
 
 
 
 
Interview Transcipt 5 (Reconnaisance) 
Hari/ Tanggal : Senin, 6 Oktober 2014 
Waktu   : Istirahat kedua 
Tempat  : Ruang kelas 8A 
Siswa   : Siswa kelas VIII A  
Keterangan  : P = Peneliti S = Siswa (Musli) 
 
P : Dek, mas mau tanya-tanya dikit. 
S : Ya mas 
P : Menurut kamu apakah proses pembelajaran menulis di kelas sudah sesuai dengan 
harapan kamu? 
S : Belum.  
P : Kenapa? 
S : Susah mas kata katanya 
P : He? Kenapa gak buka kamus 
S : Males mas, aku ya gapunya kamus.  
P : Oh, kamu aktif nggak selama pelajaran? 
S : Nggak begitu. Kalau disuruh baru mau menjawab. 
P : Apakah kamu masih mengalami kesulitan dalam menulis teks bahasa Inggris? 
S : Masih.Sering nggak ngerti kata-katanya dan gapunya ide buat nulis apa gitu biasanya 
mas 
P         : Apakah kamu mengalami kesulitan dalam penggunaan tenses? 
S          : Wakh, belum mas. Aku bingung mbedain present tense dan past tense, mas.  
.P : Terus apa strategi kamu untuk meningkatkan kemampuan menulis kamu? 
S : Tanya temen mas kalau gak Tanya pak Agus pasti dijawab kok gak marah hehe 
P : Yaudah makasih ya dek… 
S : Ya mas 
 
 
 
 
 
 
 
 
 
 
 
 
Interview Transcipt 6 (After the implementation of Cycle 1 Meeting 1) 
Hari/ Tanggal : 30 October 2014 
Waktu   : 07.00 WIB 
Tempat  : Ruang kelas VIII A 
Keterangan  : P = Peneliti K=Kolaborator 
 
P :Gimana, Ris menurutmu pembelajaran hari ini? 
K : Pembelajaran hari ini cukup lancar. Tadi selain menyentang dan mencatat di observation 
checklist, aku juga ngetik di laptop jadi cukup lengkap apa yang aku tulis. Pertama dari 
kamu dulu ya. 
P : Oke. Aku ngajarnya gimana tadi? 
K : Kamu mengajar cukup jelas, suara kamu juga cukup bisa didengar dari belakang. Time 
management-nya juga bagus. Cuma, menurutku kamu kurang tegas sehingga banyak 
yang rame terutama cowok-cowok yang duduk di belakang. Terus pada saat kamu nulis 
di white board itu tulisanmu terlalu kecil, jadi beberapa siswa nggak bisa lihat tulisanmu 
jadi harus maju dan bikin gaduh juga. Malah ada beberapa siswa yang minta dibacakan. 
P : Iya, tadi cowok-cowoknya bikin gaduh terus. Ada yang ngobrol, ada yang glodekan di 
meja. Oke, aku akan mencoba lebih tegas. Tapi gimana caranya ya, Ris? Aku nggak bisa 
marah e soalnya. 
K : Ya tegas kan nggak harus marah-marah. Aku sarankan kamu beri mereka motivasi 
sekitar 5 menit tentang pentingnya Bahasa Inggris biar mereka ngeh kalau pelajaran 
Bahasa Inggris itu akan mereka butuhkan nanti saat mereka lulus atau bekerja. Lalu, 
kamu harusnya sedikit mengancam, kalau mau rame keluar saja. Pasti mereka akan diam. 
P : Hmmm… sepertinya harus dicoba. Lalu bagaimana dengan proses belajar mengajar itu 
sendiri? 
K : Kalau menurutku, penjelasan kamu tadi cukup bisa dipahami. And soal implementasi 
Quantum Learning tadi, siswa-siswa sepertinya masih banyak yang bingung, maksudnya 
apa sih pake poster2 seperti itu. Mungkin kamu harus lebih menjelaskan masing2 isi 
poster yang kalian tempel bareng bareng tadi seperti yang kamu tulis dalam principles of 
Quantum Learning. 
P : Baiklah kalau begitu. Lalu bagaimana pendapatmu mengenai siswa-siswa? Apakah 
mereka terlihat enjoy mengikuti pembelajaran? 
K : Sebagian besar terlihat enjoy. Siswa putri terlihat antusias mengikuti pelajaran. Mereka 
berusaha mengikuti pelajaran dengan baik seperti mendengarkan penjelasan guru dan 
mengerjakan tugas dari kamu dengan sebaik mungkin. Tapi mereka jarang sekali 
bertanya. Mereka pasif. Sementara siswa putra lebih banyak ramenya. Sayang, kamu tadi 
lebih banyak memberi contoh di depan jadi tidak berkeliling memeriksa pekerjaan siswa 
di belakang. Kamu hanya ke barisan belakang dua kali untuk menegur siswa yang bandel. 
P : Oh iya, aku terlalu sibuk menjelaskan dan memberi contoh.  
K : Tapi kamu jadi melewatkan kalau beberapa siswa bahkan tidak mengerjakan dari 
pertama, dari brainstorming activity itu. 
P : Oh, gitu. Baiklah, besok aku akan mengecek pekerjaan mereka. Oh iya, penguasaan 
kosakata dalam Bahasa Inggris mereka sangat sedikit ya, bahkan kata-kata yang sangat 
sederhana seperti uncle, wife, experience. Begitu juga dengan pertanyaan-pertanyaan 
sederhana baik itu yang aku tanyakan langsung maupun di soal. Jadi aku banyak 
mentranslate ke Bahasa Indonesia. Hanya sedikit dari mereka yang membawa kamus. 
Jadinya mereka bertanya padaku kata-kata secara bersama-sama sehingga kelas menjadi 
gaduh. Ini artinya apa mas? Itu artinya apa mas? 
K : Masalahnya kamu menanggapi semua pertanyaan jadi siswa jadi tergantung sama kamu. 
Baiknya kamu suruh mereka yang tidak membawa kamus bertanya pada teman lainnya 
yang membawa kamus, atau meminjam kamus mereka. Tadi juga sudah kamu suruh 
mereka bawa kamus to di pertemuan selanjutnya? 
P : Iya, sudah. Sebenarnya yang brainstorming activity itu bisa menambah vocabulary 
mereka. Karena ibaratnya vocab baru yang mereka pelajari bukan vocab gundul yang 
tanpa context, tapi vocab baru yang disesuaikan dengan topik yang ada berdasarkan 
pengalaman dan background knowledge mereka. Kalau saja mereka lebih aktif untuk 
membawa kamus, mempelajari kata-kata baru, mencatatnya, pasti vocab mereka akan 
bertambah. 
K : Itulah. Makanya besok kamu beri motivasi pada mereka untuk membawa kamus dan 
mencatat kata-kata yang baru, karena itu penting untuk mereka. Manfaatkan 
brainstorming activity untuk menambah kata-kata baru. 
P : Oh, iya Ris. Aku sudah meneliti pre-test mereka. 
K : Lha gimana hasilnya? 
P : Ya, kurang memuaskan.  
K : Wah. Baiknya besok kamu beri mereka motivasi untuk belajar. Sepertinya motivasi 
merekalah yang kurang. Seperti yang aku katakan tadi, yang cewek memang 
mendengarkan dan tidak rame, namun mereka pasif. Sedangkan yang cowok memang 
aktif, tapi aktifnya kurang terarah dan rame. Yang terlihat, baik cowok maupun cewek 
belum termotivasi untuk mempelajari kata-kata baru dan mencatat hal-hal yang penting. 
P : Oke, terimakasih ya atas sarannya hari ini. 
K : It’s nothing. 
 
  
Interview Transcipt 7 (After the implementation of cycle 1 meeting 2) 
Hari/ Tanggal : 1 Oktober 2014 
Waktu   : 09.15 WIB 
Tempat  : Kantin SMP N 5 Sleman 
Keterangan  : P = Peneliti K = Kolaborator 
 
P : Gimana pembelajaran hari ini, Ris? Apa lebih baik dari kemarin? Kalau menurutku 
siswa cowok hari ini agak bisa dikontrol ya. Mungkin karena tadi aku memberitahu 
mereka hasil pre-test mereka dan memberi motivasi. 
K : Lumayan, memang lebih bisa dikontrol daripada kemarin. Tapi beberapa dari mereka 
jadi terlihat kurang antusias dengan kegiatan pembelajaran.  
P : Bisa dilihat kalo aku suruh maju, diantara mereka tidak ada yang mau tunjuk tangan 
untuk menjadi volunteer. Pasti harus ditunjuk dulu. Suaranya pelan-pelan lagi. Mereka 
kurang percaya diri. 
K : Iya, kalau disuruh menjadi volunteer tidak mau. Kalau mereka menjawab pertanyaan, 
mereka cenderung menjawab semau mereka tanpa berpikir apakah itu benar atau salah. 
Mereka tidak punya motivasi untuk tampil dan menjawab, tapi menunggu untuk disuruh. 
Mereka cenderung malu dan takut salah. Coba kamu suruh mereka untuk kerja kelompok 
atau minimal peer discussion. Insya Allah mereka akan lebih aktif soale bisa sharing 
sesama teman  
P : Iya, besok kebetulan memang rencana akan aku buat diskusi bareng satu meja. Sama 
seperti tadi tapi dikerjakan bareng temen semeja. Biar mereka juga berlatih kerja sama. 
Kalau aku mengajarnya ada koreksi nggak, Ris? 
K : Instruksimu sudah jelas, tapi baiknya kamu memastikan apakah siswa sudah merasa 
jelas atau belum. Sepertinya cuma itu saja. O, iya, kamu sudah melaporkan pada Pak 
Agus belum mengenai hasil pre-test? 
P : Belum.Sekarang beliau sudah pulang. Insya Allah besok siang sebelum beliau pulang. 
Makasih ya untuk hari ini. 
K : Oke, sama-sama. 
 
 
Interview Transcipt 8 (After the implementation of cycle 1 meeting 3) 
Hari/ Tanggal : Kamis, 5 October 2014 
Waktu   : 07.00 WIB 
Tempat  : Ruang Guru 
Keterangan  : P = Peneliti G = Guru 
 
P : Selamat siang Pak, maaf mengganggu sebentar. 
G : Iya, gimana mas Rasyiid. Lancar to ngajarnya? 
P : Alhamdulillah lancar, Pak. Saya ingin melaporkan hasil pre-test siswa Pak. 
G : Oh, iya. Ayo kita ke ruang tamu saja. (berjalan ke ruang tamu) 
   Gimana? 
P : Begini Pak. Saya sudah menganalisis hasil pre-test 8A. Rata-rata nilai kelas 8A itu 
hanya 6 koma berapa gitu pak walaupun nilai tertinggi ada yang 8. Ehm, ini belum tuntas 
untuk KKM ya pak berarti rata rata anak kelas A 
G : Iya memang begitu, Mas. Memang susah. Itupun sudah bagus biasanya mereka dapet 4, 
5 gitu. Padahal kelas A itu termasuk pilihan lho. Siapa yg dapet tertinggi tadi? 
P : Saffa, Pak 
G : Oh, iya. Pasti dia. Memang paling pintar. Yang anaknya kecil, manis itu. Lha kalau yang 
terendah? 
P : Tomi, Pak.  
G : Oh, iya. Tomi yang sering rame di kelas.  
P : Kemarin kan saya mengajar teks Descriptive Pak, menggunakan strategi saya. 
Kemudian untuk penilaian saya suruh mereka untuk menulis idola mereka masing masing 
Hasilnya lumayan Pak. Ya walaupun banyak juga yang cuman imitating contoh saya 
kemarin. Pertemuan selanjutnya saya akan mencoba merubah beberapa hal bu untuk 
cycle 2.  
G : Yah, semoga berhasil Mas. Saya juga berharap nilai siswa bisa meningkat. 
P : Iya, Pak. Yang siswa Putri sebagian besar mengikuti pelajaran dengan baik. Sedangkan 
siswa cowok banyak yang rame terutama Tomi, Sultan dan teman2 segerombolannya itu. 
G : Iya, mereka memang seperti itu kalau mereka tahu yang mengajar mahasiswa. 
P : Terimakasih ya Pak, untuk waktunya. 
G : Sama-sama Mas. Semoga berhasil. 
 
Interview Transcipt 9 (After the implementation of cycle 1 meeting 3) 
Hari/ Tanggal : 5 October 2014 
Waktu   : 13.00 WIB 
Tempat  : Kantin SMP N 5 Sleman 
Keterangan  : P = Peneliti K = Kolaborator 
 
P : Aku sudah melaporkan nilai pre-test siswa ke Pak Agus, Ris. 
K : Lalu, gimana tanggapan beliau? 
P : Beliau bilang memang nilai anak2 SMP N 5 Sleman hampir semua gitu. Aku dapet rata2 
6 aja dah bagus katane. 
K : Berarti memang benar ya. Aku kira ada yang salah ama soalmu.   
P : Oiya. Gimana menurut kamu dengan hasil writing anak-anak, Ris? 
K         : Beberapa siswa sudah berhasil menulis deskriptif dengan baik. Sayangnya tadi banyak 
yang  masih tergantung pada contoh yang  diberikan. Mereka tidak mengembangkan ide 
mereka karena  sebagian dari mereka hanya mencontoh text tentang Sule. Sebenarnya 
nggak papa sih, tapi sebenarnya mereka bisa lebih mengembangkannya lagi. Mungkin 
karena sebagian dari mereka tidak benar-benar menyukai tokoh yang mereka pilih karena 
kan tadi banyak yang tidak membawa foto dan hanya meminta temannya yang membawa 
koran tadi. 
P : Mungkin begitu. Bahkan beberapa tulisan sama dengan tulisan temannya. Berarti 
hasilnya belum maksimal ya Ris?    
K : Belum menurutku. Mungkin kita bisa meningkatkannya di Cycle selanjutnya.   
P : Iya. Wah, pembelajaran hari ini luar biasa melelahkan… Pasti koreksimu banyak sekali 
ya… Aku nggak enak tadi saking ributnya sampai Bu Kepala masuk dan menegur siswa. 
K : Lha memang rame banget e. Tadi kelas mulai menjadi ribut pada saat disuruh nempel2 
gambar di kertas. Soale pada gak bawa gambar sendiri sendiri. Itu juga karena kamu tadi 
gak antisipasi kan.  
P : Iyae, tadi. Seharusnya aku antisipasi. Nggak kepikiran tadi. Perencanaan yang kurang 
matang. Lalu apalagi mengenai siswa? 
K : Mereka banyak yang tidak mendengarkan instruksi kamu yang kemarin. Haruse bawa 
semua kan. Terus tadi pas gunting2in kertas juga pada pinjem2an. 
P : Iya, betul. Aku memang selalu harus ngomong berkali-kali kok agar mereka benar-benar 
mendengarkan. 
K : Lalu, ketika mengerjakan pas tadi menulis mereka kayake lebih banyak niru contoh 
yang dari kamu tentang pak Jokowi deh. Coba besok kasih kebebasan aja ke mereka.  
P : Bagaimana dengan aktivitas mereka ketika menulis?  
K : Iya, sepertinya mereka belum bisa mengerjakan secara independent, maksudnya bebas 
dari ketergantungan terhadap guru meskipun mereka bekerja dalam kelompok.  
P : Lalu, bagaimana ya sebaiknya untuk meningkatkannya? Ternyata sulit untukku 
mengontrol kelas soalnya mereka tidak mau berusaha dan lebih pilih bertanya.  
K : Iya bener juga sih. Oiya, aku juga melihat kemarin pas peer discussion kayake kurang 
efektif soale biasanya yang anak pinter semeja ama anak pinter jadi mereka kurang 
tersebar. Gabisa saling bantu. 
P : Oke. Tapi apakah tidak ada hal yang positif? 
K : Ada. Hari ini sudah mulai banyak yang buka kamus kan. 
P : Iya bener. Lalu aspek apa sajakah yang masih perlu diperbaiki/ ditingkatkan dalam 
implementasi Quantum Learning Strategy? 
K : Seperti yang aku sampaikan tadi, optimalisasi brainstorming, satu lagi manajemen 
kelas. Kalau bisa bertindak lebih tegas dan meningkatkan ketertarikan siswa untuk 
belajar. Gimana kalau kamu terrapin ide kamu untuk putar musik di Cycle 2? . Itu akan 
lebih menarik.  
P : Ide bagus. Semoga Cycle 2 lebih berhasil dari yang sekarang. Dari segi nilai di cycle 1 
ini mereka cukup mengalami peningkatan meskipun masih jauh dari harapan.  Apa ada 
lagi yang ingin kamu sampaikan? 
K : Cuma itu saja. Besok mulai cycle 2 ya? 
P : Iya. Ok, terimakasih atas waktunya. 
K : Sama-sama Syid. 
 
Interview Transcipt 10 (After the implementation of cycle 1 meeting 3) 
Hari/ Tanggal : 5 October 2014 
Waktu   : 13.00 WIB 
Tempat  : Ruang Kelas VIII A 
Keterangan  : P = Peneliti S = Siswa  S1: Rahmat, S2: Okta 
 
 
P : Gimana dek, setelah kita selama tiga hari mas yang ngajar dengan hal hal baru yang 
kalian temui? Apakah kalian suka? 
S1 : Iya mas mengasyikkan. Bikin gak jenuh.  
P :Gimana pendapatmu tentang kondisi kelas yang tadi? Apa kamu  suka  dengan 
penataan meja yang seperti tadi?  
S2 : Ya seneng, Mas. Soalnya beda dari biasanya. 
S2 :Sama aja mas, malah enak yang kayak biasanya soale kalau liet ke papan tulis gak 
miring.   
P : Apakah kamu bisa memahami makna kalimat yang ditempel di dinding?  
S1 : Bisa mas, soalnya kata-katanya mudah dipahami dan tadi kan sempat dibahas sebentar. 
P : Terus masih menemui kesulitan kalau menulis? 
S1 : Sulitnya ya tetep sama mas. Wong namanya aja bahasa Inggris ya mesti susah. 
P : Berarti strategi apa yang dah mas lakuin selama ini belum cukup membantu kamu 
dalam menulis ya? 
S1 dan S2: Belum. 
S1 : Tapi yang mas lakuin bikin aku semangat untuk belajar mas. Hehe. 
S2 : Nah betul mas 
P : Owh, oke oke. Atleast kalian dah mulai semangat itu pertanda yang baik. 
S2 : Cuman asalahnya kalau nulis banyak yang tidak tahu arti kata-katanya mas. 
P : Lho, saya kan sudah menyuruh kalian membawa kamus sehingga tiap ada kata-kata 
yang tidak tahu bisa mencari di kamus. Kenapa tidak bawa? 
S1 : Nggak punya mas. 
P : Ya beli, yang 10 ribu ada kok. 
S1 : Kalau sudah punya pun malas nyari-nyari artinya itu mas. 
P : Nha itulah masalahnya…kalau kalian nggak mau usaha bagaimana kalian mau bisa? 
Yang salah bukan strateginya tapi kalian yang tidak mau berusaha. Kalau antara 
mengerjakan sendiri ama berdua, kalian pilih mana? 
S1 dan S2: Enak berdua sih mas. Tapi kalau boleh milih aku pilih kerja kelompok mas tapi 
ngumpulinnya satu aja. Hehe. 
P : Haha. Biar kalian gakusah ngerjain gitu? Oiya. Apa saran kalian untuk pertemuan 
selanjutnya? 
S1 : Nah, kayak yang mas omongin dulu ada music music itu kan? Besok kasih musik mas. 
biar lebih menarik. 
 
Interview Transcipt 11  (After the implementation of cycle 1 Meeting 3) 
Hari/ Tanggal : 5 October 2014 
Waktu   : 13.00 WIB 
Tempat  : Ruang kelas 8A 
Keterangan  : P = Peneliti S1 = Wuni   S2 = Rama S3 = Tri    
 
P : Tanya-tanya sedikit boleh ya. 
S1,S2,S3: Iya mas 
P : Apakah kalian merasakan beda setelah kita selama tiga hari mas yang ngajar dengan 
hal hal baru yang kalian temui? Apakah kalian suka? 
S3 : Iya mas,saya suka. Asyik kok. 
P : Berarti sekarang kalian jadi bisa menulis dengan baik dong? 
S3 : Ya dikit – dikit mas. Rilex kalau diajar sama mas Rasyiid and bikin semangat.  
P : Terus tiap mas ngajar kan sebenere itu ada tujuan2ane. Kayak kalu mas ngasih motivasi 
kalian itu bikin kalian semangat gak dek? 
S3 : Iya sih mas. Apalagi yang cerita soal calon pekerja yang mas certain.   
S2 : Kalau aku suka sama penataan mejanya mas. Hihi. Biasanya cman samping-sampingan 
sekarang beda. hehe 
P : Kalo Wuni? Pas mas kasih motivasi, terus ada poster motivasi tadi ngerasa gimana? 
S1 : Aku tertantang biar jadi kayak yang dicerita mas tadi. Hehe. Keren 
P : Oh, gitu ya. Kalau pas ngerjain bareng satu meja kemarin gimana dek? 
S1 : Ya lumayan mas. Jadi gak sendirian aja ngerjainnya. Bisa Tanya-tanya.Hehe. 
S2 : Kalau aku pilih grup mas. 
S3, S1: Sendiri-sendiri. 
P : Aspek apa yang menurut kamu meningkat setelah mas ngajar selama 3 hari ini? 
S3 : Lebih termotivasi mas 
S1 : Kalau aku lebih santai kalau sama mas. Kalau dengan guru itu takut mas kalau mau 
tanya. Masnya jadi guru di sini aja… 
P : Apa yang menurut kalian paling menyenangkan dari pembelajaran membaca kita dari 
pertemuan awal sampai tadi ini? 
S2 : Senengnya karena itu tadi, kegiatannya menarik gak cuman diceramahin sama 
bapaknya. Terus ada poster2 yang bisa dibaca baca.  
S1 : Kalau aku seneng karena kerjanya berdua mas. Jadi bisa bertukar pikiran 
S3 : Aku senengnya mas yang ngajar jadi nggak boring. Hehe…  
P : Lalu menurut kalian strategi ini bisa membantu kamu memahami bacaan nggak? 
S3 : Membantu mas.  
P : Oke, makasih ya atas waktunya. Pertemuan selanjutnya kita akan membelajari 
descriptive lagi tapi besok tentang tempat. 
S1,S2,S3: Oke mas.. 
 
 
Interview Transcipt 12  (After the implementation of cycle 2 Meeting 1) 
Hari/ Tanggal : 6 Oktober 2014 
Waktu   : 07.00 WIB 
Tempat  : Kantin SMP N 5 Sleman 
Keterangan  : P = Peneliti K = Kolaborator 
P : Gimana pendapatmu mengenai pembelajaran hari ini?  
K : Hari ini situasi kelas lebih bisa dikontrol. Siswa banyak yang memperhatikan LCD 
dengan antusias. Mereka juga aktif menjawab ketika diberi contoh soal tadi. 
P : Bagus lah kalau begitu. Tadi gimana pendapatmu soal musik yang aku putar? 
K : Nah, itu bagus tadi bikin mereka lebih rilex dan kalem. Tapi tadi sayang kurang 
kenceng, Syid jadi gak semua denger kayake. 
P : Oke oke. Besok aku naikin volumenya.  
K : Iya, dan mereka terlihat lebih enjoy terhadap pembelajaran hari ini ya kayake gara2 itu 
P : Oke, makasih ya. 
 
 
 
Interview Transcipt 13  (After the implementation of cycle 2 Meeting 3) 
Hari/ Tanggal : Sabtu, 12 November 2014 
Waktu   : 09.00 WIB 
Tempat  : Kelas VIII A 
Keterangan  : P = Peneliti S = Siswa (Mala) 
P : Dek Mala, sini bentar. Mas mau tanya-tanya lagi nih. 
S : Iya, Mas  
P : Ini kan pembelajaran Bahasa Inggris dengan mas Rasyiid sudah selesai ya, sekarang 
mas mau tanya gimana pembelajaran bahasa Inggris khususnya saat menulis dengan 
strategi yang mas gunakan?  
S : Suka, Mas. 
P : Yang membuat kamu suka apa? 
S : Kegiatannya menyenagkan. Ada musik, ada poster, ada kuis yang ada hadiahnya. Mas 
Rasyiid juga sering kasih motivasi sama feedback kalau salah. 
P       : Gimana pendapatmu tentang kondisi kelas yang tadi? Dengan bebas memilih tempat 
untuk mengerjakan tugas seperti tadi apa kalian menyukainya?  
S          : Ya seneng, Mas. Soalnya beda dari biasanya.  
P : Terus apa kamu bisa menulis dengan lebih baik? hehe 
S : Aku gak ngerasa sih, Mas. Cuman aku jadi semangat untuk belajar.  
P : Dulu pas awal awal mas lihat kamu kurang percaya diri. Tapi tadi buktinya kamu malah 
yang berani untuk maku kedepan untuk jawab kuis.  
S : Iya, mas.  
P : Menurut kamu aspek apa saja yang meningkat setelah strategi Quantum Learning 
diterapkan misalnya motivasi, keaktifan selama proses KBM, kemampuan menulis atau 
yang lainnya? 
S : Motivasi mas.  
P : Berarti kamu semangat ya selama mengikuti pelajaran? Apa kamu suka pelajaran 
Bahasa Inggris?  
S : Iya, Mas. Saya suka pelajaran Bahasa Inggris. Tapi biasanya saya nggak pernah tanya. 
Kalau sama Mas Rasyiid saya berani tanya. 
 
 
Interview Transcipt 14  (After the implementation of cycle 2 Meeting 3) 
Hari/ Tanggal : 12 November 2014 
Waktu   : 07.00 WIB 
Tempat  : Kelas 8A 
Keterangan  : P = Peneliti S1 = Siswa (Indah) S2= (Lutfi) 
 
P : Indah dan Lutfi, Saya tanya sedikit ya tentang pembelajaran Bahasa Inggris yang telah 
kita lakukan. 
S1, S2 : Iya, Mas 
P :Gimana pendapatmu dek sama pembelajaran yang sudah kita lakukan? Kayak mas kasih 
hadiah, terus pake LCD, dan lain lain?Apa kamu suka? 
S1 : Iya, Mas. Bikin belajar jadi rilex and menyenangkan. Tapi tadi banyak mas beng beng 
nya. hahaha 
P : Kamu paling sukanya gimana dari pembelajaran yang telah kita lakuin? 
S1 : Aku seneng kalau pas belajar ada musik, Mas. Soale bikin rilex gitu. 
P : Oh, gitu. Kalau Lutfi, suka nggak 
S2 : Suka. Sama, Mas. Menyenangkan. 
S1 : Tiru-tiru.. hehehe. 
S2 : Yo rapopo. Nggak membosankan, apalagi pakai LCD sama ada poster2 gitu jdi 
dindingya gak kosong. 
P : Gitu ya. Berarti strategi ini bisa membuat kalian dalam belajar ya?  
S1, S2 : Iya.. 
 
Interview Transcipt 15  (After the implementation of cycle 2 Meeting 3) 
Hari/ Tanggal : 12 November 2014 
Waktu   : 07.00 WIB 
Tempat  : Kelas 8A 
Keterangan  : P = Peneliti S = Siswa (Akbar) 
 
P : Boleh tanya-tanya sedikit Bar? 
S : Ya, Mas. 
P : Apakah kamu suka pembelajaran membaca menggunakan strategi Quantum Learning? 
Ya, kayak ada music, ada poster, terus ada kuis ada motivasi dsb? 
S : Iya, lumayan suka Mas 
P : Apa alasannya 
S : Karena tidak membosankan dan seru  mas. 
P : Lalu kenapa kamu sering sibuk sendiri? 
S : Enggak sibuk sendiri, Mas. Kadang kan tanya teman atau pinjam kamus. 
P : Yaudah deh, bener ya. Apakah kamu bisa jadi menulis bacaan lebih baik setelah mas 
yang ngajar? 
S : Sejauh ini sepertinya aku jadi suka bahasa inggris. 
P : Berarti kamu tidak mengalami kesulitan ketika menulis? 
S : Ya kadang-kadang masih.  
P : Soal apa yang masih sulit? 
S : Ya, masih banyak kata2 yang belum tau mas  
P : Kalau pake kamus?  
S : Hehe, males mas buka buka. Cuman kadang kadang aja 
P : Tapi bener ya kemampuan menulismu cukup meningkat daripada sebelumnya? 
S : Iya, Mas 
P : Lalu apa ada aspek lain yang meningkat seperti misalnya motivasi, keaktifan di dalam 
kelas, interaksi dengan teman atau guru? 
S : Interaksi dengan teman jelas, Mas. Motivasi iya. Kalau keaktifan tidak. 
P : Kamu aktif untuk rame ya. hehe 
S : Hehe. Iya. Soale bahasa Inggris mang susah e mas. 
P : Makanya kamu belajar lagi, jangan rame terus di kelas. 
S : Hehe, iya mas. 
P : Ok, makasih ya… 
 
 
 
 
Interview Transcipt 16  (After the implementation of cycle 2 Meeting 3) 
Hari/ Tanggal : 12 November 2014 
Waktu   : 07.00 WIB 
Tempat  : Kelas VIII A 
Keterangan     : P = Peneliti    K = Kolaborator 
 
P : Ris, akhirnya cycle 2 sudah selesai. Gimana tanggapan kamu mengenai penerapan 
Quantum Learning di cycle 2 ini? 
K : Menurutku lebih efektif sih dibandingkan yang cycle 1. Dengan adainstrumental music 
terus kamu bebasin mereka berfantasi mereka terlihat lebih enjoy dan nikmatin 
pelajaran. Terus pas tadi kamu adain kuis buktinya juga ada beberapa anak yang 
semangat.  
P :  Apakah mereka masih tampak mengalami kesulitan untuk kembangin ide? 
K : Mereka terlihat lebih rilex dan buktinya kerjaan mereka gak sama lagi dengan 
teman2nya. Ya, sepertinya gara2 gara mereka enjoy terus mau belajar. 
P : Overall, apakah Quantum Learning Strategy bisa meningkatkan proses belajar mengajar 
membaca di kelas? 
K : Untuk proses belajar mengajar iya jelas. Mereka cenderung lebih berpartisipasi aktif 
dalam kegiatan pembelajarandan interaksi antara guru dengan siswa sudah lebih baik, 
semakin hari juga semakin banyak yang rajin membawa kamus dan menggunakannya. 
Mereka juga semakin enjoy dan termotivasi untuk belajar. Kalau dari segi nilai, 
mungkin belum akan berubah banyak dalam waktu dekat, karena metode mu ini kayake 
long term process. 
P : Iya, aku juga berfikir begitu. Tetapi secara keseluruhan semua action telah berhasil 
dilakukan ya untuk meningkatkan kemampuan menulis siswa. 
K : Menurut pengamatanku sudah. 
P : Terimakasih banyak ya sudah membantu selama proses penelitian.  
K : Oke, sama-sama. 
 
 
COURSE GRIDE 
Sekolah  : SMP Negeri 5 Sleman 
Kelas/ Semester : VIII/ 1 
Mata Pelajaran      : Bahasa Inggris 
Standar Kompetensi : Menulis 
 6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana berbentuk descriptive dan recount untuk berinteraksi 
dengan lingkungan terdekat.  
Kompetensi Dasar  : 6.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana dengan menggunakan ragam bahasa tulis secara akurat, 
lancar dan berterima untuk berinteraksi dengan lingkungan sekitar dalam teks berbentuk descriptive dan recount. 
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write down 
the 
descriptive 
text based on 
him/her. 
 
Dilampirkan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1x40 menit 
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Kelas VIII Edisi 
4. Jakarta: Pusat 
Perbukuan, 
Departemen 
Pendidikan 
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Perte
muan 
Karakter 
Tujuan 
Pembelajaran 
Indikator 
Materi 
Pelajaran 
Kegiatan Pembelajaran  
Penilaian 
Alokasi 
waktu 
Sumber Belajar 
Teknik 
Bentuk 
instrumen 
Contoh 
instrumen 
text dengan 
struktur yang 
tepat : 
Identification, 
Description 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Dengan arahan guru, peserta 
didik merayakan keberhasilan 
pembelajaran dengan 
menyanyi, beryel yel bersama, 
tiga kali hore, dsb nya.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
COURSE GRIDE 
 
Sekolah  : SMP Negeri 5 Sleman 
Kelas/ Semester : VIII/ 1 
Mata Pelajaran      : Bahasa Inggris 
Standar Kompetensi : Menulis 
 6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana berbentuk descriptive dan recount untuk berinteraksi 
dengan lingkungan terdekat.  
Kompetensi Dasar  : 6.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana dengan menggunakan ragam bahasa tulis secara akurat, 
lancar dan berterima untuk berinteraksi dengan lingkungan sekitar dalam teks berbentuk descriptive dan recount. 
 
Siklus 2  
 
Perte
muan 
Karakter 
Tujuan 
Pembelajaran 
Indikator 
Materi 
Pelajaran 
Kegiatan Pembelajaran  
Penilaian 
Alokasi 
waktu 
Sumber Belajar 
Teknik 
Bentuk 
instrumen 
Contoh 
instrumen 
1 
 
 
 
 
 
 
 
 
Rasa 
ingin 
tahu  
 
Peduli  
 
 
 
 
 
Pada akhir 
pembelajaran, 
peserta didik 
dapat 
memahami 
tujuan 
penulisan 
descriptive 
text dan 
mampu 
menulis 
descriptive 
text dengan 
tepat. 
1. mengungkapk
an tujuan 
descriptive 
text 
2. menggunakan 
kata kerja 
bentuk  
present tense 
untuk 
mendeskripsi
kan tempat 
dengan tepat  
3. menyusun 
Input texts:  
Text 
descriptive 
tentang “Kuta 
beach” 
 
Language 
Features 
Focus on the 
use of 
Simple 
Present Tense 
S+V1 
 
TUMBUHKAN 
 
 Guru meminta siswa untuk 
menata meja belajar mereka 
sesuai yang mereka inginkan.  
 Guru memutar musik 
instrumental selama proses 
pembelajaran. 
 Peserta menikmati musik yang 
diputar 
 
 ALAMI 
 
 Peserta didik mendeskripsikan 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Put the 
photo of a 
place you 
have ever 
visited in the 
box below 
and write 
down the 
descriptive 
text in the 
next page  
 
 
 
  
Dilampirkan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2x40 menit 
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Pertama/ 
Madrasah 
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Jakarta: Pusat 
Perbukuan, 
Departemen 
Pendidikan 
Perte
muan 
Karakter 
Tujuan 
Pembelajaran 
Indikator 
Materi 
Pelajaran 
Kegiatan Pembelajaran  
Penilaian 
Alokasi 
waktu 
Sumber Belajar 
Teknik 
Bentuk 
instrumen 
Contoh 
instrumen 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
kata menjadi 
kalimat yang 
padu untuk 
mendeskripsi
kan tempat 
4. mendeskripsi
kan tempat 
berdasarkan 
gambar yang 
telah 
diberikan 
5. menulis 
descriptive 
text dengan 
struktur yang 
tepat : 
Identification, 
Description 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
tempat/tempat wisata yang 
berkesan buat mereka 
 Peserta didik saling berbagi 
informasi tentang tempat yang 
masing  mereka sukai kepada 
teman semeja 
 Peserta didik melihat foto 
objek wisata pantai Kuta dan 
contoh deskriptif tentang 
pantai Kuta.  
 Secara berkelompok (4 orang) 
menganalisa deskriptif teks 
tersebut. 
 Guru melihat dan menanyakan 
hasil analisa 
 Mengidentifikasi contoh teks 
tersebut secara bersama sama 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Nasional 
 
2. Priyana, Joko et 
al.2008. 
ScaffoldingEnglis
h for Junior High 
School Students 
Grade VIII. 
Jakarta: Pusat 
Pebukuan Dinas 
Pendidikan 
Nasional. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Perte
muan 
Karakter 
Tujuan 
Pembelajaran 
Indikator 
Materi 
Pelajaran 
Kegiatan Pembelajaran  
Penilaian 
Alokasi 
waktu 
Sumber Belajar 
Teknik 
Bentuk 
instrumen 
Contoh 
instrumen 
 
2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Rasa 
ingin 
tahu  
 
Peduli 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pada akhir 
pembelajaran, 
peserta didik 
dapat 
memahami 
tujuan 
penulisan 
descriptive 
text dan 
mampu 
menulis 
descriptive 
text dengan 
tepat. 
 
 
 
 
 
 
 
 
 
 
 
1. mengungkapk
an tujuan 
descriptive 
text 
2. menggunakan 
kata kerja 
bentuk  
present tense 
untuk 
mendeskripsi
kan tempat 
dengan tepat  
3. menyusun 
kata menjadi 
kalimat yang 
padu untuk 
mendeskripsi
kan tempat 
4. mendeskripsi
kan tempat 
berdasarkan 
gambar yang 
telah 
diberikan 
5. menulis 
descriptive 
text dengan 
struktur yang 
 
Input texts:  
Text 
descriptive 
tentang “Kuta 
beach” 
 
Language 
Features 
Focus on the 
use of 
Simple 
Present Tense 
S+V1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
NAMAI 
 Peserta didik mengisi sebuah 
teks deskriptif rumpang 
dengan kata kerja present 
yang tepat. 
 Peserta didik diminta untuk 
mengurutkan beberapa kata 
acak menjadi kalimat yang 
padu dan membentuk makna.  
 Peserta didik diminta untuk 
menuliskan minimal dua 
kalimat deskriptif untuk 
masing masing gambar yang 
telah disediakan  
 Peserta didik bersama dengan 
guru mendiskusikan hasil 
pekerjaan yang telah mereka 
selesaikan serta menjelaskan 
letak kesalahan para peserta 
didik. 
 Peserta didik diberikan 
kesempatan untuk bertanya 
tentang kesulitan yang 
mereka hadapi. 
 Guru memberi kesempatan 
kepada peserta didik yang 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Put the 
photo of a 
place you 
have ever 
visited in the 
box below 
and write 
down the 
descriptive 
text in the 
next page  
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2x40 menit 
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Perte
muan 
Karakter 
Tujuan 
Pembelajaran 
Indikator 
Materi 
Pelajaran 
Kegiatan Pembelajaran  
Penilaian 
Alokasi 
waktu 
Sumber Belajar 
Teknik 
Bentuk 
instrumen 
Contoh 
instrumen 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
tepat : 
Identification, 
Description 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
bersedia untuk maju ke depan 
dan menanyakan kembali 
materi yang telah mereka 
dapatkan selama menjalani 
proses belajar mengajar dan 
menjanjikan di akhir proses 
belajar mengajar pada hari itu 
akan dikasih hadiah bagi 
yang mau maju ke depan dan 
benar dalam menjawab 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Perte
muan 
Karakter 
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Alokasi 
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Bentuk 
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Contoh 
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Rasa 
ingin 
tahu  
 
Peduli 
 
Pada akhir 
pembelajaran, 
peserta didik 
dapat 
memahami 
tujuan 
penulisan 
descriptive 
text dan 
mampu 
menulis 
descriptive 
text dengan 
tepat. 
 
 
 
1. mengungkapk
an tujuan 
descriptive 
text 
2. menggunakan 
kata kerja 
bentuk  
present tense 
untuk 
mendeskripsi
kan tempat 
dengan tepat  
3. menyusun 
kata menjadi 
kalimat yang 
padu untuk 
mendeskripsi
kan tempat 
4. mendeskripsi
kan tempat 
berdasarkan 
gambar yang 
telah 
diberikan 
5. menulis 
descriptive 
text dengan 
struktur yang 
 
Input texts:  
Text 
descriptive 
tentang “Kuta 
beach” 
 
Language 
Features 
Focus on the 
use of 
Simple 
Present Tense 
S+V1 
 
 
 
 
 
 
 
 
 
 
 
 
DEMONSTRASIKAN 
 Peserta didik membuat 
deskriptif text tentang tempat 
yang pernah mereka kunjungi  
 Peserta didik dibebaskan untuk 
mengerjakannya tugas tersebut 
senyaman mungkin.   
 Peserta didik menunjukkan 
hasil kerjaan mereka kepada 
guru  
 
ULANGI 
 Peserta didik diberikan umpan 
balik dan/atau penguatan (isi, 
fungsi sosial, struktur, dan 
unsur kebahasaan teks) dari 
guru tentang hasil pekerjaan 
mereka. 
 Peserta didik diterangkan 
kembali hal hal yang belum 
mereka pahami sampai mereka 
benar benar paham 
 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Put the 
photo of a 
place you 
have ever 
visited in the 
box below 
and write 
down the 
descriptive 
text in the 
next page  
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Perte
muan 
Karakter 
Tujuan 
Pembelajaran 
Indikator 
Materi 
Pelajaran 
Kegiatan Pembelajaran  
Penilaian 
Alokasi 
waktu 
Sumber Belajar 
Teknik 
Bentuk 
instrumen 
Contoh 
instrumen 
tepat : 
Identification, 
Description 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
RAYAKAN 
 Guru memberikan hadiah dan 
pujian kepada peserta didik 
yang berani maju dan benar 
dalam menjawab 
 Guru meminta peserta didik 
untuk memberikan tepuk 
tangan kepada teman mereka 
yang berhasil menjawab 
pertanyaan dari guru dengan 
benar dan tepat. 
 Dengan arahan guru, peserta 
didik merayakan keberhasilan 
pembelajaran dengan 
menyanyi, beryel yel bersama.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
RENCANA PELAKSANAAN PEMBELAJARAN 1 
(RPP) 
 
Satuan Pendidikan : SMP Negeri 5 Sleman 
Kelas/Semester     : VIII/1 
Mata Pelajaran       : Bahasa Inggris 
Jenis Teks                : Descriptive Text 
Topik   : Describing People 
Keterampilan         : Menulis 
Alokasi Waktu       : 5 x 40 menit (3 pertemuan) 
 
A. STANDAR KOMPETENSI  
 
Menulis 
6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana 
berbentuk descriptive dan recount untuk berinteraksi dengan lingkungan terdekat.  
   
B. KOMPETENSI DASAR 
 
Menulis 
6.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana 
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam teks berbentuk descriptive 
dan recount. 
 
C. KARAKTER 
1.   Rasa ingin tahu 
2.   Peduli 
 
D. TUJUAN PEMBELAJARAN 
Pada akhir kegiatan pembelajaran, peserta didik dapat memahami tujuan penulisan 
descriptive text dan kemampuan menulis descriptive text dengan tepat. 
 
E. INDIKATOR 
Peserta didik dapat:  
 
1. mengungkapkan tujuan descriptive text 
2. menggunakan kata kerja bentuk  present tense untuk mendeskripsikan orang 
dengan tepat  
3. menggunakan kata sifat (adjectives) untuk mendeskripsikan orang dengan tepat 
4. mendeskripsikan seseorang berdasarkan gambar yang telah diberikan 
5. menulis descriptive text dengan struktur yang tepat : Identification, Description 
  
F. MATERI AJAR  
1. Input texts 
Input text berupa contoh text descriptive tentang seorang Public Figure dunia: 
 
Cristiano Ronaldo 
 
            Cristiano Ronaldo is a famous football player of Real Madrid. Ronaldo 
was born in Funchal, Madeira, Portugal on 5 February 1985. Most people 
usually call him as Ronaldo or CR7.  
He is a handsome man. He has dark brown hair, brown eyes and has a 
birthmark on the left cheek. His nose is sharp and his skin is light brown. 
Ronaldo has height of 185 centimeters and 83 kilograms of weight. Ronaldo is 
known as a great football player. He is a talented football player with best skill in 
dribling and scoring goal. 
 
2. The Purpose of the Text 
The purpose of descriptive text is to describe something/someone.  
 
3. Generic structure of the text 
a. Identification (mentions the special participant/ place) 
b. Description (mention the part, quality, and characteristics of the subject 
being described) 
 
4. Language features of the text 
a. Penggunaan adjectives : beautiful, wonderful, nice, big, sophisticated, etc. 
b. Penggunaan linking verbs/ relating verbs: to be, consist, look, etc. 
c. Penggunaan Simple present tense 
 Singular noun+Vs/Vies e.g. Cristiano Ronaldo really shines in this season.        
 Plural noun+V1 e.g. They look so cool. 
  
G. METODE PEMBELAJARAN  ( Quantum Learning) 
1. Teknik yang digunakan/ Quantum Learning Design 
 Tumbuhkan 
 Alami 
 Namai 
 Demonstrasikan 
 Ulangi 
 Rayakan 
 
2. Prinsip pembelajaran:   
 Segalanya Berbicara  
 Segalanya bertujuan 
 Pengalaman sebelum pemberian nama  
 Akui setiap usaha  
 Jika layak dipelajari, maka layak pula dirayakan. 
  
H. KEGIATAN PEMBELAJARAN  
 
1. Kegiatan Pendahuluan 
 
a. Peserta didik berdoa sebelum memulai pelajaran dipimpin oleh ketua kelas. 
b. Peserta didik merespon salam dari guru. 
c. Peserta didik merespon pertanyaan dari guru tentang keadaan dan kehadiran  
d. Peserta didik merespon pertanyaan dari guru tentang pembelajaran yang 
telah mereka terima sebelumnya. 
e. Peserta didik diberikan apersepsi tentang pembelajaran yang akan mereka 
terima. 
f. Peserta didik menerima informasi kompetensi, materi, tujuan, manfaat, dan 
langkah pembelajaran yang akan dilaksanakan.  
2. Kegiatan Inti 
 
TUMBUHKAN  
 Peserta didik dipandu oleh guru menata lingkungan belajar; menata meja 
berbentuk lingkaran dan menempelkan poster poster indah berisi tulisan 
tulisan yang bermakna positif untuk menumbuhkan minat siswa dalam 
belajar. 
     ALAMI 
 Peserta didik melihat tayangan slide yang ditampilkan tentang salah satu 
public figure terkenal yaitu Cristiano Ronaldo dan diminta untuk mencatat 
hal apa saja yang mereka ketahui tentang public figure tersebut di lembar 
kerja yang telah disediakan. 
 Dengan bimbingan guru, peserta didik berdiskusi secara berpasangan untuk 
mendiskusikan pengamatan yang telah mereka lakukan sebelumnya.  
 Secara berpasangan, peserta didik diminta untuk menanyakan dan 
menjawab public figure yang teman mereka idolakan. 
 
 
 
  
NAMAI 
 Peserta didik  menyaksikan contoh text deskripsi tentang orang dalam slide 
yang diberikan oleh guru.  
 Dengan bimbingan dan arahan guru, peserta didik mengidentifikasi contoh 
text tersebut yang meliputi fungsi sosial, struktur teks, dan unsur kebahasaan 
dalam slide yang dipertontonkan 
 Peserta didik dijelaskan lebih lanjut tentang fungsi sosial, struktur teks, dan 
unsur kebahasaan dalam penulisan descriptive text dan alasan mengapa 
mereka harus bisa mendeskripsikan seseorang. 
 Peserta didik dibagikan handout.Mereka diberikan waktu 5 menit untuk 
membaca dan melihat secara garis besar apa itu deskriptif teks dan yang ada 
didalamnya. 
 Disediakan sebuah teks deskriptif, peserta didik diminta untuk menentukan 
Generic Structure nya. 
 Disediakan gambar/foto orang dengan masing masing karakteristiknya, 
peserta didik diminta untuk mendeskripsikannya tersebut dengan tepat.  
 Peserta didik diminta untuk menentukan satu dari dua pilihan tentang 
penggunaan kata kerja yang sesuai dengan kaidah yang telah ditentukan 
 Peserta didik bersama dengan guru mendiskusikan hasil pekerjaan yang telah 
mereka selesaikan serta menjelaskan letak kesalahan para peserta didik.s 
 Guru menjawab pertanyaan apabila ada murid yang masih kesulitan serta 
memberikan masukan.  
DEMONSTRASIKAN 
 Peserta didik diminta untuk membuat deskriptif text sesuai dengan public 
figure yang mereka idolakan dan diminta untuk melampirkan foto public 
figure tersebut. 
 Peserta didik menunjukkan hasil kerja mereka kepada guru 
 
 
 
  
ULANGI 
 
 Peserta didik menerima umpan balik dan/atau penguatan (isi, fungsi sosial, 
struktur, dan unsur kebahasaan teks) dari guru tentang hasil pekerjaan 
mereka. 
 Guru menerangkan kembali materi yang telah mereka terima. 
RAYAKAN 
 Guru memberikan pujian kepada seluruh peserta didik yang telah 
menyelesaikan proses belajar.  
 Dengan arahan guru, peserta didik merayakan keberhasilan pembelajaran 
dengan menyanyi, beryel yel bersama, tiga kali hore, bertepuk tangan dsb 
nya.  
 
3. Kegiatan Penutup 
 
a. Guru dan siswa menyimpulkan materi pembelajaran yang telah dilaksanakan 
b. Guru menyampaikan preview materi yang akan dipelajari di pertemuan 
selanjutnya 
c. Penutup  
 
I. SUMBER BELAJAR 
1. Widiati, Utami et al. 2008. Contextual Teaching and Learning Bahasa Inggris: 
Sekolah Menengah Pertama/ Madrasah Tsanawiyah Kelas VIII Edisi 4. Jakarta: 
Pusat Perbukuan, Departemen Pendidikan Nasional 
2. Priyana, Joko et al.2008. ScaffoldingEnglish for Junior High School Students 
Grade VIII. Jakarta: Pusat Pebukuan Dinas Pendidikan Nasional. 
 
J. PENILAIAN 
 
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
1. Menulis teks essai dalam 
bentuk descriptive 
Tes tulis 
 
 
 
Essay 
 
 
 
 
1. Put the photo of your favorite 
public figure in the box below and 
write down the descriptive text 
based on him/her. 
  
 
a. Instrumen: 
Make a paragraph about your favorite public figure 
 
b. Pedoman Penilaian 
Nilai maksimal = 100 
Nilai perolehan =  Content + Organization +Vocabulary + Language Use + 
Mechanism 
 
c. Rubrik Penilaian 
Diambil dari rubrik penilaian dari Jacob et.al dalam Weigle (2002), terlampir. 
 
Element Score 
Content 30 
Organization 20 
Vocabulary 20 
Language Use 25 
Mechanism 5 
 
Standard of each element: 
 
 
 
 
 
 
 
 
 
 
                              Nila tertinggi: 100 
 
 
Mengetahui 
Guru Mata Pelajaran                           Mahasiswa 
 
   
 
 
................................                                                                  .......................................... 
Score Categorization 
87.5 – 100 Excellent 
75 – 87.4 Very Good 
62.5 – 74.9 Good 
50 – 62.4 Fair 
37.5 – 49.9 Poor 
25 -37.4 Very Poor 
  
HANDOUT  
 
The description of descriptive text 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
You will learn how to describe things, for example: 
 
Adjective 
Things 
Shape Color Size 
Square Blond Big Nose 
Oval Black Small Hair 
Rectangle Red Large Face 
Round White etc Body 
Pointed Brown  Eye 
Flat etc  Skin 
Fat   etc 
Thin    
Short    
Descriptive Text 
1. The Purpose of the Text/Social Function 
The purpose of descriptive text is to describe something/someone. 
2. Part of the Text 
1. Identification - An introduction to the subject of the description   (mention 
the special participant/place)  
2. Description – Characteristic features of the subject                                                                                      
(physical appearance, quality, habitual behavior, significant attributes) 
3. Language features of the text 
 Penggunaan adjectives : beautiful, wonderful, nice, big, big, etc. 
 Penggunaan linking verbs/ relating verbs: to be, consist, look, etc. 
 Penggunaan Noun Phrase: beautiful hair, rectangle face 
 Penggunaan Simple present tense 
Singular noun+Vs/Vies e.g. Cristiano Ronaldo really shines in this season. 
Plural noun+V1 e.g. They look so cool. 
  
 
A. Write down parts of the text below. 
 
 
 
The Comedian, Sule 
Sule is an Indonesian comedian. His real name is Entis 
Sutisna. He was born on 15 November 1976 in Bandung, 
West Java. 
………………. 
Sule is a very unique person. He has long blond hair. He 
has a rectangle face, a flat nose and slanted eyes. He has 
brown skin. People know Sule as a ridiculous man 
because he is always full of jokes. He is very funny. His 
jokes make everyone smile and laugh. Sule performs in 
several TV shows such as Opera Van Java (OVJ), Awas 
Ada Sule, PAS Mantab, and Saung Sule. He can also 
sing very well. He has a very famous song entitled Susis 
(Suami Sieun Istri). He is also famous for his jargon, 
prikitiewww….!! 
………………. 
 
 
 
 
 
  
B. Describe the pictures below correctly based on his/her physical characteristic. 
Number one is done for you.  
 
Number Pictures Description 
1 
 
 
 
He has Pointed Nose 
2 
 
 
 
He has………………………. 
3 
 
 
 
He is……………………………. 
4 
 
 
 
He……………………………. 
5 
 
 
 
…………………………………… 
  
6 
 
 
………………………………………. 
7 
 
 
 
……………………………………. 
8 
 
 
 
………………………………….. 
9 
 
 
 
…………………………………… 
10 
 
 
 
………………………………… 
 
 
 
 
 
 
  
C. Change the words below into the correct form. Circle the words that you think 
true.  
 
1. Messi  is/was the most famous footballer in the world. 
2. Leonardo Di Caprio has/have pointed nose. 
3. My brother is/are fat because he loves eating.  
4. Tony has a pointed nose but his brothers has/have flat nose 
5. Aulia and Panda are twins.  They is/are slim and beautiful 
6. I don’t know your sister. How do/does she look like? 
7. She come/comes from Jakarta 
8. Whitney and Mary have dark skin but their sister has/have fair skin 
9. Jessica look/looks beautiful with her red lips 
10. Marina is/are charming and gentle girl 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Instruction: Put the photo of your favorite public figure in the box below and write 
down the descriptive text based on him/her. 
 
3. Photo 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Put your picture here 
  
2. Descriptive Text 
 
 
    …………………………………….. 
 
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………….……………………………………………………
…………………………………………………………….…………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
… 
  
RENCANA PELAKSANAAN PEMBELAJARAN 1 
(RPP) 
 
Satuan Pendidikan : SMP Negeri 5 Sleman 
Kelas/Semester     : VIII/1 
Mata Pelajaran       : Bahasa Inggris 
Jenis Teks                : Descriptive Text 
Topik   : Describing Place 
Keterampilan         : Menulis 
Alokasi Waktu       : 5 x 40 menit (3 pertemuan) 
 
A. STANDAR KOMPETENSI  
 
Menulis 
6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana 
berbentuk descriptive dan recount untuk berinteraksi dengan lingkungan terdekat.  
   
B. KOMPETENSI DASAR 
 
Menulis 
6.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana 
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam teks berbentuk descriptive 
dan recount. 
 
C. KARAKTER 
1.   Rasa ingin tahu 
2.   Peduli 
 
D. TUJUAN PEMBELAJARAN 
Pada akhir kegiatan pembelajaran, peserta didik dapat memahami tujuan penulisan 
descriptive text dan kemampuan menulis descriptive text dengan tepat. 
 
E. INDIKATOR 
Peserta didik dapat:  
 
1. mengungkapkan tujuan descriptive text 
2. menggunakan kata kerja bentuk  present tense untuk mendeskripsikan tempat 
dengan tepat  
3. menyusun kata menjadi kalimat yang padu untuk mendeskripsikan tempat 
4. mendeskripsikan tempat berdasarkan gambar yang telah diberikan 
5. menulis descriptive text dengan struktur yang tepat : Identification, Description 
  
F. MATERI AJAR  
1. Input texts 
Input text berupa contoh text descriptive salah satu tempat wisata yang terdapat 
di Indonesia: 
Kuta Beach 
 
            Kuta Beach is one of the most famous beaches in Bali. This beach is very 
popular both in Indonesia and international. It is located in Badung regency. It is 
close to the Ngurah Rai airport and is about 9 km from Denpasar.  
 Kuta beach has white sand and a good wave for surfing. In Kuta Beach, 
there are a lot of tourists doing a variety of activities. The usual tourist will spend 
their time for sunbathing, kite flying, playing volleyball, walking around, and 
playing beach soccer. This is a beach that is very crowded every day. There are 
many hotels and resorts that provide you with good and complete facilities. 
There are a variety of facilities including accommodation, restaurant, bar, as well 
as a very famous surfing spots in the world. 
 
2. The Purpose of the Text 
The purpose of descriptive text is to describe something/someone/place 
 
3. Generic structure of the text 
a. Identification (mentions the special participant/ place) 
b. Description (mention the part, quality, and characteristics of the subject 
being described) 
 
4. Language features of the text 
a. Penggunaan adjectives : beautiful, wonderful, nice, big, sophisticated, etc. 
b. Penggunaan linking verbs/ relating verbs: to be, consist, look, etc. 
c. Penggunaan Simple present tense 
 Singular noun+Vs/Vies e.g. It really shines in the white moonlight. 
 Plural noun+V1 e.g. Most of people in Bali work as dancers 
  
G. METODE PEMBELAJARAN  ( Quantum Learning) 
1. Teknik yang digunakan/ Quantum Learning Design 
 Tumbuhkan 
 Alami 
 Namai 
 Demonstrasikan 
 Ulangi 
 Rayakan 
 
2. Prinsip pembelajaran:   
 Segalanya Berbicara  
 Segalanya bertujuan 
 Pengalaman sebelum pemberian nama  
  
 Akui setiap usaha  
 Jika layak dipelajari, maka layak pula dirayakan 
 
H. KEGIATAN PEMBELAJARAN  
 
1. Kegiatan Pendahuluan 
 
a. Peserta didik berdoa sebelum memulai pelajaran dipimpin oleh ketua kelas. 
b. Peserta didik merespon salam dari guru. 
c. Peserta didik merespon pertanyaan dari guru tentang keadaan dan kehadiran  
d. Peserta didik merespon pertanyaan dari guru tentang pembelajaran yang 
telah mereka terima sebelumnya. 
e. Peserta didik diberikan apersepsi tentang pembelajaran yang akan mereka 
terima. 
f. Peserta didik menerima informasi kompetensi, materi, tujuan, manfaat, dan 
langkah pembelajaran yang akan dilaksanakan.  
2. Kegiatan Inti 
 
TUMBUHKAN  
 Guru mencipatakan suasana belajar yang senyaman mungkin buat peserta 
didik. Guru meminta siswa untuk menata meja belajar mereka sesuai yang 
mereka inginkan.  
 Guru memutar musik instrumental dengan suara yang tidak terlalu keras 
namun tetap terdengar oleh peserta didik untuk membuat siswa merasa rileks 
dan diputar selama proses pembelajaran. 
 Peserta didik diminta sejenak untuk menikmati musik yang diputar 
 
     ALAMI 
 Peserta didik ditanya tentang tempat wisata atau tempat yang berkesan yang 
pernah mereka kunjungi. Mereka diminta untuk mendeskripsikannya sesuai 
yang dia tau/ingat.  
 Peserta didik bertanya jawab tentang tempat yang mereka pernah atau yang 
ingin mereka kunjungi secara berpasangan dengan teman semeja.  
  
 Peserta didik melihat tayangan slide berisi foto – foto yang menampilkan 
keindahan salah satu objek wisata yang ada di Indonesia; Kuta Beach. Secara 
berkelompok dengan masing masing 4 orang, mereka diminta untuk 
menganalisa dengan menuliskan yang mereka tau tentang objek wisata 
tersebut.  
 Guru menanyakan ke masing masing kelompok tentang hasil analisa yang 
telah mereka lakukan 
 Dengan bimbingan dan arahan guru, peserta didik mengidentifikasi contoh 
text tersebut yang meliputi fungsi sosial, struktur teks, dan unsur kebahasaan 
dalam slide yang dipertontonkan 
 
NAMAI 
 Peserta didik dibagikan handout.Mereka diberikan waktu 5 menit untuk 
melihat lihat isi handout tersebut.  
 Disediakan sebuah teks deskriptif rumpang tentang suatu tempat, peserta 
didik diminta untuk mengisinya dengan kata kerja present yang tepat. 
 Disediakan beberapa kata acak, peserta didik diminta untuk mengurutkannya 
menjadi kalimat yang padu dan membentuk makna.  
 Disediakan gambar gambar suatu tempat, peserta didik diminta untuk 
menuliskan minimal dua kalimat deskriptif untuk masing masing gambar.  
 Peserta didik bersama dengan guru mendiskusikan hasil pekerjaan yang telah 
mereka selesaikan serta menjelaskan letak kesalahan para peserta didik. 
 Guru menjawab pertanyaan apabila ada murid yang masih kesulitan serta 
memberikan masukan.  
 Guru memberi kesempatan kepada peserta didik yang bersedia untuk maju 
ke depan dan menanyakan kembali materi yang telah mereka dapatkan 
selama menjalani proses belajar mengajar dan menjanjikan di akhir proses 
belajar mengajar pada hari itu akan dikasih hadiah bagi yang mau maju ke 
depan dan benar dalam menjawab.  
 
  
DEMONSTRASIKAN 
 Peserta didik diminta untuk membuat deskriptif text tentang tempat yang 
pernah mereka kunjungi dan mereka diminta untuk mencari di internet 
gambar/foto tempat tersebut. Peserta didik dibebaskan untuk 
mengerjakannya dimana mereka mau. Mereka bisa mengerjakan di bawah 
pohon, di pelataran masjid, di kelas sambil duduk dan mendengarkan music, 
di kantin, dsb nya. Namun mengumpulkannya tetap tepat waktu.  
 Peserta didik menunjukkan hasil kerjaan mereka kepada guru  
ULANGI 
 
 Peserta didik menerima umpan balik dan/atau penguatan (isi, fungsi sosial, 
struktur, dan unsur kebahasaan teks) dari guru tentang pekerjaan mereka. 
 Peserta didik juga diterangkan kembali hal hal yang belum mereka pahami 
sampai mereka benar benar paham 
RAYAKAN 
 Guru memberikan hadiah dan pujian kepada peserta didik yang berani maju 
dan benar dalam menjawab 
 Guru meminta peserta didik untuk memberikan tepuk tangan kepada teman 
mereka yang berhasil menjawab pertanyaan dari guru dengan benar dan 
tepat. 
 Dengan arahan guru, peserta didik merayakan keberhasilan pembelajaran 
dengan menyanyi, beryel yel bersama.  
 
3. Kegiatan Penutup 
 
a. Guru dan siswa menyimpulkan materi pembelajaran yang telah dilaksanakan 
b. Guru berpamitan kepada peserta didik  
c. Penutup  
 
 
 
  
I. SUMBER BELAJAR 
 
1. Widiati, Utami et al. 2008. Contextual Teaching and Learning Bahasa Inggris: 
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Pusat Perbukuan, Departemen Pendidikan Nasional 
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Grade VIII. Jakarta: Pusat Pebukuan Dinas Pendidikan Nasional. 
 
J. PENILAIAN 
 
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
1. Menulis teks essai dalam 
bentuk descriptive 
Tes tulis 
 
 
 
Essay 
 
 
 
 
1. Put the photo of a place you have 
ever visited in the box below and 
write down the descriptive text in 
the next page 
 
a. Instrumen: 
Make a paragraph about a place you ever visited 
 
b. Pedoman Penilaian 
 
Nilai maksimal = 100 
Nilai perolehan =  Content + Organization +Vocabulary + Language Use + 
Mechanism 
 
c. Rubrik Penilaian 
Diambil dari rubrik penilaian dari Jacob et.al dalam Weigle (2002), terlampir. 
 
Element Score 
Content 30 
Organization 20 
Vocabulary 20 
Language Use 25 
Mechanism 5 
 
 
 
  
 
 
Standard of each element: 
 
 
 
 
 
 
 
 
 
 
 
 
Mengetahui 
Guru Mata Pelajaran                           Mahasiswa 
 
   
 
 
................................                                                                  .......................................... 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Score Categorization 
87.5 – 100 Excellent 
75 – 87.4 Very Good 
62.5 – 74.9 Good 
50 – 62.4 Fair 
37.5 – 49.9 Poor 
25 -37.4 Very Poor 
  
I. Put the correct forms of the verbs in the Simple Present Tense. Number 1 is 
done for you. 
1. Paris 1) (to be) is the capital city of France. It is one of the most beautiful cities 
in the world. It is also one of the world's most crowded cities. Lovely gardens 
and parks 2) (to be) … found throughout Paris. At night, many palaces and 
statues are lit up. For this reason, Paris is often called the City of Light. Every 
year, millions of people 3) (visit)…  Paris. The most popular place to visit is the 
Eiffel Tower. This huge structure 4) (have) … become the symbol of Paris. 
There 5) (to be) … one of the world's largest art museums called The Louvre 
which draws many visitors. The Cathedral of Notre Dame, a famous church, is 
another favorite place to visit. 
2. Jatim Park is one of the most famous tourism objects in Indonesia. It is located at 
Jl. Kartika 2 Batu, East Java. There 1) (to be) … at least 36 kinds of facilities 
which 2) (attract)  …  them and give new knowledge. There 3) (to be) …  also an 
interesting view of ‘Galeri Nusantara’ area. There 4) (to be) … ‘Taman Sejarah’ 
area, which 5) (consist) … of miniature temple in East Java like Sumberawan 
temple, customhouse of Kiai Hasan Besari Ponorogo and Sumberawan Statue.  
 
 
 
 
 
  
 
II. Arrange the words below into good sentences. Number 1 is the example. 
 
1. has – Borobudur - many – statues – beautiful. 
Borobudur has many beautiful statues. 
2. for – famous – Solo – is – its – food – delicious. 
 
3. big – Parang Tritis – sometimes – waves – has. 
 
4. of – colorful – lampions – Taman Pelangi – full – is. 
 
5. Ramayana – Prambanan – is - dance – traditional – in – Temple – a. 
 
6. are – many – there – foreign – Bali – tourists – in. 
 
7. Indrayanti – the - Yogyakarta – most – beach – in – beautiful. 
 
8. wild – has – animals – Zoo – a lot of – Gembira Loka. 
 
9. is - located - in - Malioboro -Yogyakarta 
 
10.  Island – the – famous – is – most – destination – Indonesia – in – 
Komodo. 
 
 
 
 
  
III. Describe the Pictures by writing at least two sentences. 
 
1 
 
 
 Monas is the landmark of Indonesia 
 
 
 
 
 ……………………………………….. 
2 
 
 
 ………………………………………. 
 
 
 
 ………………………………………. 
 
 
 
3 
 
 
 ………………………………………. 
 
 
 
 ………………………………………. 
 
4 
 
 
 ………………………………………. 
 
 
 
 ………………………………………. 
 
5 
 
 
 ………………………………………. 
 
 
 
 ………………………………………. 
 
 
  
Instruction: Put the photo of a place you have ever visited in the box below and 
write down the descriptive text in the next page 
 
1. Photo 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Put your picture here 
  
2. Descriptive Text 
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OBSERVATION CHECKLIST 
Date : 30 October 2014 
Time : 07.00 
Place : Class VIII A SMP N 5 Sleman 
Check each item in the column that most clearly represents your observation. 
No Observation Items Yes No Notes 
 The Teaching and Learning Process of 
Writing 
   
A. Pre-Teaching    
1. The researcher greets the students. √   
2. The students respond to the greetings. √   
3. The researcher leads a prayer. √   
4. 
The researcher checks the students’ 
attendance. 
√   
5. The students are ready to learn the material 
 √ Many of them still 
outside of the 
classroom 
6. 
The students are informed about the 
objectives of the lesson. 
√   
7. 
The students are introduced to the text that 
will be learned. 
√   
8. 
The students are introduced to the Quantum 
Learning Strategy. 
V   
9. 
The students are shown the application of 
Quantum Learning Strategy in the teaching 
learning process 
√   
10. 
The students are explained the benefit of the 
day lesson for themselves ( AMBAK) 
√   
11. 
The students pay attention to the researcher’s 
explanation. 
 √  
12. The students are asked to re – arrange the √   
condition of the classroom 
13. The researcher motivates the students √   
14. The researcher prepares the equipment for 
teaching English using QL strategy (Speaker, 
LCD, laptop) 
√   
B. While-Teaching    
1. 
The researcher introduces the topic and 
writes it on the whiteboard 
 √ Just explain 
2. 
The students are invited to study outside the 
classroom 
 √  
3. 
The teacher stimulates the students’ 
background knowledge before going to the 
topic. 
√   
4. 
The students are stimulated to brainstorm 
their ideas related to the topic. 
√   
5. The students give their ideas.  √  
6. The researcher plays instrumental music  √  
7. The students ask questions related to the 
material.  
 √  
8. The students pay attention to the teacher’s 
explanation. 
 √  
9. The researcher implements the Quantum 
Learning Design 
√   
10. The researcher implements the Quantum 
Learning Principles 
√   
11. The researcher gives the students some 
exercises. 
√   
12. The teacher spreads worksheets for the 
students.  
 √  
13. The students open their dictionaries when 
they find difficult words. 
 √  
14. The researcher moves around the class to see √   
the students’ progress 
15. The students are motivated in doing the 
writing task given by the teacher. 
 √  
16. The teacher guides the students in every 
stage of writing process. 
 √  
17. The researcher gifts feedback to the students’ 
writing 
√   
 
C. 
 
Post-Teaching 
   
1. The researcher summarizes and encourages 
the students to reflect on the lesson. 
√   
2. The researcher previews on the upcoming 
materials. 
√   
3. The researcher gives reward to the students 
who can answer the questions. 
 √  
3. The researcher leads a prayer.  √  
4. The researcher says goodbye to the students. √   
D. Classroom Situation    
1. The students are active during the teaching 
and learning process. 
 √  
2. The students show enthusiasm during the 
teaching and learning process. 
 √  
3. The students ask the researcher when they 
find difficulties. 
 √  
4. The researcher answers the questions 
carefully and satisfactorily. 
√   
5. The researcher’s instruction is clear. √   
6. The researcher has a good time management. √   
7. The researcher can manage the class well. √   
 
 
OBSERVATION CHECKLIST 
Date : 1 November 2014 
Time : 09.15 
Place : Class VIII A SMP N 5 Sleman 
Check each item in the column that most clearly represents your observation. 
No Observation Items Yes No Notes 
 The Teaching and Learning Process of 
Writing 
   
A. Pre-Teaching    
1. The researcher greets the students. √   
2. The students respond to the greetings. √   
3. The researcher leads a prayer. √   
4. 
The researcher checks the students’ 
attendance. 
√   
5. The students are ready to learn the material √   
6. 
The students are informed about the 
objectives of the lesson. 
√   
7. 
The students are introduced to the text that 
will be learned. 
 √  
8. 
The students are introduced to the Quantum 
Learning Strategy. 
 √  
9. 
The students are shown the application of 
Quantum Learning Strategy in the teaching 
learning process 
 √  
10. 
The students are explained the benefit of the 
day lesson for themselves ( AMBAK) 
√   
11. 
The students pay attention to the researcher’s 
explanation. 
 √  
12. The students are asked to re – arrange the 
condition of the classroom 
 √  
13. The researcher motivates the students √   
14. The researcher prepares the equipment for 
teaching English using QL strategy (Speaker, 
LCD, laptop) 
√   
B. While-Teaching    
1. 
The researcher introduces the topic and writes 
it on the whiteboard 
 √  
2. 
The students are invited to study outside the 
classroom 
 √  
3. 
The teacher stimulates the students’ 
background knowledge before going to the 
topic. 
√   
4. 
The students are stimulated to brainstorm 
their ideas related to the topic. 
√   
5. The students give their ideas. √   
6. The researcher plays instrumental music  √  
7. The students ask questions related to the 
material.  
 √  
8. The students pay attention to the teacher’s 
explanation. 
 √  
9. The researcher implements the Quantum 
Learning Design 
√   
10. The researcher implements the Quantum 
Learning Principles 
√   
11. The researcher gives the students some 
exercises. 
√   
12. The teacher spreads worksheets for the 
students.  
√   
13. The students open their dictionaries when 
they find difficult words. 
 √  
14. The researcher moves around the class to see 
the students’ progress 
√   
15. The students are motivated in doing the 
writing task given by the teacher. 
 √  
16. The teacher guides the students in every stage 
of writing process. 
 √  
17. The researcher gifts feedback to the students’ 
writing 
√   
 
C. 
 
Post-Teaching 
   
1. The researcher summarizes and encourages 
the students to reflect on the lesson. 
√   
2. The researcher previews on the upcoming 
materials. 
√   
3. The researcher gives reward to the students 
who can answer the questions. 
 √  
3. The researcher leads a prayer.  √  
4. The researcher says goodbye to the students. √   
D. Classroom Situation    
1. The students are active during the teaching 
and learning process. 
 √  
2. The students show enthusiasm during the 
teaching and learning process. 
 √  
3. The students ask the researcher when they 
find difficulties. 
 √  
4. The researcher answers the questions 
carefully and satisfactorily. 
√   
5. The researcher’s instruction is clear. √   
6. The researcher has a good time management. √   
7. The researcher can manage the class well. √   
 
 
 
OBSERVATION CHECKLIST 
Date : 5 November 2014 
Time : 07.00 
Place : Class VIII A SMP N 5 Sleman 
Check each item in the column that most clearly represents your observation. 
No Observation Items Yes No Notes 
 The Teaching and Learning Process of 
Writing 
   
A. Pre-Teaching    
1. The researcher greets the students. √   
2. The students respond to the greetings. √   
3. The researcher leads a prayer. √   
4. 
The researcher checks the students’ 
attendance. 
√   
5. The students are ready to learn the material √   
6. 
The students are informed about the 
objectives of the lesson. 
 √  
7. 
The students are introduced to the text that 
will be learned. 
 √  
8. 
The students are introduced to the Quantum 
Learning Strategy. 
 √  
9. 
The students are shown the application of 
Quantum Learning Strategy in the teaching 
learning process 
 √  
10. 
The students are explained the benefit of the 
day lesson for themselves ( AMBAK) 
√   
11. 
The students pay attention to the researcher’s 
explanation. 
 √  
12. The students are asked to re – arrange the 
condition of the classroom 
 √  
13. The researcher motivates the students √   
14. The researcher prepares the equipment for 
teaching English using QL strategy (Speaker, 
LCD, laptop) 
√   
B. While-Teaching    
1. 
The researcher introduces the topic and writes 
it on the whiteboard 
 √  
2. 
The students are invited to study outside the 
classroom 
 √  
3. 
The teacher stimulates the students’ 
background knowledge before going to the 
topic. 
√   
4. 
The students are stimulated to brainstorm 
their ideas related to the topic. 
√   
5. The students give their ideas. √   
6. The researcher plays instrumental music  √  
7. The students ask questions related to the 
material.  
 √  
8. The students pay attention to the teacher’s 
explanation. 
√   
9. The researcher implements the Quantum 
Learning Design 
√   
10. The researcher implements the Quantum 
Learning Principles 
√   
11. The researcher gives the students some 
exercises. 
√   
12. The teacher spreads worksheets for the 
students.  
√   
13. The students open their dictionaries when 
they find difficult words. 
 √  
14. The researcher moves around the class to see 
the students’ progress 
√   
15. The students are motivated in doing the 
writing task given by the teacher. 
√   
16. The teacher guides the students in every stage 
of writing process. 
√   
17. The researcher gifts feedback to the students’ 
writing 
√   
 
C. 
 
Post-Teaching 
   
1. The researcher summarizes and encourages 
the students to reflect on the lesson. 
√   
2. The researcher previews on the upcoming 
materials. 
√   
3. The researcher gives reward to the students 
who can answer the questions. 
 √  
3. The researcher leads a prayer.  √  
4. The researcher says goodbye to the students. √   
D. Classroom Situation    
1. The students are active during the teaching 
and learning process. 
 √  
2. The students show enthusiasm during the 
teaching and learning process. 
 √  
3. The students ask the researcher when they 
find difficulties. 
 √  
4. The researcher answers the questions 
carefully and satisfactorily. 
√   
5. The researcher’s instruction is clear. √   
6. The researcher has a good time management. √   
7. The researcher can manage the class well. √   
 
 
 
OBSERVATION CHECKLIST 
Date : 6 November 2014 
Time : 07.00 
Place : Class VIII A SMP N 5 Sleman 
Check each item in the column that most clearly represents your observation. 
No Observation Items Yes No Notes 
 The Teaching and Learning Process of 
Writing 
   
A. Pre-Teaching    
1. The researcher greets the students. √   
2. The students respond to the greetings. √   
3. The researcher leads a prayer. √   
4. 
The researcher checks the students’ 
attendance. 
√   
5. The students are ready to learn the material √   
6. 
The students are informed about the 
objectives of the lesson. 
√   
7. 
The students are introduced to the text that 
will be learned. 
√   
8. 
The students are introduced to the Quantum 
Learning Strategy. 
 √  
9. 
The students are shown the application of 
Quantum Learning Strategy in the teaching 
learning process 
 √  
10. 
The students are explained the benefit of the 
day lesson for themselves ( AMBAK) 
√   
11. 
The students pay attention to the researcher’s 
explanation. 
√   
12. The students are asked to re – arrange the 
condition of the classroom 
 √  
13. The researcher motivates the students √   
14. The researcher prepares the equipment for 
teaching English using QL strategy (Speaker, 
LCD, laptop) 
√   
B. While-Teaching    
1. 
The researcher introduces the topic and writes 
it on the whiteboard 
√   
2. 
The students are invited to study outside the 
classroom 
 √  
3. 
The teacher stimulates the students’ 
background knowledge before going to the 
topic. 
√   
4. 
The students are stimulated to brainstorm 
their ideas related to the topic. 
√   
5. The students give their ideas. √   
6. The researcher plays instrumental music √   
7. The students ask questions related to the 
material.  
 √  
8. The students pay attention to the teacher’s 
explanation. 
√   
9. The researcher implements the Quantum 
Learning Design 
√   
10. The researcher implements the Quantum 
Learning Principles 
√   
11. The researcher gives the students some 
exercises. 
√   
12. The teacher spreads worksheets for the 
students.  
 √  
13. The students open their dictionaries when 
they find difficult words. 
√   
14. The researcher moves around the class to see 
the students’ progress 
√   
15. The students are motivated in doing the 
writing task given by the teacher. 
√   
16. The teacher guides the students in every stage 
of writing process. 
 √  
17. The researcher gifts feedback to the students’ 
writing 
√   
 
C. 
 
Post-Teaching 
   
1. The researcher summarizes and encourages 
the students to reflect on the lesson. 
√   
2. The researcher previews on the upcoming 
materials. 
√   
3. The researcher gives reward to the students 
who can answer the questions. 
 √  
3. The researcher leads a prayer.  √  
4. The researcher says goodbye to the students. √   
D. Classroom Situation    
1. The students are active during the teaching 
and learning process. 
 √  
2. The students show enthusiasm during the 
teaching and learning process. 
 √  
3. The students ask the researcher when they 
find difficulties. 
 √  
4. The researcher answers the questions 
carefully and satisfactorily. 
√   
5. The researcher’s instruction is clear. √   
6. The researcher has a good time management. √   
7. The researcher can manage the class well. √   
 
 
 
OBSERVATION CHECKLIST 
Date : 8 November 2014 
Time : 09.15 
Place : Class VIII A SMP N 5 Sleman 
Check each item in the column that most clearly represents your observation. 
No Observation Items Yes No Notes 
 The Teaching and Learning Process of 
Writing 
   
A. Pre-Teaching    
1. The researcher greets the students. √   
2. The students respond to the greetings. √   
3. The researcher leads a prayer. √   
4. 
The researcher checks the students’ 
attendance. 
√   
5. The students are ready to learn the material √   
6. 
The students are informed about the 
objectives of the lesson. 
√   
7. 
The students are introduced to the text that 
will be learned. 
 √  
8. 
The students are introduced to the Quantum 
Learning Strategy. 
 √  
9. 
The students are shown the application of 
Quantum Learning Strategy in the teaching 
learning process 
 √  
10. 
The students are explained the benefit of the 
day lesson for themselves ( AMBAK) 
√   
11. 
The students pay attention to the researcher’s 
explanation. 
√   
12. The students are asked to re – arrange the 
condition of the classroom 
 √  
13. The researcher motivates the students √   
14. The researcher prepares the equipment for 
teaching English using QL strategy (Speaker, 
LCD, laptop) 
√   
B. While-Teaching    
1. 
The researcher introduces the topic and writes 
it on the whiteboard 
 √  
2. 
The students are invited to study outside the 
classroom 
 √  
3. 
The teacher stimulates the students’ 
background knowledge before going to the 
topic. 
√   
4. 
The students are stimulated to brainstorm 
their ideas related to the topic. 
√   
5. The students give their ideas. √   
6. The researcher plays instrumental music √   
7. The students ask questions related to the 
material.  
 √  
8. The students pay attention to the teacher’s 
explanation. 
√   
9. The researcher implements the Quantum 
Learning Design 
√   
10. The researcher implements the Quantum 
Learning Principles 
√   
11. The researcher gives the students some 
exercises. 
√   
12. The teacher spreads worksheets for the 
students.  
√   
13. The students open their dictionaries when 
they find difficult words. 
√   
14. The researcher moves around the class to see 
the students’ progress 
√   
15. The students are motivated in doing the 
writing task given by the teacher. 
√   
16. The teacher guides the students in every stage 
of writing process. 
 √  
17. The researcher gifts feedback to the students’ 
writing 
√   
 
C. 
 
Post-Teaching 
   
1. The researcher summarizes and encourages 
the students to reflect on the lesson. 
√   
2. The researcher previews on the upcoming 
materials. 
√   
3. The researcher gives reward to the students 
who can answer the questions. 
 √  
3. The researcher leads a prayer.  √  
4. The researcher says goodbye to the students. √   
D. Classroom Situation    
1. The students are active during the teaching 
and learning process. 
 √  
2. The students show enthusiasm during the 
teaching and learning process. 
 √  
3. The students ask the researcher when they 
find difficulties. 
 √  
4. The researcher answers the questions 
carefully and satisfactorily. 
√   
5. The researcher’s instruction is clear. √   
6. The researcher has a good time management. √   
7. The researcher can manage the class well. √   
 
 
 
OBSERVATION CHECKLIST 
Date : 12 November 2014 
Time : 07.00 
Place : Class VIII A SMP N 5 Sleman 
Check each item in the column that most clearly represents your observation. 
No Observation Items Yes No Notes 
 The Teaching and Learning Process of 
Writing 
   
A. Pre-Teaching    
1. The researcher greets the students. √   
2. The students respond to the greetings. √   
3. The researcher leads a prayer. √   
4. 
The researcher checks the students’ 
attendance. 
√   
5. The students are ready to learn the material √   
6. 
The students are informed about the 
objectives of the lesson. 
√   
7. 
The students are introduced to the text that 
will be learned. 
 √  
8. 
The students are introduced to the Quantum 
Learning Strategy. 
 √  
9. 
The students are shown the application of 
Quantum Learning Strategy in the teaching 
learning process 
 √  
10. 
The students are explained the benefit of the 
day lesson for themselves ( AMBAK) 
√   
11. 
The students pay attention to the researcher’s 
explanation. 
√   
12. The students are asked to re – arrange the 
condition of the classroom 
 √  
13. The researcher motivates the students √   
14. The researcher prepares the equipment for 
teaching English using QL strategy (Speaker, 
LCD, laptop) 
√   
B. While-Teaching    
1. 
The researcher introduces the topic and writes 
it on the whiteboard 
 √  
2. 
The students are invited to study outside the 
classroom 
√   
3. 
The teacher stimulates the students’ 
background knowledge before going to the 
topic. 
√   
4. 
The students are stimulated to brainstorm 
their ideas related to the topic. 
√   
5. The students give their ideas. √   
6. The researcher plays instrumental music √   
7. The students ask questions related to the 
material.  
√   
8. The students pay attention to the teacher’s 
explanation. 
√   
9. The researcher implements the Quantum 
Learning Design 
√   
10. The researcher implements the Quantum 
Learning Principles 
√   
11. The researcher gives the students some 
exercises. 
√   
12. The teacher spreads worksheets for the 
students.  
√   
13. The students open their dictionaries when 
they find difficult words. 
√   
14. The researcher moves around the class to see 
the students’ progress 
√   
15. The students are motivated in doing the 
writing task given by the teacher. 
√   
16. The teacher guides the students in every stage 
of writing process. 
 √  
17. The researcher gifts feedback to the students’ 
writing 
√   
 
C. 
 
Post-Teaching 
   
1. The researcher summarizes and encourages 
the students to reflect on the lesson. 
√   
2. The researcher previews on the upcoming 
materials. 
√   
3. The researcher gives reward to the students 
who can answer the questions. 
 √  
3. The researcher leads a prayer.  √  
4. The researcher says goodbye to the students. √   
D. Classroom Situation    
1. The students are active during the teaching 
and learning process. 
 √  
2. The students show enthusiasm during the 
teaching and learning process. 
 √  
3. The students ask the researcher when they 
find difficulties. 
 √  
4. The researcher answers the questions 
carefully and satisfactorily. 
√   
5. The researcher’s instruction is clear. √   
6. The researcher has a good time management. √   
7. The researcher can manage the class well. √   
 
SCORING RUBRIC 
 
Aspect of Writing Level Score Criteria 
Content 
Excellent to Very Good 30-27 
Knowledgeable, substantive, thorough development of thesis, relevant to 
assigned topic 
Good to Average 26-22 
Some knowledge of subject, adequate range, limited development of thesis, 
mostly relevant to topic, but lacks of detail 
Fair to Poor 21-17 
Limited knowledge of subject, little substance, inadequate development of 
topic 
Very Poor 16-13 
Does not show knowledge of subject, non substantive, not pertinent, not 
enough to evaluate 
Organization 
Excellent to Very Good 20-18 
Fluent expressions, ideas clearly stated/supported, succinct, well-organized, 
logical sequencing, cohesive 
Good to Average 17-14 
Somewhat choppy, loosely organized but main ideas stand out, limited 
support, logical but incomplete sequencing 
Fair to Poor 13-10 Ideas confused or disconnected, lacks logical sequencing and development 
Very Poor 9-7 Does not communicate, no organization, not enough to evaluate 
Vocabulary 
Excellent to Very Good 20-18 
Sophisticated range, effective words/idiom choice and usage, word form 
mastery, appropriate register 
Good to Average 17-14 
Adequate range, occasional errors of words/idiom form, choice, usage, but 
meaning not obscured 
Fair to Poor 13-10 
Limited range, frequent errors of words/idiom form choices/usage, meaning 
confused or obscured 
Very Poor 9-7 
Essentially translation, little knowledge of English vocabulary, idioms, word 
form, not enough to evaluate 
Language Use 
Excellent to Very Good 25-22 
Effective complex construction, few error of agreement, tense, number, word 
order/function, articles, pronouns, prepositions, but meaning seldom 
obscured 
Good to Average 21-18 
Effective but simple construction, minor problem in complex construction, 
several errors of agreement, tense, number, word order/function, articles, 
pronoun, preposition, but meaning seldom obscured 
Fair to Poor 17-11 
Major patterns in simple/complex construction, frequent error of negation, 
agreement, tense, number, word order/function, articles, pronoun, 
preposition and/or fragments, run on, deletions 
Very Poor 10-5 
Virtually no mastery of sentence construction rules, dominated by errors 
does not communicate, not enough to evaluate 
Mechanics 
Excellent to Very Good 5 
Demonstrate mastery of convention, few errors of spelling, punctuation, 
capitalization, paragraphing 
Good to Average 4 
Occasional errors of spelling, punctuation, capitalization, paragraphing but 
meaning not obscured 
Fair to Poor 3 
Occasional errors of spelling, punctuation, capitalization, paragraphing, poor 
hand writing, meaning confused or obscured 
Very Poor 2 
No mastery of convention, dominated by errors of spelling, punctuation, 
capitalization, paragraphing, hand writing illegible 
Aspect of Writing Level Score Criteria 
Content 
Excellent to Very Good 30-27 
Knowledgeable, substantive, thorough development of thesis, relevant to 
assigned topic 
Good to Average 26-22 
Some knowledge of subject, adequate range, limited development of thesis, 
mostly relevant to topic, but lacks of detail 
Fair to Poor 21-17 
Limited knowledge of subject, little substance, inadequate development of 
topic 
Very Poor 16-13 
Does not show knowledge of subject, non substantive, not pertinent, not 
enough to evaluate 
Organization 
Excellent to Very Good 20-18 
Fluent expressions, ideas clearly stated/supported, succinct, well-organized, 
logical sequencing, cohesive 
Good to Average 17-14 
Somewhat choppy, loosely organized but main ideas stand out, limited 
support, logical but incomplete sequencing 
Fair to Poor 13-10 Ideas confused or disconnected, lacks logical sequencing and development 
Very Poor 9-7 Does not communicate, no organization, not enough to evaluate 
Vocabulary 
Excellent to Very Good 20-18 
Sophisticated range, effective words/idiom choice and usage, word form 
mastery, appropriate register 
Good to Average 17-14 
Adequate range, occasional errors of words/idiom form, choice, usage, but 
meaning not obscured 
Fair to Poor 13-10 
Limited range, frequent errors of words/idiom form choices/usage, meaning 
confused or obscured 
Very Poor 9-7 
Essentially translation, little knowledge of English vocabulary, idioms, word 
form, not enough to evaluate 
Language Use 
Excellent to Very Good 25-22 
Effective complex construction, few error of agreement, tense, number, word 
order/function, articles, pronouns, prepositions, but meaning seldom 
obscured 
Good to Average 21-18 
Effective but simple construction, minor problem in complex construction, 
several errors of agreement, tense, number, word order/function, articles, 
pronoun, preposition, but meaning seldom obscured 
Fair to Poor 17-11 Major patterns in simple/complex construction, frequent error of negation, 
  
 
 
 
 
*Jacobs et al.’s Scoring Rubric on Writing 
 
agreement, tense, number, word order/function, articles, pronoun, 
preposition and/or fragments, run on, deletions 
Very Poor 10-5 
Virtually no mastery of sentence construction rules, dominated by errors 
does not communicate, not enough to evaluate 
Mechanics 
Excellent to Very Good 5 
Demonstrate mastery of convention, few errors of spelling, punctuation, 
capitalization, paragraphing 
Good to Average 4 
Occasional errors of spelling, punctuation, capitalization, paragraphing but 
meaning not obscured 
Fair to Poor 3 
Occasional errors of spelling, punctuation, capitalization, paragraphing, poor 
hand writing, meaning confused or obscured 
Very Poor 2 
No mastery of convention, dominated by errors of spelling, punctuation, 
capitalization, paragraphing, hand writing illegible 
The Result of Students’ Writing in Content 
No Name Pretest Cycle 1 Cycle2 
R1 R2 R1 R2 R1 R2 
1 Addis Nuraini 21 23 26 27 26 26 
2 Agusti Sabta Riyandani 21 23 19 21 17 21 
3 Akbar Trihana Juwita Saputu 22 23 17 17 17 18 
4 Anief Darmawan 22 24 17 18 26 28 
5 Annisa Nur Rahmawati 25 26 28 29 28 29 
6 Aryani Wulandari 23 26 17 18 16 16 
7 Bangkit Sudarmadi 17 20 23 25 24 23 
8 Dyah Swasti 17 17 26 28 25 27 
9 Fauziah Rahma Pradanti 17 17 28 29 24 27 
 10 Ganef Taufiq Ichwannusova 17 18 16 17 16 17 
11 Ilham Fahrurozy 17 19 21 23 23 26 
12 Indah Tri Martina 21 24 27 28 22 24 
13 Irmala Yulia Widyantari 19 21 27 28 26 27 
14 Lia Dwi Rahmawati 17 18 27 27 26 27 
15 Lia Wulan Suryandari 20 21 22 24 23 25 
16 Lutfi Nurhidayat 17 17 17 17 25 22 
17 Mareta Indah Damayanti 17 18 22 24 23 25 
18 Mayliana Ariyani Safitri 22 25 26 28 28 29 
19 Muhammad Rossi Dimas F. 22 24 17 17 17 17 
20 Oktavia Ningrum 20 23 25 23 25 26 
21 Rahmat Rizki 17 17 17 18 17 21 
22 Rama Gumilang 22 25 21 22 22 24 
23 Ratu Rifat Dhea Syafira 22 24 21 22 27 28 
24 Rayhan Lutfi Mela 25 27 21 23 22 23 
25 Ridwan Kuncoro Manik 15 17 26 28 15 17 
26 Saskia Dean Putri 26 27 25 26 27 29 
27 Sekar Ayu Prastika 25 27 25 26 27 28 
28 Shafa Sannishara 25 27 26 27 27 28 
29 Taufiq Hidayanto       
30 Tomi Galih Saputra 17 19 17 17 24 23 
31 Tri Gunarto 17 17 15 17 15 17 
32 Triana Sulis Tya Ningsih 25 23 26 27 20 21 
33 Wuni Nurhidayah 20 23 27 27 24 26 
Mean Score 20.31 21.88 22.34 23.38 22.63 23.91 
 21.10 22.86 23.27 
 
 
 
 
 
 
 
 
The Result of Students’ Writing in Organization 
No Name Pretest Cycle 1 Cycle2 
R1 R2 R1 R2 R1 R2 
1 Addis Nuraini 11 13 14 17 15 17 
2 Agusti Sabta Riyandani 12 14 12 13 12 13 
3 Akbar Trihana Juwita Saputu 16 17 10 13 10 13 
4 Anief Darmawan 9 11 14 16 17 18 
5 Annisa Nur Rahmawati 17 17 18 17 18 19 
6 Aryani Wulandari 14 17 14 16 12 10 
7 Bangkit Sudarmadi 10 12 15 16 15 17 
8 Dyah Swasti 11 13 18 19 16 17 
9 Fauziah Rahma Pradanti 12 13 18 19 15 17 
 10 Ganef Taufiq Ichwannusova 10 12 12 12 13 15 
11 Ilham Fahrurozy 9 11 12 12 13 15 
12 Indah Tri Martina 10 10 17 18 17 17 
13 Irmala Yulia Widyantari 14 16 15 17 18 17 
14 Lia Dwi Rahmawati 9 11 17 16 16 17 
15 Lia Wulan Suryandari 12 14 18 18 15 17 
16 Lutfi Nurhidayat 9 10 12 14 17 18 
17 Mareta Indah Damayanti 9 10 14 13 14 16 
18 Mayliana Ariyani Safitri 15 17 15 16 20 18 
19 Muhammad Rossi Dimas F. 13 14 10 10 10 11 
20 Oktavia Ningrum 14 15 17 18   
21 Rahmat Rizki 14 16 10 13 12 13 
22 Rama Gumilang 11 13 16 17 15 17 
23 Ratu Rifat Dhea Syafira 10 13 10 11 17 17 
24 Rayhan Lutfi Mela 17 18 12 12 15 17 
25 Ridwan Kuncoro Manik 9 11 19 18 10 13 
26 Saskia Dean Putri 14 17 15 17 15 16 
27 Sekar Ayu Prastika 13 15 15 17 17 17 
28 Shafa Sannishara 13 14 13 14 16 16 
29 Taufiq Hidayanto       
30 Tomi Galih Saputra 9 10 11 13 15 17 
31 Tri Gunarto 10 11 12 14 10 13 
32 Triana Sulis Tya Ningsih 16 17 19 18 13 16 
33 Wuni Nurhidayah 14 15 17 18 17 17 
Mean Score 12.06 13.66 14.41 15.38 14.22 15.34 
 12.86 14.90 14.78 
 
 
 
 
 
 
 
 
The Result of Students’ Writing in Vocabulary 
No Name Pretest Cycle 1 Cycle2 
R1 R2 R1 R2 R1 R2 
1 Addis Nuraini 13 14 16 16 15 17 
2 Agusti Sabta Riyandani 9 11 12 13 12 13 
3 Akbar Trihana Juwita Saputu 15 17 13 16 14 16 
4 Anief Darmawan 15 17 15 16 17 19 
5 Annisa Nur Rahmawati 16 17 18 19 17 17 
6 Aryani Wulandari 12 14 16 17 13 13 
7 Bangkit Sudarmadi 9 10 15 17 13 16 
8 Dyah Swasti 9 11 17 18 17 17 
9 Fauziah Rahma Pradanti 10 11 18 17 17 17 
 10 Ganef Taufiq Ichwannusova 10 10 13 13 13 14 
11 Ilham Fahrurozy 10 12 13 15 13 15 
12 Indah Tri Martina 14 12 16 17 15 17 
13 Irmala Yulia Widyantari 10 13 18 17 19 18 
14 Lia Dwi Rahmawati 10 10 16 18 16 16 
15 Lia Wulan Suryandari 9 11 14 16 13 16 
16 Lutfi Nurhidayat 10 12 15 16 14 17 
17 Mareta Indah Damayanti 12 13 12 14 15 17 
18 Mayliana Ariyani Safitri 15 17 18 19 18 19 
19 Muhammad Rossi Dimas F. 14 16 13 15 17 17 
20 Oktavia Ningrum 15 17 16 18 16 17 
21 Rahmat Rizki 14 17 9 11 12 13 
22 Rama Gumilang 14 15 14 15 17 17 
23 Ratu Rifat Dhea Syafira 15 13 12 14 17 19 
24 Rayhan Lutfi Mela 15 17 13 15 16 18 
25 Ridwan Kuncoro Manik 14 15 17 18 13 13 
26 Saskia Dean Putri 17 18 16 14 18 18 
27 Sekar Ayu Prastika 15 17 16 14 17 19 
28 Shafa Sannishara 17 18 14 13 16 18 
29 Taufiq Hidayanto       
30 Tomi Galih Saputra 10 13 12 14 13 16 
31 Tri Gunarto 13 14 11 13 13 13 
32 Triana Sulis Tya Ningsih 13 12 15 17 19 21 
33 Wuni Nurhidayah 14 16 18 19 18 19 
Mean Score 12.75 14.06 14.72 15.75 15.41 16.63 
 13.41 15.24 16.02 
 
 
 
 
 
 
 
 
The Result of Students’ Writing in Language Use 
No Name Pretest Cycle 1 Cycle2 
R1 R2 R1 R2 R1 R2 
1 Addis Nuraini 14 16 17 18 17 18 
2 Agusti Sabta Riyandani 11 11 12 16 13 11 
3 Akbar Trihana Juwita Saputu 16 17 12 13 15 17 
4 Anief Darmawan 12 11 14 17 21 19 
5 Annisa Nur Rahmawati 18 21 20 21 24 21 
6 Aryani Wulandari 17 15 15 17 15 17 
7 Bangkit Sudarmadi 11 10 17 18 14 17 
8 Dyah Swasti 15 17 19 20 14 17 
9 Fauziah Rahma Pradanti 10 11 18 20 18 19 
 10 Ganef Taufiq Ichwannusova 11 13 12 15 13 15 
11 Ilham Fahrurozy 11 12 14 16 15 17 
12 Indah Tri Martina 11 12 18 17 17 17 
13 Irmala Yulia Widyantari 11 12 17 18 21 19 
14 Lia Dwi Rahmawati 11 12 18 16 15 17 
15 Lia Wulan Suryandari 11 11 15 18 17 17 
16 Lutfi Nurhidayat 11 11 16 17 17 15 
17 Mareta Indah Damayanti 11 12 15 17 15 18 
18 Mayliana Ariyani Safitri 14 17 17 19 21 24 
19 Muhammad Rossi Dimas F. 14 16 15 17 18 18 
20 Oktavia Ningrum 14 17 18 20 19 20 
21 Rahmat Rizki 11 13 10 13 13 11 
22 Rama Gumilang 11 13 11 13 15 17 
23 Ratu Rifat Dhea Syafira 15 17 11 12 17 19 
24 Rayhan Lutfi Mela 15 17 14 16 16 18 
25 Ridwan Kuncoro Manik 14 16 18 19 11 13 
26 Saskia Dean Putri 14 17 18 18 18 17 
27 Sekar Ayu Prastika 15 18 18 18 17 19 
28 Shafa Sannishara 18 19 17 17 18 19 
29 Taufiq Hidayanto       
30 Tomi Galih Saputra 12 14 12 14 14 17 
31 Tri Gunarto 11 14 14 14 11 13 
32 Triana Sulis Tya Ningsih 12 14 18 20 16 17 
33 Wuni Nurhidayah 12 13 23 21 17 19 
Mean Score 12.94 14.34 15.72 17.02 16.31 17.25 
 13.64 16.37 16.78 
 
 
 
 
 
 
 
 
The Result of Students’ Writing in Mechanics 
No Name Pretest Cycle 1 Cycle2 
R1 R2 R1 R2 R1 R2 
1 Addis Nuraini 4 4 4 4 4 4 
2 Agusti Sabta Riyandani 4 4 3 4 3 3 
3 Akbar Trihana Juwita Saputu 3 4 2 3 3 3 
4 Anief Darmawan 3 4 3 4 5 5 
5 Annisa Nur Rahmawati 5 4 4 4 4 4 
6 Aryani Wulandari 3 4 4 4 3 4 
7 Bangkit Sudarmadi 4 3 3 3 3 3 
8 Dyah Swasti 3 4 3 4 5 4 
9 Fauziah Rahma Pradanti 4 4 4 4 4 4 
 10 Ganef Taufiq Ichwannusova 3 3 3 3 3 3 
11 Ilham Fahrurozy 3 3 3 3 3 3 
12 Indah Tri Martina 3 3 4 4 4 4 
13 Irmala Yulia Widyantari 4 4 4 4 5 5 
14 Lia Dwi Rahmawati 3 3 5 5 4 4 
15 Lia Wulan Suryandari 3 4 5 5 3 4 
16 Lutfi Nurhidayat 3 4 4 4 4 4 
17 Mareta Indah Damayanti 3 4 3 4 4 3 
18 Mayliana Ariyani Safitri 4 3 3 4 4 5 
19 Muhammad Rossi Dimas F. 4 4 3 4 4 4 
20 Oktavia Ningrum 4 4 5 4 4 5 
21 Rahmat Rizki 3 3 2 3 3 3 
22 Rama Gumilang 3 3 3 3 3 3 
23 Ratu Rifat Dhea Syafira 4 3 2 3 4 4 
24 Rayhan Lutfi Mela 4 3 3 3 3 4 
25 Ridwan Kuncoro Manik 3 3 3 3 3 3 
26 Saskia Dean Putri 4 4 4 4 4 5 
27 Sekar Ayu Prastika 4 4 4 4 4 5 
28 Shafa Sannishara 4 4 3 4 4 4 
29 Taufiq Hidayanto       
30 Tomi Galih Saputra 3 3 3 3 3 3 
31 Tri Gunarto 3 3 2 3 3 3 
32 Triana Sulis Tya Ningsih 4 4 4 4 4 4 
33 Wuni Nurhidayah 3 4 4 4 4 3 
Mean Score 3.5 3.60 3.41 3.72 3.69 3.81 
 3.55 3.57 3.75 
 
 
 
 
 
 
 
 
The Graph of the Student’s writing Scores in the Five Aspects 
 
 
 
 
 
 
ACCUMULATED SCORE 
No Name 
Pretest Cycle 1 Cycle2 
R1 R2 Mean R1 R2 Mean R1 R2 Mean 
1 Addis Nuraini 63 70 66,5 77 82 79,5 77 82 79,5 
2 Agusti Sabta Riyandani 57 63 60 58 67 62,5 57 61 59 
3 Akbar Trihana Juwita 
Saputu 
72 78 75 54 62 58 59 67 63 
4 Anief Darmawan 61 67 64 63 71 67 86 89 87,5 
5 Annisa Nur Rahmawati 81 82 81,5 88 90 89 91 90 90,5 
6 Aryani Wulandari 69 76 72,5 73 72 72,5 59 60 59,5 
7 Bangkit Sudarmadi 51 55 53 73 79 76 69 76 72,5 
8 Dyah Swasti 55 62 58,5 83 89 86 77 82 79,5 
9 Fauziah Rahma Pradanti 53 56 54,5 86 89 87,5 78 84 81 
10 Ganef Taufiq Ichwannusova 51 56 53,5 56 60 58 58 64 61 
11 Ilham Fahrurozy 50 57 53,5 63 68 65,5 67 76 71,5 
12 Indah Tri Martina 59 61 60 82 84 83 75 79 77 
13 Irmala Yulia Widyantari 58 66 62 81 84 82,5 89 86 87,5 
14 Lia Dwi Rahmawati 50 54 52 83 82 82,5 77 81 79 
15 Lia Wulan Suryandari 55 61 58 74 81 77,5 71 79 75 
16 Lutfi Nurhidayat 50 54 52 64 68 66 77 76 76,5 
17 Mareta Indah Damayanti 52 57 54,5 66 72 69 71 79 75 
18 Mayliana Ariyani Safitri 70 79 74,5 79 86 82,5 91 95 93 
19 Muhammad Rossi Dimas F. 67 74 70,5 58 63 60,5 66 67 66,5 
20 Oktavia Ningrum 67 76 71,5 81 83 82 82 79 80,5 
21 Rahmat Rizki 59 66 62,5 48 58 53 57 61 59 
22 Rama Gumilang 61 69 65 65 70 67,5 72 78 75 
23 Ratu Rifat Dhea Syafira 66 70 68 56 62 59 82 87 84,5 
24 Rayhan Lutfi Mela 76 82 79 63 69 66 72 80 76 
25 Ridwan Kuncoro Manik 55 62 58,5 83 86 84,5 52 59 55,5 
26 Saskia Dean Putri 75 83 79 78 79 78,5 82 85 83,5 
27 Sekar Ayu Prastika 72 81 76,5 78 79 78,5 82 88 85 
28 Shafa Sannishara 77 82 79,5 73 75 74 81 85 83 
29 Taufiq Hidayanto          
30 Tomi Galih Saputra 51 59 55 55 61 58 69 76 72,5 
31 Tri Gunarto 54 59 56,5 54 61 57,5 52 59 55,5 
32 Triana Sulis Tya Ningsih 70 70 70 82 86 84 72 79 75,5 
33 Wuni Nurhidayah 63 71 67 89 89 89 80 84 82 
Mean Score 61.56 67.44 64.5 70.81 75.22 73.02 72.81 77.28 75.05 
 
NILAI  TERENDAH : 52   , TERTINGGI: 81,5 
Nilai Terendah Tertinggi 
Pre test 52 81,5 
Cycle 1 53 89 
Cycle 2 55,5 93 
 
 T-TEST PAIRS=pretest WITH posttest (PAIRED) 
  /CRITERIA=CI(.9500) 
  /MISSING=ANALYSIS. 
 
T-Test 
 
Notes 
Output Created 04-Aug-2015 22:24:25 
Comments  
Input Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
33 
Missing Value Handling Definition of Missing User defined missing values are treated 
as missing. 
Cases Used Statistics for each analysis are based on 
the cases with no missing or out-of-range 
data for any variable in the analysis. 
Syntax T-TEST PAIRS=pretest WITH posttest 
(PAIRED) 
  /CRITERIA=CI(.9500) 
  /MISSING=ANALYSIS. 
 
Resources Processor Time 00:00:00.234 
Elapsed Time 00:00:00.437 
 
 
[DataSet0]  
 
Paired Samples Statistics 
  Mean N Std. Deviation Std. Error Mean 
Pair 1 pretest 64.5000 32 9.32738 1.64886 
posttest 75.0469 32 10.36772 1.83277 
 
 
 
 
Paired Samples Correlations 
  N Correlation Sig. 
Pair 1 pretest & posttest 32 .347 .052 
 
 
Paired Samples Test 
  Paired Differences 
t df Sig. (2-tailed) 
  
Mean Std. Deviation Std. Error Mean 
95% Confidence Interval of the 
Difference 
  Lower Upper 
Pair 1 pretest - posttest -1.05469E1 11.28399 1.99475 -14.61519 -6.47856 -5.287 31 .000 
 
 
SAVE OUTFILE='E:\RISKAPUCCINO\Rasyid\T-Test.sav' 
  /COMPRESSED. 
 
The student writing on pre test (1) 
 
 The student writing on pre test (2) 
 
 The student writing in cycle I (1) 
 
 The student writing in cycle I (2) 
 
 The student writing in cycle II (1) 
 
 
 The student writing in cycle II (2) 
 
Arranging the chair into semi-circle 
 
 
Sticking motivational poster on the wall 
 
 
  
Playing music during TL process 
 
 
Using LCD projector to attract students’ attention 
 
 
The researcher is brainstorming the students 
 
 
The researcher is giving help to the group of students 
 
 
The students are doing exercise 
 
 
 
The student is raising the hand to ask the material  
 
 
A student is coming forward to answer quiz from the researcher 
 
 
The researcher is giving reward to the participative students 
 
 
The students is clapping their hand and singing together to celebrate what they have done 
